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CROSS-CULTURAL EDUCATION
STUDY-TOUR
Introduction

by H. G. Sherk

The establishment of priorities for development of curriculum in
¥
the area of cross-:cultural studies, with an initial focus upon native ;
peoples has prompted Curriculum Branch personnel to engage in fact-
tinding and information~gathering activities related to this task,
Several meetings have been held with representatives of Alberta native
oraanizations, to date., Both formal iand informal exchanges have occurred

between departmental personnel and representatives of the Indian Education

Center (a branch of the Indian Association of Alberta), the Metis Assoc-

_iation of Alberta, the Alberta Native Communications Society, and the

Voice of Alberta Native Women. |n addition, P, Lamoureux and H, Sherk,
Assoctate Directors of Curriculum and the Cross-Cultural Education Consult-
ants in the Field Services Branch (C, Allan, H. Call-itoe and M., Kowalchuk)

have visited selected centers within and beyond our provincial borders in an
effort to gain insights and understandings into needs, sensitivities, problems,
and concerns of native people with regard to the school curriculum. But a
primary goal in these visits has been the identification of promising
procedures and accomplishments in cross-cultural education wherever interest-

inqa developments may be occurring,
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M, Callihoe and H. Sherk travelled to points in Saskatchewan, Man-
i toba, Montana, MNew Mexico and Arizona in a study-tour of cross-cultural
education with a focus upon people of Indian ancestry in May, 1973, This
report focuses upon native studies progrems at the institutions visited
and on information gained through interviews with personnel involved in
native-studies curriculum and instruction projects that were encountered.

Prior to embarking on this tour, a short preliminary paper was
preparec, in which some questions then considered to be pertinent werc
raisec. {1t should be noted that in initial meetings with native people
'n Alberta i+ became evident that the questions were rot fully satisfactory
far ire purpches we had in mind., VYet we did not really understand how to
improve them, We decided that we must begin somewhere and this paper
could serve a useful purpose in explaininaq what we hoped to learn at each
center we would visit). The paper w.s forwarded in advance of our departure
from Edmcnton to key persons in areas in which visits and interviews hag -
heen schecuied. A copy of the paper "Native Culture - Native Heritaqe in
Tne “!berta School Curriculum *¢1973)" is included as an Appendix to this
report,

Tre repor* is presented in the form of transcrlbed interviews that were
"captures" originally by means of a tape-recorder, No recordings were
made Of \nterviews with Dr, Miles Zintz at the University of New Mexico
in Albuquer que or ~ith officials of the Bureau of Indian Affairs Lanquage
Arts office in Albuquerque. In each of the latter instances, published

materiale are available and these can be made available to curriculum
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development workers as professional resource materials.
in the following section some cbservations and impressions qained
throuch visits and interviews on this tour, along with a synthezis of

advicz received, are recorded.

Summary of Advice and Information Data; and Some Implications

. "Bicultural and/or bilingual" education should provide for in-
depth study and_experiences in two distinct cultures, The implication
here is that superficial or Togén approaches to native cu!tural components
are no- iikely to be acceptable to native people. Nor are they likely to
have much appeal to non-natives who are motivated. toward gaining fundamental
underg*apoing of their Indian neighbors.

2, "Bicultural" and "bilingual" are appropriate terms 1? use in
speaking of educational programs which focus upon native people in Canado -
+heir heritaae, their present sifuaf}on and future prospects. .

3, Components of native culture, heritage, crafts, art, \anguagé, ere,
cannot be neatly labelled and separated. There is a unity to a culture which
deties such cateqgorization, except in a very artificial way. Native languaqes

\"“'-»

the culture. Indeed, some groups (e.g. The Navajo) use the term "bilingual"
7
to represent the total cross-cultural education spectrum.
4, One of the major objectives ot bilingual and bicul*ural education

programs presently in existence is to develop a sense of pride and a positive

sel f-image on the part of native students,

»




(4)

5, There is a wide range in perceived needs and expectations rel-
ating to the nature and content of cross-cultural curriculum and instruction
programs amongst native people. One implication of this fact is that
curriculum outlines, guides and materials developed for a particular set
of circumstances may have quifevllmifed application in other sef%lngs or
under other circumstances. e

6. Communities in which the desire or demand for native cultural
components in the school curriculum is limited may select appropriate parts
of curricule and materials prepared for‘yse‘in more comprehensive programs,
Thus there can be some Tréhsferabillfy o{ the results of efforts expended
in developing comprehensive curricula in the field of native sfudiés to
situations in yhich a somewhat curtailed version of the "total package"
may be preferred. (Tw6 examples here may provide clarification., Some
native people in Alberta express a desire for inc{usion of native-language
study whereas others apparently do not favor Tﬁfs as a part of the school
curriculum. A school in a community that does not place a high value upon
stuoy of the native language could still draw upon other parts of a "total
curriculum package" developed in an area with similar cultural traditions.

In another case, a school in a non-Indian community might araw upen
certain parts of the "total curriculum package" in offering a course about
Indian cultures to non~Indian students,)

7. There is widespread agreement among cross-cultural CUrricufym work-
ers that the preparation and production of resource materials relating fo

the particular languages and culturés ‘to be studied are necessary aspects
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of the curriculum development process. .

8. An important "rule" in cross-cultural curriculum development is:
"identify peopla and places where something worthwhile is already béing
attempted In this field., Facilitate suchydevelopmenfs." This approach
has a greater probability of success than others that have been tried.

9. There is widespread belief among Indian people, with a substantial
amount of support from many non-Indian professionals expérienced in teach-
ing native students, that special atfention must be given to encouraging and
?lndlpg new structures to make possible the preparation of native people
as teachers, FBEut this must be accomplished in such é way as to allow the
individuals concerned to continue to function in "the native way" as well ‘
as in "the white man's way." (lIn virtually every center we visited, we
heard descripfioﬁs of programs which had flexible entry provisions for ..
native students, which enabled them to take courses for university credit
in their home communities, which included opportunities for teaching exper-
ience In the schools as aidss under the supervision of qualified teachers
anh.\ylch made provision for eventual certification of the trainees as
qualified teachers).

~
10. Apart from the physical aspects of curriculum, there is an over~-
riding concern which must be considered as primary if native-studies are to
be successfull§ implemented, This crucial factor Is the human one. The
qual ity of the educational experiences of students will be, in large
measure, a fdncfion of the attitudes, knowledge and understanding on the
part of the teachers involved, as well as on the part of students and others

in the communitles affected. For this reason, an extensive program of pre-

service and in-service education designed to prepare teachers for working

s
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with studeats in Iimplementina this program appear to be needed. Ffurther-
morc, some efforts may need to be expended with a view toward aainina public
support for such programs through involvement of community leagers in plan-

ning sessions and other related activities.

-

11, Competent native people who are interested and eager to provide
their services are available to serve as consultants and to become actively
involved in planning and developing curriculum outlines and related mat-
erials for use in Alberta schools.

12, In any curriculum project of a cross-culfural‘nafure there is
need for cooperation between people who have a "feel for" and understanding
of the particular culture to be featured, on the one hand, and professional

educators, on the other. Neither group, singly, is likely to produce

curricula or materials that can be used effectively in school programs.
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RESUME OF PLACES V'SITED DURING STUDY-TOUR
"
(Including ldentification of some of/The "Contact People")

May 14/73: Saskatoon, Saskatchewan

I, Universi;; of Saskatchewan
ITEP is the "Indian Teacher Educafigﬁ Program" at the University of

Saskatchewan. The Federation of Saskatchewan l|hdians perceive this as
"their nrogram" even though it is formally a program directed and nperated
by{;he uriversity, The FSI has been, and continues to be involved in
planning the proarams and in providing aafa for some of the culture and
lancruage components in the ITEP, h

. Students are admitted into this program under special provisions. They
study for varving periods of time, depending upon "wher; they are" when
*hey enter. Much of the course work can be completed in the local conmunifiig

in which®the students are resident, as a result of a plan of operation which

takes university personnel to the native communities In Saskatchewan. Fund-
2

o

ing is on a federal and provincial cooperative basis™ (federal for treaty
Indians, provincial for non-treaty).

..The Indlan Curriculum Resources Center at the U. of S. is quite widelv
known., It is not large, physically, but it serves school personnel through-
out the province as a source of resource materials. Or. André Renaud is

chairman of the Indian and Northern Education Program.

2. The Saskatchewan Indian Cultural College
This is an institution devoted 7o facilitation of native language and
culture components in the curriculum, primarily with students of native

~

’
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ancegtry in mind. The SICC has some knowledgeable persons on staff working
to produce currlculum guldes and resource materials. It Is an arm of the

Federation of Saskatchewan Indians. Rodney Soonias is the dire§for.

«

3., The E.D. Feehan High School

This school in the Ca%holic school system in Saskatgon offers an Indian

=

ulture course which. is available to any students_ as an elective. It is
taught by white teachers. Buf a new curriculum is being developed by a native
writer, Mr. Val Light Trixellers; The major aims underlying This’program‘lnCIudéC\n
fhe development of a healfh9 self-image on the part of native students and
improved understanding and empathy toward natlve people on the part of the
non-Indians enrolled.
Mr. René Poisson and Mr. Karl Baumgardner are teachers concerned with

this proaram. : *

i

4, May 15-16/73: The Unlvéfslfy of Brandon (Manitoba) ‘ v

Dr. P, Falamandarls is In charge of the IMPACTE program at the University
of Brandon. This is an On-Campus and Off-Campus program known as "{ndian and —
Metis Project for Careers through Teacher Education. There is an open admlsslo;
policy so that maturs students of Indlan ancestry may enrol and comménce their
studies at poin's determlned by thelr indlvidual sféges in development and ,
learning. This program involves cooperation by federal and provincial
governments as well as local school systems. |In the Off-Campus projects,
students who cannot attend the unlverslty can study and galn experience In

thel¢ home communitles. |In a sense, the unlversity goes to the pesople. In

addition to regular faculty, native people serve as visiting lecturers.

4y
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1

Profes§lonal educators fusually princlpals), act as "mentors" In local commup-
ities as a part of tre Off—Cémpus operafion; Students.may complete the two-
year academfc requirements in two and one-hal f yegrs, or they may need con- °
stderatty more time than that. The program is désigqed to gccomodafe ~uch
time variations as may be needed, dependihg'upon individual differences in the

backgrounds., IMPACTE students receive subsistence grants equal to +réinlng
N ,
arants_paid by Canada Manpower.

"
3

5. May §7-18/73: Rocky Boy Elementary School - Racky Boy (Cree) Reservation,
near Havre, Montana
The Rocky.Bo; School Is an Institution operaféﬁ by a local board under
the Bureau of Indian Affairs, Speclial funding has beer obta1ned,+ﬁrough the

U.S. Office of Education and a bicultural and bilingual (Cree and English

=

lanauaqe, Indian and dominant culture) curriculum is being developed. In
, .

addition, resource materials are being preparedﬂand produced right at the

school. Mr. Gerald Gray is the superintendent and Mr, Robert Silverthorne

is principal.,

This school hés a number of Indian people working as teachers and teacher-
e :

9#3?5. The iadter have prospects of becoming accredited teachers through a
/" ’ ’

col lege program‘égsed at Havre which includes both On-Campus and On Reserv-

N ¥
ation instruction. Native people are involved to a considerable extent as
instructors in the native culture aspects of the university program, and also

in the preparation of native culture-related resource Items for use at the

-Rocky Boy Elementary School.

6. May 22-23/73: Bureau of Indlan Affairs Navajo Area Office,

S Window Rock

This office Is headquarters fur the BIA education operatlon on the Navajo

1
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Reservation. Mrs. F. Spell Is Chief of Curriculum and Instruction at this
office. The man in charge of the BIA education system (Navajo Area) is

Mr, A. Tucker.

7. May 23/73: Navajo Tribal Education Office,

e

Window Rock, Arizona ' i%

Mr. Dillon Pla*tero is the man responsible for education at the Navajo
Natjon Resources building at Window Rock. Until recently, Mr. Platero was
Oirector of Education at the Rough Rock Demonstration Schoo!l, a native-run

schoo! operated under_contract with the Bureau of Indian Affalrs.

/

8. May 22/73: The Chinle Boarding School
The Chinle Bogpding School is at Chinle, Arizona, beside(jhe spectacular
"ﬁ o
Canyon de Chelly. This Is a school operated on the Navajo Reservation by the

Bureau of Indian Affalrs.

~

9. May 22/73: Many Farms High School '
This is o large high school operated by the BIA on the Navajo Reservation
at Many Farms, Ari;ona. There Is also a college on the campus site at this

locatior. Many Farms Is between 15 and 20 miles from Chinle.

10. May 23/73: Rough Rock Demonstration School

Rough Rock is the site of one of the original Indian-run contract schools.
It is under the control of a school board composed of Navajo people. The
school is developing a "bilingual" program featuring Navajo lanquage and

culture as well as the "Anglo" culture and language. Special funding has

been orovided by the U.S. Office of Education,
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At Rough Rock Demonstration School, each classroom is staffed with a
teacher, a teacher-aide and a "parent" who serves as a resource person
with regard to the native culture. The school has [ts own resources -
production department which is capable of producing print and some audio and
visual media materials.

4

Miss -Ethelou Yazzi is Director of Education at Rough Rock.

Il. May 23/73: Rock Polnt (Contract) School, Rock Polnt, Arizona

Or. Wayne Holm has been principal of the BIA operated school at Rock
Point for fourteen or fiffeen years. He recently completed his doctoral
studies in a program concerned with wross-cultural education. Rock Polnt
has just completed Its first year of operation as a contract school run by
a local (Navajo) school board. Special funding has beeq available to

facilitate the development of a bicultural curriculum and its implementation.

12, May 24/73: The University of New Mexico, Albuquerque, N. M.
Or. Miles Zintz is a widely-recognized authority on the subject of
"Ciucation Across Cultures," which is the title of one of his books. ODr.

Zintz'! text is used in many colleges and universities.

13, May 24/73: BIA Language Arts Office, Albuquerque, N, M.

This is the national headquarters for The’Language Arts Project of the
B1A. However, this project and the consultative services available through
it were scheduled to be phased out during the current summer apparently for

reasons of economy.
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INTERCULTURAL EDUCATION SURVEY TOUR, May, 1973:

-

H. Callihoe § H. Sherk

Saskatoon, Saskgtchewagj May 14th, University of Saskatchewan

Wle spent the morning at the University of Saskatchewan, Father A.
Renaud was not present, but he had made emple preparation for our
visit, Mr. Bob Devrome was acting director in Father Renaud's
absence. Mr. Devrome spent most of the morning, and alsc had
lunch, with us, We worc also privileged to speak to a nunber of
people that have been involved in an LIP Program dedicated to the
preparation of resource materials for use in education ©f Indian
students, in particular, Also, we had an opportunity to discuss
in some depth the ITEP (Indian Teachers Education Program) with
Mr. Devrome and Pr. Don Barnett. This is a new program, intro-
duced in January, 1973, Excerpts from actual comments made by
the people involved are available from tape-recorded interviews,
and these will follow in a later section of this report. o

We also visited the Curriculum Resources Center at the University of
Saskatchewan. A fairly wide-ranging assortment of curriculum
resource materials as available from this center, although it is
housed in quite small quarters, HWe'were provided with several

lists of materials that can be obtained’ on loan from this center,
provided that you are an educator living in Saskatchewan. The lists

+ may be of prime interest to us as jindicators of materials that may

be available for use in intgrcultural education programs.

Materials that have been produced in the LIP project, under the
direction of Mr. Dave McKay, are available for purchase, We
have some intormation in mimeographed form indicating the nature
of most of these materials. We also photographzd a display of
these materials.

UNIVERSITY OF SASKATCHEWAN

ITEP & LIP PROGRAMS

LIP RPOJECT

Since the month of January I've been involved with a LIP project

cn the campus in Saskatoon, Twelve Indian and Metis people have
been developing language and history materials to be used in
various schools throughout the province, To date we have over 14
publications which have been printed and we have available a brochure
outlining the various materials. There are also approximately

15 to 16 historical and language materials in the form of books
which will be ready possibly within the next month. The Indian
people represent the Chipewyan, Crce and Saulteaux tribes here in
Saskatchewan. They have produced an introductory Cree languvage
course composed of 4 books and tapes which accompany them;

also introductory courses in SaulteauX and Chipewyan which could be

T l (,;
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used by teachers preparing to go into modern communities or #y
clenentary and hich school children. To date, onc of the

praduate students and myself have been working on a project

to determine the feasibility or the usefulness of these materials
in the schools. We've composed a unit in social studies, language
arts, art und nusic and we arc currently working in an all~white,

. an integrated and an all-lndian schocl, We've given a pre~test to
deterniine attitudes on various subjects such as, white people,
nysclf, what I would like to be, etc, and will be giving a post-
test at the end of the unit to determine whether or not curriculum
raterinls with basic Indian content help to improve the attitudes,
and the sclf-concept of the Indian youngster and broaden the outlook
of non-Indian students.

H, Sherk Good, I wonder if you could tell us what kind of things have
happened that you are happy about and then maybe some of the
problems you've faced too, :

P, Porter Yes, well we've been very happy about the pessonal growth that
ﬁhgﬁeu has developed with the people on the project. Several of the people

vho came in really had no idea exactly what the project was all
about and since then have become more self-confident and even a
fow of thew have decided to po on to further studies and will be
poing to university in the fall, There have been several problems
also, which is only to be expected. Several people find it dif-
ficult to <ccp lens hours and to keep a steady pace and therefore

A there has-peen a turnover of personnel, There are several times
personality problems but I think this is all part of the learning
cxperience for them.

H, Sherk ti¢ have another question for you, Pat, We were just wondering whether
there is any coordination of effort here, Vhat is the Department ¢
of Education doing along the same line? Can you tell us that?

P, Porter Well, I am afraid that this is one of the basic problems - there
ﬁ@jﬁcg rcally scems to be a2 lack of coordination, There isn't really
too much in the line of communicating what various projects are
being carried on. Ripght now the LIP project is working on
hiring peoplc to compile curriculum materials,and it is unfortunate
that people can't pool resources and perhaps come up with a much
better product,

H. Sherk lere is Mr, Dave MaKay who is the administrator of the project.
And will you tell us Dave how the project got gting,-where it
is now from the administrative and financial angle and what necds
are facing you at this time?

D, McKay Well, in February of 1972, Father Rcnaud and Jerry Hammersmith,
were the people who originally started this project and it
was run from the Indian and Northern Education Program here at
the University., They hired 12 Indian and Hetis people to develop
curriculum material with an-Indian point of view, For some time
the Indian and Northern Affairs Department was in charge of the

lu,
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program. Since October of last year, they have turned it over to the
native peopl. themselves. We have run the project on our own. Father
Renaud's Department has just more or less played the part of the
assistantship and we arc coordinating projects ourselves. When we first
started out I don't think any of us really knew what they wanted or
which way we were going but we had some of the graduate students and
some of the people in Northern Education helping us. Our biggest
problem has been the financial problem. Ve are sponsored under LIP
and basically I think LIP is more or less to create employment, not
necessarily to get a product out of this. Ve are only allowed 17%

of expenses. Each person is paid $100 a week and we are only allewed
17% of these expenses. That doesn't leave us very much money for
printing and developing tapes and things along that line., Another
thing is we find the LIP projects are usually only four months and

we seem to have to always g.ar our projects so that they will be done
within four months. At the end of the four months they usually come
along and say you will carry on and we will give you another four
months and another two months and the last extension was for six
months.

And that's pretty well run out new.

Y.s, it will be run out of at the end of May and this has also been a
problem,

Dr. Don Barnett of the ITEP program at the University of Saskatchewan
will tell us something about this program, You were Just going to tell

~us how it got going and then tell us a bit about it.

Okay. ITEP - correct me if I am wrong Bob, is financed in part by the
federal Department of Indian Affairs through the accounting services of
the Federation of Saskatchewan Indians and the general budget of the
University of Saskatchcwan, Saskatoon campus. In Sackatchewan the FSI
has set up the Indian Cultural College which is here in Saskatoon and
they handle a grant from Indian Affairs to set up a program for teacher
education for Indians. Now we do have some Metis in the program. There
are 3 or L lletis and they are financed through the provincial government.
But it basically is an Indian Teacher Education Program. In terms of
curriculum development here at the university, the courses that ITEP
student s take arc the same courscs according to label. ®For éxample.
Anthropology 101. They arc taking all of the methods courses. But in .
regard to the ITEP group we arc-trying to make the curriculum more
oriented and more relevant to Indian - Metis heritage., Some of the
feedback that we get from the Indian students is, well yes they want it,
and therc is a definite need for that. No one is going to argue against
that. But my personal opinion is I don't Ymow if we can carry that to

a complete extreme because some of them are saying, '"Well look, we want
the things the other students are getting." TFor example, they have

been asking us questions like this. Thecy have said, "™Must we

L7
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always remain as a sepdrate intact group? Why can't we sit in

with the other students just like everybody else? and that's why we
made an eff~pt to include more intersession courses and summer
session courses [or them than what has been criginally planned. In
the courses themselves the professors are saying well how about these
Indian students, what do they want, what kind of a curriculum?

Well again T am sort of giving you my own feeling here. There is

ar Indian~Metis component that is necessary but you still have to
give them the so-called reguler, usual component. Number one, they
kind of want that; they want what other people are getting.

Does this mean that they have to have more than the other poeple
have; they want this and the other ton?

I think so, I think you have to be very careful to include both
parts. For exanple a psychology course. WMaybe a better example is
a methods course. There is not an Indian teacher method. Gaod
tsaching metheds apply te white kids, black kids, Indian kids, to
some extent, I personally feel to a large extent. So there is a
commn eomnonent and we just can't sort of say we abe going to design
a completelv rew course for everybody and make a new world for them
because they hint of want that realitv too.

Yhat weve been thinking in terms ~f is possibly developing units of
something of this kird thar can be “nlugged into" existing courses.
Thic 1 think wouid be in tune with what you are thinking.

Right. You woulcd add compopents te vour present courses.

Put rur preblem i~ where do we, how dn we go about this? Have
von wnything to sugnest for us there?

Well vou've talked to the LIF people and as I perceive the LIP
program and I know ayself as [ look at these materials that thev
have developed, if I'm a teacher and going to teaeh that stuff to
kide I can't do it. The stuff isc there but you just cant take

it and transform it into an operatipn. You can't operationalize

it in a claszsrn-m. Something else has to be dene and that's where
they have hired this sirl Pat to sort of "redigest' this stuff into
the farm for teachers.

Ts that going to solve it or do teachers need inservice? Wnat do
vyeu think? This i3 what we are wondering too.

This is a hard question with no one answer. Ideally you should
have inservice For everybodv but the real situation is that you can't
have inservice for everybody and how much inservice is worthwhile?

1 have participated in really lots of inservice workshops: one-
day, two-davs, three-days and you go back to vour classrooms and,
ask teachers how much did you actually put into operation from that
workshop? One or two teachers put one or two ideas into operatinn.
In reality vou can’t provide sverybody with inservice in the pro-
vince of Alberta for example. So therefore, you've got to
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at least try to move in terms of developing better materials.

In talking about methods for teachers, Don Barnett and Bob Devrome
of the University of Saskatchewan have some ideas for us.
Okay, let's start that one again if you don't mind Don.

That was such a good idea, Harry - I forgot what it was. No I was
saying that I think in some ways we are kind of skirting the real
issue of this intercultural education thing. I've seen this with
blacks in the United States when I worked in Philadelphia there.

We say okay, hurray let's get something for intercultural education
for the Indian people, our native people and really do them a good
turn and make something really rclevant. They did the same thing
with the blacks in the United States. Black history, let's give it
to them, that's what they need. Make them proud of their heritage
and culture and all that. Do you know what the black kids in
Philadelphia were saying? They said: "We are -sick and tired of
black history, it's the same old stuff but instead-of learning

and memorizing all the stuff about the white guys, we are now
memorizing and learning all the stuff about the black guys." And
that is just substituting content for content. Instead of talking
about how much water rises in a beaker, we'll make it relevant and
teach them about tracking. You know, now the content is a little
more interesting. But we're just substituting content when we
really should be putting a thrust toward exciting teaching methods,
Now fine, change the content a little bit but chamging the content
alone is not the answer. And that is what we tend to look toward
in intercultural education as I see it. That is, just change the ¢
content and that will change our problem. Maybe we should, change -

ot

Change the procedures or change the attitudes of the people that
are doing the teaching?

Yes, maybe that's where you have to give the in-se¥vice. And if

you are going to change content, rather than switch completely to

a cultural framework or group framework, let's change the focus. For
example, we put kids through school, both Indian and white; they
.pass one grade to another. Yet they themselves are insecure people.
They are lost in the world. They are not secure. Everyone suffers
some personal insecurities. We all suffer from a poor self-concept
at times. Maybe we should be working at developing, for example, —
a good self-concept in each individual kid - whether ne is Indinn

or white.

Bob, what do you mean by method as opposed to content hcre?

In terms of content we want to look at Canadian or European or R
North American history - we have all kinds of these - but that's not
the major issue. In terms of content where it comes to dealing
with native peoples the Cree, Chipewyan, Sioux, or anything elseg,

~
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the major point is that it should deal with the objectives of what

cducation is all about. To implement this new teaching you have to look

at that in order to change what has been going on, That's why I agree

with Don., With that sort of thing and not so much with content, you have to
look at methods.

Jiell, surely there has to be something morc. 1 look at methods as
something mechanistic and I really think that basically you have to .
change the people, change the thinking of teachers who may not really
have an understanding or a feeling for native children. You don't
feel that this is the basic ---

Maybe I didn't say it properly, but that's what I meant, If you are

going to achicve the objectives in a society that is maybe less

totalistic or class-structured than wc have it, that is going to

come through the methods primarily and not through just developing content.

Now we are fortunate to have been jeined by tir. Cecil King the
Director of the ITEP program here and we would be interested in knowing
the relationship between the FSI (the Federation of Saskatchewan
Indians) and this program.

Well basically, this program bclongs to the ¥SI, It is one of the

-programs under the Cultural College. Teacher training must aiso come

vAder the College of Education and therefore an agreement or contract
is made between this college and the Cultural -College and the FSI.

Now is there anything else in particular you wanted to tell us about.
I think Bob was mentioning something about Dr. Blue.

Dr, Blue is in charge of the graduatc progran here in Indian studies.

He himself is an Indian. He vas released half-time to the Federation

of Saskatchewan Indians to work in devising the teacher training program,
so at the onset a year ago Dr. Dluc and myself compiled and began to
devisc a design which was submitted to the Board of this university.

Now you werc mentioning that the FSI has certain input into this
program. Do you mind explaining that again, please.

The university has a set stxuctu?e for the amount gf courses that you
must go through in order for certificaticn and the easiest way of
changing them is to establish a matrix whercby we meet the goals that
the university requires but using native content or a high component
of native content and still mect those objectives.

You were saying earlier that therc is a good deal of material

-available that would be in the area of native content, .What resources

are -thcre? You have access evidently to a lot of this type of thing.

what I meant there was that this type of thing goes on where native
organizations arc forming tu create curricula, school material, units
that could be used in classrooms and so on and the variety of such
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are cropping up all over the place. Every province has some form going on
somewhere in them, Some are nore advanced than others.

To what extent are you using print material as opposed to films, film-
strips, video-tapes and this sort of thing?

In the ITEP program?

Or that you might be recommending that the teachers would be using in
their instruction., Yes, I guess in the ITEP program.

Well we have much, There are many {ilms here and there are also
cassette tapes and printed materials done by various local people on a
very local level which would probably be more of interest and

relevant to thosc particular localities, But nevertheless it's printed
material that cuan be then used in the classroom,

I get the impression that in this particular arca of the curriculum we
ought to be thinking beyond print very considercbly, even more than many
other areas; and therc is a lot available that is pictorial now -
through recordings made with native people, for instance, that

isn't available in print. Is that an accurate perception?

That's quitc true. I think also therc has been a trend to involve the
native people themsclves in body and our program attempts to do this.
We bring people in who we feel would have a contribution to make.

Now we are looking for ways to do this, Is this likely to be
facilitated by having somecne like yoursclf who understands native
people? They can look to you and say well here is one of our own. Do
you think that this is facilitating the participation of other native
peoplc within the province? .

4
I'd like to think that. But the FSI is a fairly large organization
and it has covercd, I think every comnunity or it manages to cover every
comnunity so that our communities are kept informzd as to what is going
on. Also, they arc becoming involved, they see the processes taking
place, and the intevxest I think an the people of this province is much
keener. Maybe I'm making too much of a judgment here, We have found that
they are certainly vefzjglert,

&
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INDIAN CULTURAL COLLECE - Saskatoon May 14, 1973 ) .

Trdian Cultural College (Mav 14, 1973)

In the afterncon we visited the Indian Cultural College which is
located 2 considerable distence from the University Campus. This
"College" is im fact a kind of nerve-center for Indien cultural
and =ducaticnal pursuits in the province. In fact, the ITEP
Program at the University of Saskatchewan grew out of a proposal
frem the Indiau Cultural Center, end is regarded as “our program”
by the FSI (Federaticn of Saskatchewan Indiams). Mr. Rodney
Soenies, Directer of the faskatchewan Indien Cultural College,
described to us a number of “thrusts" that the Cultural College
promotes:

1) the culture center

2)  educeticn liziscn (throughout the province)

3)  community education (existing adult programs to include an
Indian culture component)
rasources center

5)  art (representatives of SICC travelling around to differcnt
scherls)

€) teacher training (the ITED)

7)  curriculum Joe Handley heads this project. He is on lean ;
from the University of Menitoba.

8) madicines

9)  consultakion and research (This was described as being a
rather important part of the function of the SICC).

¥r. Gocnias uxplaired that the Sagkatchewan Indian Cultural College
has been accredited, s¢ arrangements have been made with the
University of Saskatchewan te of fer the program known as Indian
Teacher Lducaticn Prcgrem

We had most interesting discussiers with Mr. Joe Hendley and Mrs.
Gail Dear. Mps. Bear has been a teezcher, and she is presently
engaged in writing curriculum outlines for social studies courses
with a high native culture and heritage component. It scems that
ways and means by which these will be made available to schools
have nct yet beer worked out. Initial plans are for piloting of

. these curriculum outlines in selected schools this Fall. The
intent seems o be tc use them first of all in schocls operated
by the Indian Affairs Department and the Federal Governments
Evcerpts from the tape-recorded interviews with Mr. Handley and
Mrs. Berr are included below.

H. Sherk e have Gail Bear and Joe Handlev here this afternoon and Gail,
vou were foing to tell us a little bit, I think, about the way
this organization got established. Is that right?

G. Bear About curriculum development?

ERIC ;
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Toat's right.

1611 most of the nources have been developed at the high schocl

or university level., s .

-

30 you ave actually developing a curriculum. How are you going
about this Gail?

I have dcne a lot of research to find out the background of the
Crce and the other tribes in Sastatchewan and sort of built an
outline out of the information that I gaethered and I have that
done roughly up to grade VITI, from kindergarten to grade VIII
alcnp with the teacher resource books and beooks children can use.
Ye are findinz out that there haven't been any books developed
that nertain to the Saskatchewan Indian pecple. Se we find that
we are geing to have to produce some of our own in thé primary
levels and going up to Grade VIII.

¥hat you have been doing then up until now is finding some that
arc in existence that cculd be used here. Is that right?

Yos. Some of them that we can start with until we get our own
vroduc.. .

whare have thece been developed?

Yith the Makwa series that I got from the Feguis Publislers in
winnipeg. They have 2 good set cut. Mind you the set perteains
to the people in the nerth but I think we can still use them.

Then are you developing e full curriculum or just the components
that oould be included in the regular curriculum?

Welf the ccurse could be used on a reserve where there are nothing
byt Indian children and hopefully we would like it to supplement
the existing provincial program - social studies program.

That wa. one of the questicns we had in that brochure. We were
wondering - do you think it is really feasible to try to do that,
£o develop curriculur outlines that could be used with classes of
Indian students a5 well as haviny it also useful for ncn-native
students?

Well, hopefully you could use it in an integrated situaticn or
you know in an Indian school or in a white schcol because the
white students peed to know what's been going on in Indian schools.

Right. Well we are certainly committed to that. What kind of
sources of curriculum materials are there in Saskatchewan that
you can tap and how do you go about tapping them? " -

N
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Well, in terms of programs. There are . number of experimental
prorrams that have been developed up-to-date for Indian and
Mutis pecple. One of these you can get from the Department

of Education included in thec curriculum guide as an appendix.
This is dev. loped right from grade I up to Grade IX level.

Did you say you are inveolved in developing that?

I was. Merv Kowalchuk was involved, Rod Soonias. A number of

us were involved in it right from abor  1964.. This went on until
abcut 1968. And then 2 committce was o up in Régina with the
Department of Cducation Curriculum Branch. I was on the Social
Studies Committee and a number of us werc involved again at that

_stage of revising the provincial curriculum guide.

Have they been kept up-to-date, do vou know? Or was this a kind
of a onc-shot effort?

Wo. I left Saskatchewan three years 2go, but I think that most
of the committees werc kept as on-goiny committees. Although I
have A notion som¢ cf them might have disbanded by now.

And presumably wec coulé writ. to Don Mc .Lcod and get that infor-
mation. Incidentally, Den along with the other Westcern Directors
was in Edmonton for a meetiny last week and we had so many things
to deal with we didn't oct into this in detail.

There ic 2 committec now. The Department has also hired a man
who acts basically as a limison officer. I'm not sure. I can't
think of what his name is. You could ask Don Mc Leod and he will
tell you,

I thirk I do have thot. There was anothur question that I wanted
to ask here and you have reminded me of it. You are talking about
social studies. Is it basically social studies, Gail, that you
are working on or are you looking at curriculum, working on
curriculum in other areas ac wcll - for example arts and crafts
and this kind of thing?

No. We are starting with culture first and then possibly the
history, then the arts. And therc is a Cree language program
roing on right row, tco.

Art - somsone else is working on this?

Yes, Ida Mcleod

Oh. Ohe is working here as well as at the university.

No. She works out of Indian Affairs but she is on loan to our
office.

1 sce.
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We might alco mention ancther part of the Indian Cultural College:,
A fellow by the name of Smith Attamoyah is in the process of col-
lectirg a lot of information Ffrom old pecple. He iz collecting
legends, for example, - tollecting these c¢n Tape. It isn't all
storytelling - just hearing the people talking aboyt the' old days
and about the present and the changes that have océurrgd.

Now are you setting up a library or scmething here? Where will
that be? Where will that be available from?

Yes., That will b available from the Saskatchewan Indian Cultural
College. Rizht now it is housed in the Emmanual College Building
on the campus as a part of this college. If you wanted more in-

formation ycu would have to write here’ 14C2 Quebec Avenue. C o~

Can Vou 1€11 us Gail how the materials’that you are pro- )
ducing (and 1 shouldn't keep talking about materials - really .
curriculum cutlines and that's what we are primarily concerned

about) , how arc these going t be made available to school

people? If we are interested in getting these in{Alberta, are

these availsble to us? ‘s .

I think veu could get hold of thew if vou write to the Saskatchewan
Indisn people. the Crec.

H
’

. . . . " I‘ .
Do vou have some kind of lisison with the Indipgn Education Center
in Albterta? Iz there this kind of cooperative arrangement avail-
abl.. Cr do vou know of such things?

de den't knew,

This is my cwn opinicn. I feel that we aren't going to be se¢lfish
with the retsrials that we have develcped. It will be made avail-’
able but agair we emphasize that a lot of it is cnly in the stage
of Leine prloted and we don't feel that it is finished materials.

A lot of this, tho content is applicable to Saskatghewan. Although
again;. you know, the strategies, teaching methods and so on might
be of interex . ) -

-,

¥ind vou, I think we have scme oretty competent people in Alberta °

and you know there are some projects underway" too and if we can
cocperate in sharing what is develeped there, we'll be more than
pleased to do it too. -

N

I think thic is very fmportant that we do have this cooperatibn.

e are talcing about actually speeking Cree rather thap using
Crec as the language of instruction here.

We haven't gotten tc that stage yet where they can use it as a
language of instruction.

&

I am thinking about mayﬁe when children come to school and they
normally speak Cree, and they don't speak English very well. Are
no schools actually tecaching -

¢ . 22(;
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They haven't even gone that far yet. All they are doing is in-
richin> the Cree.

Are vou familiar with the native language program in Manitoba?
You made reference to the Rocky Boy School in Montana.

They have written their own little booklets just likc we want

to produce frcm some of their stories. They have done this;
they have done the numbers. They have it in Cree syllablcs.
Ye've done this with the animals too. They are a little zhead
of us. Mind you I haven’t been there yet but I have gotten some
of their matericls and they are really good.

w

x4
Joe, you were speaking about using Cree as a language of in-
struction.and the need for special preparation for people who
arce going to offer such courses.

. .
Ida Wasacase is the Cross-Cultural Consultant. ‘
Is th-f all a surneme?

Ida Wasacasc. She is Cross-Cultural Consultant in the Curriculum
sranch, Department of Education. Right now she is in charge of
piloting a native language program in 7 schools in Manitoba. Thesc
children are being taurht in the native lanpuage, Cree and Sault-
caux. I believe the intention is to carry the program through up
to Grade III, gradually phase it out and use English as a langvage
of instruction, Last vear was the first year of piloting; I am
not sure what the results have been but you can find this out.

)
Yes. Stan Bullock was talking about this. But we didn't go

/

The children are being taught in Cree, $tarting in Grade I.

30 what you have just told us is that Eaulteaux and Cree are, .
in fact not completely different languages.

They are both of the same linguistic root.

You have been menticning prcjects that Dr. Ralph Sabey ‘and Dr. Ted
Aoki have been involved in.

Yes, I would like to receive more information on this subject.

T have a paper on that written by T. Aoki (but I den't think that
I brdught it with me) showing how it’works. Whdat I would suggest
that you do thcugh is write to Dr. Aoki and mention to him thet I
referred to his paper and ask that he send you a capy. I om sure
that he would be glad to do so.

-

J
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'
1 will fcrward to you a copy of the peper on developing a cross-
cultural medel for social studies. We are currently developing
that whels medel in Winnipeg.

This is a» paper which cets out the model. This cculd make our
trip worthwhile. That is the kind of thing, I think, thet we
really need, Will it include supgestions for getting people
together, for invelving pesple. What will this model include?

Right now tne mcdel is at the stage of a working paper and alsc

1 job dufinition and description for the students who are working
this surmer at devsloping the moldel for a further stage. Right
now it ir at an elementery stage.

what I am wendering, will it suggest thes background of the people
that will be involved in the developmgnt or is it more of a curr-
iculum itscelf that is outlined in this model?

It!'s

is based, the objectives of the curriculum, the organization,

the methodology, and-a job description for the people who will be
involved this summer in developing such scope and sequences and
materials snd whatever else is nccessary.

I will leok forward to cetting that.” Do vou think it was feasible
to bring nativc Indian people together with the Metis people and
Jevelop a common program or should we be working in small groups
herc and there? Do you have any surgestions at all, because I
think this is a’very crucial questicn for us at this time as to
know how we are geing to procecd. So far we've been neeting with
the treaty Indian people and the Department of Indian Affairs in
one grcup and with the Metis and Alberta Native Communications
Society in the other group and really the ANCS is really serving
both status and non-status pecple.

Well, in my feelings they again are not that strong. Ve are all
native pecple and in scmething like this we should all be working
together on it. HNow I kncw there are difficulties because of the
Indian Act and the difference in funding and 8o on, but my own
feeling is that peoplc sheould be working together on this and I
think that this is especiallv true through curriculum devclopment.
~—
We hope to procee! this way. But right now the Indian Lducation
Centre people are saying to us that what we really need .s & con-
ference to look at some of these crucial issues. You know some of
the questicns we are raisinz. Maybe they could be resolved at a
confercnne. But the president of the Metis Association says that
is the last thing in the worlu we reed; what we need is some action
and n~t wore talk,

The thing iz you're pever goine tc get all Indian people thlnkvng
alike anyways.
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What you are s«ying thcugh is that you think that one central
curciculun is better than having a whele lot of smell projects
going on ir individual places? We've been wondering, since we
see So nuch diversicv in thinking whether we ought to be following
a "Project Canada Vest Model" with lccal curriculum development
here, there and everywhere. :

Again, my own feeling here is that there is going to be more
than one pregram Zeing on and wore and more development stage
in curriculum in every province as it is right now. In Sask-
atchevan we've jot 3 or 4 differurt programs going, on right now.
I think we've already got the format but we just want to co-'
ordinate it with Project Canada Vest.

They all f£it intc a larger pattern.

Ycs. T think really what is needed rather than more small pro-
grams is move coordinstign and cooperation between these that
arc already geing on right now. Because you know what has hap-
pered. T just ocutlined 11 different curriculum programs that
ar: going on in Manitoba. T've been away from theps for 3 years
so I don't know wha2t is happening. But I would imagine the same
thing iz happening in 4lberta. You know I can see, you pecple
at the provincial department hive a very important role in being
able to coordinate these and bring them together. flot so one
controls the othcr but so thrt you know what is going on.

Cne problem we sce right now in promotine or sponsoring more
curriculun duvelopment in this area even to coordinate what

is yoing on is that we have an idea (maybe it is a false one)
that a lot of paeple are in areas, of the province that are

not readily accessible. 1It's not easy to bring them to Edmonton,
this type of thing, and maybc they're not all that anxious to
come tu Edmonten. T don't know. We were wondering if we ought
to be thinking of bringing people in there to develop curriculum
or would it be better to have projects geing on in the reserves
or at Tort Chipcwyan or something of this kxind4, What do you
think? That would mcan that we would have to provide ccordination
through people going out, somebody, you know, working with the
peocple, like Project Canada West is coing.

I think I age.c with you that more of the curriculum develop-
mcnt should go out to the community. I still thirk that there
is a role for projects like the one that Gail is working on
right now. We have developed @ broad general framework.

T am sort of motivatud that way. Rut I wonder whether the
raosources are really available in the local area. Maybe they
arv, havbe this is exactly where they are.

I think this is where we, like the proecrams that Gail is developing
can provide a lot of the resources and o lot of the ideas. And
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I think that people like Gail should be goimy out and working

maybe and I'le a la Crossce, for example in Nepthern Saskatchewan where
they've taken aver control of the whole schoocl, spending 3 or 4

days with the people there, helping them to develop or further

rcfine the prograns that she has developed to fit their unique

needs. Haybc we as a Culture College alsc have the function of
providing rot only resource. people but reterence materials as well.

Hell, we ere going down to Rough Rock to try to find out some
things becausc there scems to be 2 lot of controversy cver whether
they are really accompliching very much that's worthwhile.

I was ther:e b vears ago. At that time we were very impressed
with Rough Rock. I could supply you with some papers as well
on Fough Rock.

We have read quite a bit about it.

At that time we were very impressed with it - the degree of local

control that was eiven to the neople and Low the people were

makiny very effective use of it.

Did you thirk that there was real control, because a lot of the

things we've read suggest that they had control over who the janitors

were an¢ this type of thing but didn't really exert much control )
over curriculum ~nd instructicn.

What we felt was that they had 2 fair amount of control, even to
the extent of being involved ip the teaching. You know, when we
were in Rougrh Fock Demonstration School, there werc a lot of
mothers, fathers and o on in the school end it helped a good
deal with the language prosrawn. and the social studies programs.
The thing that also impressed ug is the degree to which the
school had rporated Navajo arts and crafts into the school
program. skills relating to sheep, raising, redicine - they
had a course on this!

ﬁ;ﬁ the Rourh Reck Demonstration School has a new Director. Did
you know thet?  .s. Ethelou Yazzi. She was Principal befcre, I
think. .

There is alsc the Navajc Community College. When we were there
4 years ase, they had the plens all drawn up for their new
facilities. '

I wrotc to Many Farms. 1 was teiking to people on the phone and
I thourht it was at Many Farme. Is the cther place near?

Tt ig only 100 milea or so. The Institute of American Indian -
Arts in Santa Fe is an interesting place. The Director is Lloyd

New. He would be very worthwhile talking to. He would high-

poir;’the degrec of success which the zchool has.

It i¢ a =chcol?
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J. Handley fes, it's 2 school where a lct of people whe have dropped out,
a lot of the Indian pcople who have dropped out of the regular
secondary school have been enrcolled. They have a very hich de-
gree of success with the students. The drop-out rate is not very
high. One of the reasons why is that thc students have a great
deal cf time in art programs and they become very involved in
this. They spend half-time in art and half-time in academic

subjects,

H. Sherk This is sort of a finc art focus so that it will be somewhat \
vocational.

J. Handley No. It's an art for appreciation. Another place is Albuquerque,

New Mexico. If you are going down you have to go to the University
of Albuquerque and meet with Dr. Le Roy Condie who is doing a lot
of work in both language arts and teaching English as a second
language, also teaching of native language and in social studies
programs - as well as Miles Zintz. You might be familiar wich
Miles Zintz's book - "Education Across Cultures". And there

is intermountain School, Brigham City, Utah. I believe it is

about 60 miles or so outside of Salt Lake City. I think the work
done¢ in Saskatchewan Lsasigniticant-as: jn-other ploces,

H, Sherk llow we are speaking with the Director of the Cultural College.
Rodney Soonias. We will be glad to hear what you have to tell us.

R. Soonias The Indian Cultural Center started in 1969 as the result of a
mandate from the Indian people. This was presented to the FSI .
in the form 2 resolution in a chief's contract at an all chiefs”
conference here in Saskatoon. The big concern was that of cultural
genocide. It seems that there are so many institutions right now,
the schcol, the church, the media. They are all concertedly (eren
though it's inadvevtent)’ they are working to replace the old
Indian ways with the white way of life and the white way of 1life
for the Indian people is not working. You know when we look at
the number of suicide rates, the high attrition rate from school.
You know the penal institutions are full"sf Indians and Metis
and no doubt nobody can say this is all because of education.

But I think education has had a very debilitating effect on Indian
people, the way it is run and the purpose I think now the Culture
Centre was to help a person s> he wouldn't be ashamed of what he
is. But we wdnted to be able to find a really pure Indian culture
SO We went to our old people. They had lost their important. place.
In the old days they were the teachers; they were. the ministers;
they were the medicing man; they were everything. Now they are
relegated to nothing. And we have tried to change this. Ve
wanted them to fee). important again, so that they would go out -
and tcach in their own way. And holding little workshops where
they would talk themselves and --

(The tape ended at this point., Mr. Soonias explained how resource
matgrials were being prepared through the cooperation of elderly
native people who recall Indian ways and Indian legends and stories.)
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E. D. FEEHAN HIGH SCHOOL

This is a high school operated by the Roman Catholic Separate School
System in Saskatoon which has had a native culture course in its
curriculum for some time. In fact, Merv Kowalchuk, now with the
Alberta Department of Education, helped to set this program up. We
visited with Mr. Karl Baumgardner and Mr. Rene Poisson and managed
to tape-record a good deal of the conmversation pertaining to this\Jg
program. This is reproduced below. ’ )

{ /
O E. D. FEEHAN HIGH SCHOOL
Saskatoon - May 14, 1973 . '

H. Sherk Rene Poisson and Karl Baumgardner are going to tell us about

the intercultural curriculum that they have devised and used
here.

K. Baumgardner I will just give you a 1ittle background. The course began
here about 4 years ago and it worked in conjuriction with the
Indian Affairs Branch. They provided a bit of financial backing-
for it. They were very interested in this and so was Father
Renaud's Department at the University of Saskatchewan. They
had two advisors, Don York and Joe Handley. We began the course
by attempting to have two teachers, a teacher of Indian ancestry
and a non-Indian. What these people were very interested. in (and
in fact the Department of Psychology) was to see the different
reaction of the students to-the two teachers. As far as Father
Renaud's group was concerned - should they train people of Indian
ancestry or not? Anywey they discovered from the results that
there was no major significant difference between the two.

lle would experiment with it. After the-first semester, after
trying a new curriculum, we invited people from Indian Affairs to
come. MWe invited the students who had taken the course, and
teachers who were handling it, the Principal and myself as the
department chairman. ¥e got around a table for a conference and
we asked guestions like what do you think should be offered, what
can be in the course, not just to teach them about Indian ancestry
and culture but for the Indian students coming from the reserves
in the north, leaving their hemes for the first time, living in

a different area, what can be included in there to provide them
with a bit of guidance as well? And they gave some suggestions.
0f course one of the things that we were lacking after first -~
semester was materials, AV equipment to work with and so on.

H. Sherk You said after the first semester, you had enough to get going.

K. baumgardner  Right. We got started, we had besic materials like texts and this
sort of thing, methods books. And one.thing they came through with
was that they wanted to have more material to work with, mor¢ of an
exploratory type of program. Second semester, we started going
and that's when Rene came with us.
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Well, by the time | had taken over the course, a type of guldeline
curriculum had been picked by the University workers in Father
Renaud's group. A fellow who now teaches in Alberta, Merv Kowalchuk
spent quite a few hours In the beginning to put some of this together.
He didn't have much help at that time., Eventually 1 arrived with a
type of preliminary syllabus of what was to be done and | attempted
to folliow that somewhat. i found fthat many areas just lacked the
depth that It really needed so just over the years without really
getting down and rewriting I, | have added materials here and there
which can be useful. There are some things that | discovered after
having done one semester. For Instance, | learned that the level of
prejudice was very high In the school toward Indian students.

On the part of non-Indiang?

On the part of non-indians and also really, for some students, it

was the reverse on the part of the Indian students. | came to the
conclusion that this type of course, just couldn't be I|ike an ordin-
ary course. Somehow the amount of work that we did had to lead to

a lowering of prejudice, to an understanding between the two groups
that usually worked in the class. So | restructured the class a great
deal to work with two groups. One group went to the contract type

of idea to obtain the material because when the students came in,

both Indian and non-indian, they reaily lacked the background as to
facts, the facts that you need to understand this particular situ-
ation. So as we do now, we meet on Monday as a group. That Is In a
sens€ a lecture day. | present the plan for the wesk and then we meet
on a Tuesday, and a Thursday and a Wednesday and a Friday in smaller
groups, which gives us an opportunity to give thought to problems.

One thing that i found is that the drop-out rate across the school of
students of Indlan ancestry drastically went down. Because at least
they had an opportunity to be heard within a small group where they
could work and also it was sompwhere where they could "fInd themselves"
Instead of just being lost In & very large school.

The two groups that you formed In the class, did you have them form
their own groups?

4 '
No, | formed them myself., But | attempted to get some students of
Indlan ancestry and students of non-indiar ancestry in both groups.

| would like to have you clarify something. You talked about the
students not having the facts and you talked about problems. | am
Just wondering what kinds of things you are dealing with. Is this
a problem-oriented course; Is it a history course?

Essentially, what | attempt to do Is to take stralght Indlan history.
We are attempting to look at the history, particularly of this prov-
ince and across Canada from, insofar as possible, the perspective of
the indlan peopie. This Is why we use people from the Culture Center
here; we use people from the university and we use some people from
the Anthropology Department who have had maybe even more contact with
Indian people.
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Problems croppup, such as other students don't talk to them in the
school. Well they are not interested In straight historicai content,
even from the Indian people's perspective if they have that particular
problem here. And so by using some of the historical developments,
essentially | try to get them to be aware of the problems <hat they
have now. Possibly some of the Indian people and non-Indian people
are saying "giv? us solutions to these particular problems", problems
that they see.themselves, like discrimination, for example.

It is largely a problems-oriented course within a kind of historical
framework.

That's the approach that | take. | imagine it may have been a |lttle
di fferent before. | have a new curriculum which Val has put together
here. It's a curriculum based primarily upon content and hopeful ly
he will then come up with perhaps other methods, belng a person of
Indian ancestry himself - methods whereby some of this content can be

~applied in the high schcol situation.

So you are aclually bringlng in some native people for the arts and
crafts part?

We did previously. Usually | will ask the group if this is their
bent. It just so happens this year there was a majority of boys and
this Is not really their complete Interest, in that general area, |
sald all right. In replacement of that what we will do is make some
arrangements with the Culture Center and attempt to get some of their
people in and perhaps it won't be something that you will be deallng
with in arts and crafts. Perhaps they can help develop other
innovative programs which take one or two weeks.

Have you brought these people in yet?
No. | am still working on that.

What would you expect that they would bring to your cless that you
haven't had before?

| haven't talked with Ed for a little while, so therefore | don't

know what they have at the present time. One of the other things

that we do - we go on fleld trips. Fish Creek and Fort Carlton make
one real good trip for the students. There is a museum and also the
rifle pits and the trenches; they can picture themselves in there.

The artlfacts that are left from the cultures of people, give them a
little picture anyway. And of course the artlfacts from the Rlel days.
Fort Carlton has been rebullt (it was burnt down in 1885) and they

put some things in there from the time. Another trip we take them on
is from Saskatoon to Fort (continued on next page...)
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Battleford and they've done a tremendous amount in the last
three years with a room, a log sheck, Elows, and pictures

of towns. One thing they have there which is very interest-
ing is a mural in the background of a map of the west with key
figures drawn in the background and with pictures of life of =~
the settlers and 1ife of the Indians in 1885. Another trip

we have taken is to the Poundmaker Reserve, Poundmaker's

grave site, and then back to the city. Now another area

which some of the staff have visited just to take slides for
the students, (it would be too far to take a class) is Fort
Pitt and Frog Lake.

You are getting close to Alberta. How many of these field
trips would you take in a year?

Economically, we can only afford one. This year, however,
I want to do a short topic on Indian history and culture
in one of my themes in level 30 Social Studies, and I want
to try to work with the students and have them finance

a trip.

Karl, you are talking ahout possihle student exchangés with-
in the province, would you mind repeating this for us?

One possibility that does exist for us is to make an exchange
with students in the Regina area (there is an art museum

that we have there) and the students from our area. We-

can accept a group of Regina students on an exchange basis
and I would assume that this has possibilities for vou in
Alberta as well.

MNow you are talking ahout an incentive grant. How do you
get it and what are you going to do with it?

The provincial government has authorized the Narthern Board

for the northern areas of Saskatchewan to allecate monies

in terms of innovative grants with something which relates

to Indian ancestry or curriculum development. For example,
they have given money o people to develop curriculum, teachers
themselves, and I am sure that from the Northern Board

you could obtain copies of the particular curriculum that

suits specific areas such as buffalo and arrows. They could be
adapted. You could enquire through the Department of Education.

3u
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Northern areas refer to those parts of the province that do not
have any municinal government. They are blocked in a northern area
and they finance the education. What is happening now is

that people are demanding local control of education - they

want their own board and the provincial government still

providing the same amount of money, only they would control

it themselves.

Nhat are you going to do with innovative grant?

The innovative grant that we receive is to studv the gon- { ‘)
temporary sites associated with the 1885 uprising in Saskatcﬁggfn.
We have taken slides; it will be an audio visual product

when it is finished; slides and using the students in Indian {\
history in Grade Xil to do the writing of the material, )
the research of the material (our own students). This is the
whole idea, to incorporate Indian and non-Indian students

into the writina of this material. Therefore, we should

end up with a package that can be distributed throughout

the province. s

Who owns the product and how will it be distributed?

The product is owned hy the provincial government, WNe don't
get a penny out of thi<. We just get expenses met. dJust
within a specific ranes. They give us $1,000 to do this

and it is over three vears. If you need more then you have
a second and a third. Then you are finished.

How is th.s $1,000 arrived at?
We put in a hudget.

You were talking about biases from the standpoint of the teacher
a vhile ago. You are quite willing to admit you are biased
before you start. Where is this hias?

I admit to the students that the bias that I will take in the
course is on the Indian people'sside. There will be enough
of the other bias in the classroom because of this lack of
background and usually the number of Indian students is
smaller. So I will take the side of the Indian people.
However, by the time they are done they will know both sides

)
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because the judgement is going to have to lie with the students.

Can 3 white person really present that kind of a bias accurately?
Can you really interpret how Indian pecple feel?

This is a very good question. Put it this way, in as much as
pessible, on the issues that we take with perhaps a 1ittle more
knowledge that 1 have of Indian people's positien on the issue,
I will support that part of the issue. P

/7
Then how do we lake the average teacher if there is such a thing,
and enable him or her to present this kind of a program in a way

that is going to be aceceptable to Indian people?

I don't think you can throw the door open to anyone. I think
definitely there has to be a lot of in-service education;
possibly try to emcourage people into it that have already had
experiencg in teaching in scheools or reserves or northern areas.
For example, Rene has had a number of years teaching in I'le @
la Crosse and other areas. He has been living with the people
for auite a while. He h3s a rudimentary recognitdon of their
language apd I think this is important. Scme people would
nrobably have a great deal of difficulty handling this course.

I think that you have to have a feeling for the cuiture and when
you 3alk about culture to people, it's what vou can't say in
words ; you've oot to learm from amongst them and this is very
important.

You are going to talk about your curriculum outline now..

I just wanted to point out that it is stiil in a rudimentary form
as it appears on paper, still in the rudimentary form as it came
cut abcut two years ago. Since then I added much material and.
rany new icdeas, many new techniques which I just keep partially
in my head and partially in my own little booklet| Rut Val

Light Traveller's content curriculum which he has. ccme out with
is far superior tec the one I have. He'll be in the Culture
Center; he'1l be working out of the Cultural Center. Rndney
Soonias should have'a copy of that because I did receive one from

the Culture Center.

The major part of the curriculum work was done by the Indian
peonle.
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We are now talking about the way tliis program got underway
and the fact that there was in input from native people
themselves.,

Yes, the first part of the course is done by native people '
and their job was to develcp the curriculum as well.  The .o~

second year Merv Kowalchuk was involved in it and Merv comes

by this the seme way as Rene does through experience in

Northern school work. ‘

I was wondering if the program here has helped the native stucent
in self-image, self-concept? '

One person I know hag been helped becausc I did et the feedback. This
was a girl who was here before and cne point thal she mede was

left I.found out that there was nothing to be ashamed of and I
was really proud."” .

e . ' v
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= University of Brandon IMPACTE

(indian and Mctis Projuct for Careers through Teacher Education)

Dr. I'. G. Halamandaris, Dircctor of TMPACTE spent all morning with

us cn May 16th, 1973. He introduced us tc several members of the
IMFACTE staff. These included Miss Cathleen ("Casey') Coughlin, a
youny lacy from North Dakota who has been here on an intersship and '
who expects to be a part of the program next year; Mrs. Pat Porter
who is in charge ot a¢ministration of financial aspects; Dean’Temper
of the Faculty of Educaticn who also serves as an instructor in the
IMPACTE program; Professor Mocn, and Professor Gibson. Professor
Yoon teaches an elementary curriculum course and Professor Gibson

of fers instruction in mathunatics methods, including some mathematics
instruction as needed.

After some initial discussions with Dr. Halamandaris, we moved to
a separate rogm where he very willingly rusponded to a number of
questions in % rccording session. The results of that interview,

as transcribed, follew: ~
IMPACTE: Dr. P, Halamandaris
University of Drandon - May 16, 1973
/
H. Sherk Dr. Halamandaris, whe is in charge of the IMPACTE program here is

with Herb Callihoe and myself teday. Dr. Halamanderis will you
pleasc explain to us what IMPACTE is and how it got underway.

Halamandapis IMPACIE is an acronym thet we us. for Indian and Metis Project and
Capcers in Teacher Education and its overall objective is to certify
Indian and Metis people o teach in Manitoba? Presently the minimum
certification requirement in Manitoba is 2 years of university
training. These 2 years of university training, the IMPACTE students
are expected to fulfil in about 2 1/2 to 3 years, including summers.
Students may finish in two years, less than two, three years. It
depends on the input of the student.

~

H. Sherk They must be Indian students, native students?

Halamandaris The students must be native students ané this question was raised
again. Particularly, the people who are "treaties’ are funded by
the Indian Affairs and Metis are funded by the provincial government.
The question came, what happened if a white woman, let's say, is
mother to a treaty and she applies for the program. This was then
the question by the students and the students were very strong that
this project should be kept for-the time being only native. They
decided the privilege should be only available to those who are
born native in order to climinatc any legalities that may apply to
people of white ancestry.
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H. Sherk And will you tell us please, how the cooperation between the feder-
al and provincial government was orranged: how did you manage to
aet this going?

Halamandaris The project started with a propousal which I submitted to the De-
partment of Indian Affairs and Northern Development in Vinnipeg,
suggestine to them the study apprcach to the program - that the
students will spend part of their time in the classroom and part
of the time studying. The Indian Affairs at that time - the money
that they had available and that they could allocate to us was
only $50,000 and it was only for on-campus, although we wanted
money for off-campus. So I approached different other agencies
and the provincial government agreed to pay for the non-treaty
people and the federal government to pay for the treaty people .
who participate in the project.

fi. Sherk And I think you explained that this is worked out on & per-pupil
basis for funding. .

Halamandaris Ycs. For instance, it cost overall approximately $6000 per
student.

H. Sherk . We would be interested in knowing about the similarities and dif-
ferences in the courses that are offered for the native students
as compared with those for the majority of students.

Halamandaris Do you mean in the scheols or at the university level?

K. Sherk Certainly at the university but you may have some comments regard-
_ing how the schools might be concerned.

Halamandaris A& number of courscs that we have in the project and the instruc-
tors who teach these courses are from Sociology to Psychology to
Canadian History, Political Science. They have selected content
to meet_the needs of the student and by that we mean that if we
talk about scciological problems. we like very much the instruc-
tor to draw cxamples from the arca. If we talk about anthropology,
instead of anthropological examples drawn from aborigines of Aus-
tralia or in Africa, we would like very much for most of the
examples.to be drawn from !} .rth American Indians. Kinship systems
and so forth. So the ccurs. is the same; the content, the empha-
sis is somehcw different. Similarly for Canadian history, we like
very mucl that some emphasis is placed on the native historical de-
velopment such as the treaties in Manitoba where the Riel rebellion
occurred and so forth. But I have to say in many instances the
regular course is repeated. Vhat I want to say over here, the stu-
dent cares for a good course in history and with an emphasis in
native history. But if it is only for the sake of native history,
then I would say that that is not a good course plan. I am not sure
if I have answered your question. In some high schools now I
know for instance that we have a center in the Pas. They have
developed a department of native studies from high school and so
an_instructor over there who is a native person, he teaches native
hlsuory over there and they have native languages. So our students,
in fact this instructor, is alsou a session lecturer for IMPACTE

.RJ!:‘ and he teaches two-courses for IMPACTE.

~
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Is this a socioloegy approach rather than a history one?

The ccurse on contemporary people is a ccurse within the native
studies in the anthropology department. Now the other course
is Canadian native history.

low we are getting into your program here in the IMPACTE project.

Yes, but it relates to what is the trend in some high schools
in Manitcba now, the development of nativc studies emphasis whether
it is language, culture, art within the school.

Is this for all students?

This is for all students, for instance in the Pas. This is for
all students. For instance, I have b2en told that many white
students arc interested in this area of Canadian and native stu-
dies.

You menti¢ned languages. Will you tell us what the situation is
in regard to native languages at both the university and in the
schools.

In languages we have here Dr. Bcyce who has his degree from Yale

in language in linguistics, and since the program started we have
developed two full courses in Cree. One course is for non-speakers
of Cree and the other one is structured Cree which implies if you
know the Cree how do you go about and teach it. Grammar and so
forth. Similarly we have courses for Saulteaux. This coming fall,
73-74, we start a new course in Sioux language. Also we have a
course in teaching tnglish as a Second Language and a course that
we introduce this coming fall, two courses in introduction to lin-
guistics as part of the total development of language.

In teaching English as a Second Language, would that be for teach-
ing students with any linguistic background or is that speci-
fically geared to the native linguistic patterns?

Teaching English as a Second Language i5 specifically geared for
Algonquin or if we can say native teachers of Indian languages
that would be able to teach English and what are scme of the prob-
lems that we will encounter in teaching English language to Indian
children. g

Now have you Lad an opportunity to read that little 4-page brochure
that we prepared with some questions on it? You will notice that
we had two categories there with regard to native language. One
was using the language as a language of instruction and you stated
earlier in our discussion that in certain parts of Manitoba this

is being done. I would like to hear more about that now and also
to what extent, if at all, are Cree or other native languages being
taught (the structure of them being taught) to students. We see
two pussible focuses, one is using the language of instruction and
the other really teaching the language.
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The implication for our students is that in many areas our stu-
dents would go out and teach Grade I, II, maybe III in their native
tongue. They would give instructicn in Grade I with the social
s:udies ovr language erts. They would teach the Cree with Englich
as a second language. There are approximately five schools in the
Morth that they scarted teaching Cree in Grade I, II, and III with
English ac a second language and as the year progrvesses, the shift
is towards Epglish so by Crade IV the student has knowledge of

Crce and he has also knowledge of English at the same time. The
reecrmendations how we derelop - we woerk very closely togcther
with th: Department of Educaticn and the Maniteba Indian Brother-
hocc znd the 1rends that *hey show In thelr language curriculun
approaches. We fcllow the same trends to prepave the students for
these trends that are followed by these organizatvions. Tor instance,
we know very well that the Curriculum Brench and the MIB are hav-
ing the schools to teach Lree, particularly Cree, in Grade I.

sre theue two separate approaches or are the MIN and the Curriculum
Branch coopcrating on developing currvicula?

There ave two separate -

t might te said for comparison that the Manitoba Indian Bvother-
hood is the counterpacrt of the Indian Association of Alberta.

They ara developing their own curriculum outlines?

For iunctance, through the Cepartment of Education, we like Lo de-
velop the curriculum so it weould be implemenicd across the province
wherever there are Indian Fids in Grade I. Ve were approached

by one Indian reserve like say Fort Alexander where they have 25
teachers amgl :hey told me as I went there for the chief to discuss
the possibility for having INPACTE established a3 a center, ‘''We
give you the money, we give vou the people and we, in two years,
wonld like our teachers whe are indians to teach our children in
Saulteaux".

Dces this mean they are only anxious to have them for teaching the
laroueg?

They like to have also native teachecs for native kids. Because the
trend cover here is also the Indian ccntrol of education.

Could I move from that to another related question? How do the
exprectations of the treaty Indiaus compare with those of non-
treaty - in other vords the Metis people?

The expectatiors in terws of course requirements or -

Yes. What kinds of things would they like their children taught?
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Halamandaris I think starting this year, we are formulating a committce that
we call Community Feedback Committee. The purpose of that Commun-
ity Feedback Committee is, we get other people from 7E&PlOvSs arcas,
Metis and Treaty Indians. Parents or older people, they are in-
volved in educa.'on. The idea of this committece is %o iake some of
the local needs that the community will have in terms of school.
What do they need that we didn't know, and we bring it back to
the university and through the IMPACTE curriculum committee, we
try to formulate a course that we can send to the Senate to be
approved and be put ir the calendar. So, in this way we can have
the input of the~community need. We try to formulate il in a
course that would be officially accepted by the university and then
we try to teach this course with the proper person involved. For
instance, there is another approach we tried over herz. We had
the course which was Contemporary Native People. We asked the
Manitoba Indian Brotherhood and they organized this course the
way they wanted it. For instance, we had a chief who came and he
discussed “he self-government reserves, what it means to be a
chiet and so forth. We had Joe Keeper who discussed the aspects
of the Indian identity. We had George Monroe who discussed the
Indian or native organizations, Metis and Indian peoples. Ancthep
person spoke about Indian religion and Indian culture. Ve had a
number of people and this was open to all students - IMPACTE and non-
IMPACTE. We had an enrolment of approximately 52 students in
this course.

H. Sherk Do you have any courses that will acquaint the students with na-
tive arts and crafts and this kind of thing? What is your ap-
proach to that aspect?

Halamandaris There are so many things to be done and in this 2 1/2 years, we
try to set priorities -

H. Sherk That is the number, the amount of time that a student would nor-
mally spend in the program.

Halamandaris Two and one-half to three years. So we try to give him the prior-
ities and then from there on - when I say priorities, in terms of
what he requires in order to be certified. So, what he requires -
he should have a course in Ed. Psych.; he should have a course in
Methods Arithmetic; two half-courses in Languege Arts, a course *n
Science Methods and a course, two courses, in clemeatery curricu.um.
So the rest of the courses, we iry, for instance, art methodg,
to teach art in the schools is an optional coursc. But we have
invited as a lecturer in that course, an accomplished artist,
native, from Island Lake and he taught the teaching of art from —_
his own point of view, using cxisting materials where this school
is going to be and not expecting to get the sophisticated mater-
jals that maybe in one school cannot be found, and from that ap-
proach we have, let's say, a native input in the tcuching of art
methods.

H. Sherk I think we could turn to another question and that is the one on
certification. Will there be any restrictions placed wpen the
graduates from the IMPACTE program with regard to the kinds of
teaching that they may undertake?

. 4;“; ‘




Halamandaris

H. Sherk

Halamandaris

H. Sherk

Halamandaris

r

(43) | ,

The certificate is a fegular certificate that a Grade II teacher
will receive in Manitoba.

Grade II, now what does that mean?

Level II. That is two years university training. That is every
student who completes a two-year university training, this is the
certificate that he is going to get. The student will be eligible
to teach in any school in “initoba, elementary and junior high.
This certificate, there is nc restriction, there is no such thing
that he should teach north or south. The restrictions are very
open and apply to any student. It depends a great deal where he
is going to get a job in terms of his experience, in terms of his
ability to teach in a competitive field of teaching.

Another question that I think is not too far away from this one

in relationship; it has to deal with teachers already certificated
who have been working with native people or who may work with them.
You have indicated tn us that cooperating teachers that are super-
vising the native students in the IMPACTE program sometimes re-
quire a period of in-service. I think this has implications for us.
Hew do you go about preparing non-native people for dealing with
native students in the first place, and even if they don't have
native students, for presenting an understanding viewpoint in
dealing with the whole question of native peoples today?

I think we don't claim right here that we have the remedy for that
or what we are doing as a panacea but this is a long process in
trying to change the attitudes of some people that they have some
stereo-type ideas about Indians. This cannot happen in one year;
it is a long process and is a long preparation for that. What we
try to develop is a kind of awareness to the teachers. The prob-
lem is, that if we have a student who for some reason didn't show
up in class or he let down the teacher in preparation and so forth,
then right away there. is this; "Well we know who are the students,"
and we try to caution the teachers that such generalizations. do not
lend themselves to a betterment of change in attitude. So we de-
veloped a kind of new approach last year. Last year we developed
a program that had 3 components and one component was a kind of
intercultural education or Indian awareness. You had native pzo-
ple coming in to speak about some of the problems. We had som

of our students who came in to speak about their lives and some

of the problems they encounter - for instance, it is a very sim-
plistic thing, like finding a babysitter. What does this mean to
the student teacher? She couldn't go to school one day; she
couldn't find a babysitter. This is really a realistic problem
and this is one thing. The other thing is with the human relation-
ship aspect. It doesn't matter if you have a native student or

not but how do you deal with him in the same classroom with another
person in a team teaching approach. The third component that we
had was some of the kids need supervision. How do you supervise,
and I think the case of supervision is tco problematic not only
because of implications but in general, how do you supervise in
general student teachers? What do you observe? What is considered
to be a competent teacher? These are problems that are with us.

‘
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H. Sherk It seems to me that what &ou are saying (you haven't actually
, said this), - it seems to me there is an implication here that

the selection of the people who are going to be teachers and the
kinds of awareness or if I may use the word, sensitivity, to
other people is rather crucial regardless of whether teachers
have been prepared for dealing with native or white children.

Halamandaris Yes, I think one important thing is how much empathy these tea-
chers have for working with native students. We neec a person
who is willing to help and be tolerant and be flexible and be pa-
tient because this is an important thing. I mean you cannot go
by only one thingj; say, "Well he didn't show up today". Very
often it happens that the teacher discusses a few examples with
the student but the teacher doesn’'t get through to the student.

H. Sherk Do you think that it is a worthwhile approach or procedure for De-
partments of Education to take to follow some kind of in-service
activity? Do you think that a teacher can be made more sensiti ‘e
to the values and concerns of native people through that kind of
activity or do you have any suggestions at all as to ways and
means of doing this, admitting that it is a long tedidus process?

Halamandaris Well, I think there are many teachers who need help; they have
expressed this and they don't know where to get it. This is the
one thing that many teachers say, ''We nced help we have ques-

: tions and we don't know whom to ask".

H. Sherk Sc there is a need here that should be spoken to. Dr. Halamandaris,
I would like to ask one more question now, about the program. It
has to do with the off-campus courses. Will you explain to us,
please, why the courses are being offered off-campus® I think
that there may be some implications for Departments of Education
here, too.

Halamandaris We have in the project three centers off-campus and the idea of
these three centers off-campus is to give an opportunity to pro-
spective teachers who have the ability to become certified teachers
that never had the opportunity to go to university due to family
commitments, for instance. You have a wife with eight children,
her husband has a small job somewhere in the area and she has
worked fur 10 years as a teacher-aide and for her in order to be
certified, she has to quit her community, her family, and go to
university, either Manitoba or Brandon to receive the proper train-
ing. Then come back after three years and then interrupt family
ties, community ties and very often what has happened is that
somebody gocs out of the community and then comes back, the com-
munity does not accept them automatically; they ape Outsiders.

Well you have now the training and you come to tell us what to

do but a continuous process of being in the community and of re-

ceiving your instruction there without being interruptedj you are

part of the community. I have to say in some communities, this
' works very well; in some communities, it does not. I want to give
you an example. Over here they are training police officers in
the community. The same idea was behind this, to train police
officers in the same community and live in the same community and
this did not work because of the very close ties that they had with
the people; the policeman could not carry on his own task, as @
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policeman, objectively; so there was some kind of a decision made
that thas should be different. The same thing applies slce here
in teaching. Is the teacher who teaches here comfortable here in
this community where everybody knows her? This is the question.

Dr. Halamandaris, ycu have mentioned a couple of your off-campus
courses; I am wondering if all of the training is taken in all
of these off-campus programs. Is all of the training taken in
the field? 1In other words, in the full 2 1/2 to 3 years.

Yes and No. The instructors are going to the various centersg

and they tcach the courses. The students are expected to be on-
campus in the first term for three weeks where ther receive intense
instruction here on campus and then for another ihree weeks in the
second term for additional instruction. There is a problem in that
resources in the off-campus area are not adequate at the precent
time, the library and so forth. So they have *o come on campus

to receive this instruction.

Very good. I was wondering about the average age of your students
and also the marital status. . .

They range about the age 19 to 42 with a mean of 24 years of age.
The average is 24 years of age. Most of our studenits are married.
We have a number who are not. But most of them arc married.

So this would be one reason for off-campus courses as well.

Yes, off-campus does not mean that off-campus we have cnly married
people. We have even single ones in the off-campus area.

I was also wondering about your tutors. Are they graduate students,
certificated teachers or university staff, this type of thing.

The tutors usually are third-year univercsity students. Very often
we have 35 teachers with 3 or 4 or 5 years of university training
who tutor our students. In many cases w« have some specialists
like speechs specialists or others who tutor our students. In some
other areas, university instructors go out in the variois centers.
They have a built-in tutoring session for them so it depends a
great deal on the need, subject area and what we can offer.

Perhaps, if I may interrupt here, this might be a good time to ask
a question about the way that up-grading is incorporated into some
of your regular courses for thesc pcople.

As I mentioned before, the university operates - the IMPACTE project
operates an altcrnate admission policy so we have students who

range from Grade VII to Grade XII with the majority of students
ranging from Grade X to XI and the students dc not have to go through
a Grade XII equivalent in order to be admitted. They are admitted
automatically in the program and the projects provide the additioral
support services for those students. It might take longer than the
regular studen®s; the regular student with a Grade XI might take
about two years to get through with summers. A student with lesser
background would take probably 2 1/2 to 3 years to complete the cer-
tification rcquirements.

-




R

(46)

H. Callihoe I have one more question on native languages. What are the me-
thods used in teaching the native language to your teacher trainees
and perhaps more specifically the use, for example, syllabics,
the Cree syllabics or the Latin alphabet when these courses are
taught?

v

Halamandaris In the Cree, the Cree syllabics are being used in the Cree language.
In the Saulteaux, the Latinizec alphabet is used and in the approach
that we have, very open, we use native students who speak the lan-
guage. to teach the others who do not speak the language.

H. Callihoe One cther question with regard tc syllabics. Do you have any
knowlcdge of courses that are now being taught in public schools?
In other words, is syllabics starting at the Grade I level or do
they start at say a higher level, around Grade IV, Grade V?

Halamandaris Well, the Crce and Saulteaux, I cannot answer this question, but I
know that the Cree is taught in Grade I. I cannot say exactly
what approach is being taught. TFor instance, Saulteaux is going
to be like in our alphabet but in Cree, I think they try to have the
syllabics to use.

H. Callihoc The reason for my question is that we think perhaps that it may be
difficult for a child coming into schools speaking Cree then learn-
ing to write Cree in the Cree syllabics and having to change over
to a Latin alphabet at a later date. We were wondering if it might
be better to use a Latin alphabet at the Grade I level and perhaps
change to syllabics say around Grade IV.

Halamandaris I think this question really would not depend on the child. It
would depend a great deal on the community - what do they use as
the Cree writing system - because if they use the syllabics and
they use the Latinized alphabet then it becomes a very sensitive
matter over here and the issue could be are you changing our lan-
guage? It has to be looked at within the community and the commun-
ity has to be consulted.

H. Sherk that kinds of materials are available in this area of native culture
and native history end so on upon which you can draw and which also
might be available to people teaching in the schools?

Halamandaris Our library here at thc university has a good stock of material,
of books, speeches, tapes, in native languages, even published ma-
terials. Whenever possible we get it at the university, and these
materials are available not only to our students but also for tea-
chers who are teaching in the public schools to use. We try to
develop films and for instance, we encourage our students to develop
slides or other materials in social studies that could have input
for their own areas. We cannot say that we have succeeded in that.
We are in the sccond year of operation right now and as we go on
we hope the interest of the students will be moure towards this area.

H. Sherk Really they are involved here in a kind of curriculum development
process in this area. Perhaps we could ask you now what kinds of
things we ought to be aware of in which a good deal of success in
working with native pecple and developing curriculum components or
in helping to educate native people have been achieved and also what
kinds of things should we be aware of which might cause problems?
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Halamandaris I think a very important thing in any type of teacher training or

developing materials is the participation of the native community
and participation of the nativ: community not only at a consultative
basis, but actual participation and carry-through in the project.

I think the native community suggestions should be in such a way
that can really be implemented. For instance, as I mentioned
before, we have the e¢lders and we want to get the needs of the elders
in a course at the university lcvel so we can teach it in the commu-
nity and we can use people of the community to teach that course.

1 think if we can get the university to go about and make these
changes, this 'is possible. One of the main difficulties, I believe
is that it depends at what level is either the university structure
or the academic area that you have to deal with, or with the depart-
ment that you have to deal with (a bureaucratic approach). Things
have to be cpen, tried, fail, and then tried again and improved

and tried again and fail. You cannot expect that something is

going to be tried once and that is going to be the end of it. There
has tc be the flexibility of openness and realizing that we are
going to try and maybe we can fail but we can‘try again and this
should be maybe cne direction that you should have in mind.

H. Cherk Well that is very useful and helpful and I have one last question.
It seems to me that there may be an implication in what you have
just said that we should be going out to the local native commun-

) ities rather than bringing people in from there to work with us.
What is your experience in that?

Halamandaris I think going out and alsc tho feeling that should be there, there
should be that I am not just consulted - give my idea and then what
happens? Because the next time you 30 out there, there should be
something that is alright - what do you want to do? We can help you
to do it yoursclf and maybe we can assist ycu in doing something.

H. Sherk To what extent are people prepared to come in and work here, though?
After you have made the initial contact wherever the people are,
. are they prepared to come into the university, into the city and
work at the problem then?

Halamandaris That depends ongthe commitments of the people. For instance, to
get a chief to work in a project like that would be kind of diffi-
cult with all. the tasks he may have in his obin reserve and his prior-
ities. But educational consultants, for instance, we have a humber
of education officers from the bank being with us and participating
in our activities.

H. Sherk Well thark you vecry kindly Dr. Halamandaris. This has been a most
interesting and informative morning.
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ROCKY BOY ELEMENTARY SCHOOL
ON THE ROCKY BOY IMDIAN RESERVATION
NEAR BOY TLDER, MONTANA Tiyupspay MAY 17, 1973,

Having left Brandon at npproximately 2 o'clock on .Wednesday, May
16th, and by ariving into the evening and getting an early start

on Thursday, we managed to arrive at Havre, Montana, shortly after
noon on Thursday. We contacted Wr. Gerald Gray, the Superintendent
of Schocls, on the Rocky Boy Reservation, and he invited us to core
out to the school immediately. This we did, and we were priv-
ileged to hold discussions with Mr. Gray, and some members of the
Rocky Boy Elementary School staff - in particular, those associated
with the bilingual and bicultural project, until nearly 6:00 p.m.

We were given a most gracicus welcome at Rocky Boy. We were taken
throush the school and we were alsc shown ancillary aspects relating
to instructior at Recky Boy. A "bilingual and bieultural" program
is under dev.lopment here as a result of special funding that has
beert procurred through Title I and other grants from the U. S.
officc of Educaticn. This bilingual and bicultural aspect of the
I'ocky Boy instructional program is being integrated into the Montana
State curriculum to provide a special native culture and heritage
component .

We consider ourselves to have been very fortunate in the kind
reception that we received at Rocky Boy, for several reasons.

First of all, the school is undergoing cxpansion. Several large
trailers ire currently being used as offices and to house ancil-
liary aspects such as preduction center which is an audio-visual
media producticn area and print shop used in the preparation of
instructional materials. I had been advised by Mr. Gray before
lcaving Edmenton that visits from outside points were being dis-
couraged at this time becausc of the crowded conditicns at the
schonl and the congesticn which was resulting from the construction
of a rew ving to be added to the Rocky Bny School. Hawever,
possibly because of a previous contact that Herb Callihce had

made with Mr. Gray while 'at a confarence in Billings, and, due

to the facts that staff members at the Rocky Boy School are keenly
awar. of dev.lopments relating to native education in Canada and
arc familior with a number of developments here, together with the
fact that we were planning a tour te a number of places and this
mede it difficult to schedule a stop at Rocky Boy which would be
most convenicent to the people there, Mr. Gray very graciously
agrced to having us come at this time.

We were literally "banded the key" to Recky Boy Elementary School

and its personncl. We were free to visit any of the classrooms,

and, in fact were given guides to facilitate this. But, even

more important, staff members who hod been involved in both the

planning and thc carrying cut of the bilingual and bicultural

prosram as well as the Career Opportunities Program (an on-~

rcseprvation program of teacher preparation dlrected by the Northern

Montana State College at Havre, Montana) were available for ‘
consultation. )y,f

‘ .
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He were able to tape record interviews with quite a few of ‘the people
involved in developing curriculum matcrials and in offering the
program of instruction at Rocky Boy. Transcriptions of these inter-
views appear below. '

Interviews with Personnel of the {(Curriculum Materials) Production
Center

ROCKY BOY ELEMENTARY SCHOOL

MONTANA - May 17, 1973

We have Mario Patacsil with us to tell us how things are done in
thc production center. We also have Larry Denny here who works
in this center as well. These fellows have taken special courses
in print shop opcraticn and they make booklets and filmstrips and
all kinds of things.

Larry, I wonder if you wouldn't mind telling us bric ly how you
prepare your materials for classrocm use. s
Our materials start with storytcllers. They come in and tell
stories, different types of stories in English. Then'we have ,
Cree intcrpreters who take this English, write down the stories
in Cree and all the work they do they bring out here and we try
to put it on paper. We read the stories ourselves, draw the
illustration, put them on paper. We have a cultural artist here,
vho does all that work. That's how the booklets are made.

I wonder if you wouldn't mind telling us Mario what types of
machines you have here and briefly how they are used in preparing
these" materials.

Ve have quitc a bit of equipment here. The artist does the
illustrations and paste-ups and we bring them over here to the
copier; we make a copy and plates and we make the plates and

we move it over to the press. That's where all the production
is done and we have a dark room for developing filmstrips and
fer taking different types of pictures; we also develop them
herc. We have got kids that come out; we have an enrichment
program here; they come out here and work with us. They learn
how tc develop different kinds of film, learn how to do a little
art work and paste-ups, help us out here making the booklets.

We have an off-set camera that we use for enlarging or reducing
any size we want; any type of letter or pictures we can reproduce
in black and white.

Is it mostly materials for students to study that you are pre-
paring here?
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Yes. A

I notice som. of the things here are for pow-wow and things\Uf
that kind.

It all ties in with the Cultural Schocl and the kids.
I notice your materials are donc in diffcrent colors tno. Would
you mind telling us how you go abeut tdoing this?

Well color, all it is, is merely-putting 3@ different color ink

on a press and running it on paper. There is no trick to it; it's
just a matter of you deciding which coloring you would like the\
story cr booklet te be in. Ii you wanted it black, I'1ll make it
in black. If vcu want a copy or the front page done in blue on
rold paper, I de that by merely changing ink on a press with a
dlffercrt color of ink on the press.

e are now talking to Lynn Baker, a linguist in the bilingual
program here 2t Rocky Boy in Montana. Lynn will vou please tell
us about this bilingual program - what kinds of things you are
doing and the number of pecple involved and so on?

We have arproximately 12 pconle involved in the bilingual program
- pin. of whom are paid by the funds of Scuthern Bilingual Project.
We have a Dircetor -- Oh, I should say all the people involved in
the project excert myself, are Indian and we have nine people paid
by the proicct. We have a director, & linguist, mysclf, twe Cree
specialists who do the actual teaching in the classrocm apart f.om
develcping their own matcrials, a bilingual secretary and a trans-
lator who iz kind <f a jack of all trades, and three pecple who
work in our materials production center, 1 cultural artist, Billy
Day Child, wh- has had five years graphic arts cxperience in
Dallas. uarry Denny is the printer and hec has worked about six
years in Ventdare, California, as a printer and Mario Patacsil who
is our audicvisual technician.

Why do you need s¢ many people herc in the production industry?

We have to create all our own materials. “When we started the program,
really I'll say in 1971, we had no materials to work with. There
have been a lot of things written cn thc Crees but ther:s was nothing
written for uyse in schools. And so we had. to bogin right from
scratch to develop everything we nceded including worksheets and

any kinds of instructional bocks, tapes, and filmstrips. We had

‘just ncthing to werk with,

Do you tuink that, what you have prcduced could be used elsewhere?
Is there any p;aﬂ for producine this and maklng it available clse-
wherec?

This is one of the problems that we have come up against recently.
When we oripinally started the bilingual program, we made an
agrecment with the cld people that the mformai;lon we received
from them would not be sold at any time and we are very strict

-
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about following this rulc. We've had probably five dozen requests
in the last two years from peoplc wanting tc buy our material and
the. Institute of American Indian Literature (I don't know exactly .
what it is called) in New York City,They wanted to buy %,000 of

( verything we put out and they'd pay us any price we asked for them.

This brings us to something we are very concerned sbout, the sen~
sitivities of the peaple involved. We are very anxious to get the
cooperation and more than thet,get deep involvement of th2 Indian
ntople in our area and yct we are very concerned about these
sensitive areas. Ferhaps you could tcll us why they don't want

to have chese reproduced? Do you know why?

I just heap? several things. I think onc of the problems is ‘that
for so lcug enthropologists have Eome in and relied upon Indian
people as informants and they have obtained either their Ph. D, 's
or a ook through the use of Indian people and not given enything
tc the Indian. 1 just think there is & fear and I know we had
this problem when we started out, a fear that we were going to
take the materials ané use them for seme hideous purpose. And
then the other problem that we've comc up against or the other '
thing that pcople have told me is that these materials are not
necessarily sacred, not the ones we are using ,but nevertheless
they don't belong to anycne but thc people here, at Rocky Boy

an! that p.r aps som. of thc legends and stories if they were
dissemin~ted throughout the country, --- pecple would laugh at
thém. They wouldn't understand them. They wouldn't understand |
the meaning behind them and so this is the other thing. They.
just don't want people who don't understand the Indian ways to '
have control of these booklets.

1

& et
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Now let‘s svitch gears a little bit. That is very helpful. Will v
you carc to tell us somcthing abaut the prograns you are producing,
the actual ‘Crce language programs.

We have three basic scrics we are working on. The first series,
is a lenguage arts §eries. We've developed 7 beginning réader
workbooklers. We have devcloped a Crce alphabet book, which
explains the 36 charactere of the Cree alphabet. I might say

we ape working with kindergarden, first and second grades right ,
now and that's the third grade. But most of ‘the materials we
developed can be used by any gradc. As I said ir the instructive
portion of our mi:terials cevelopment, we've dore the Cree alphabet
book, we heva a Cree number book. We've got 7 Cree readers with

a kind of patterned workbooks rcally. We've got a Rocky Boy
Handbook of plants in which we photographcd 100 plants that I've
seen cn the rescrvation and we've had our tnibal elders write a
brie? descripticn of the Indian usc for these plants. Now we

we iust nsed, for cxample, red willew is taken and peeled in a
certain way so that the part between the bark and the wood can
be mixed in with tobacco and we describe these sorts of things,
edible and non-edible berries, for example, and edible roots, ===
thincs like this,
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Is it truly cilingual and bicultural then. These two things go
together. '

You can't separate the languages from the culture. UWe have de-
velopeu the family-at-home booklet which is just a simple little
coloring boov., rcally and it talks:about one of the prcblems ve've
come up against - that in most of our ..mmercial materials, when
they taln about the family, they talk about the mother and the
father and t.¢ thr-e kids and the dog. And in the Cree family
thiz is not the traditional family. The traditional family is
perhaps the mother, porhaps the fathur but the kids and certainly
the grandpacents or at least one grandparent and it is completely
different. We have devcloped the cyllabic character workbook and
then a porcupine book which is kind of a feeble attempt at a
languag: artsy no an experience stery,and we hope to redo that
and do some more things. Now that is in what we might call a
lanyuage arts sericu and then apart from this, we have developed
s.veral bocks of lugends and these are basically “WL-SAK-KE-Chak
legends and other types of legends.

What is “WE-SAK-KE-CHAK"? What doe= that mean?

It's a name of a group of characturs. I know a lot of people
micund.rstand these stories. You rcad the story and it seems
like a very funny littlc story and so forth. But as you read
these and if you try to understapnd, each story has,a meaning

in it. This is the old traditicn - te traditionai way that
childr.n were taught say 200 years ago and in these stories you
will find a teachin;; of right and wrong and a definite moral to
the story and sometimus two morals to the story and then perhaps
it appcars to Le funny but you will find an ending and a reason
why cortain animals are a certain color and so forth. Actually
the rcasons for animals buing cort-ain colers and so forth is not
.5 important as the morels of the story. For example "The Closing
Byce Dznce' is about this character "WL-SAK-KE-CHAK". He gets
hungry and he tbics te trick soie ducks and the ducks are very
curious and so he can trick them. He tricks them into closing
their cyes and dancing and while they are closing their eyes and
dancine around he wrings their necks, so he can now have ducks

for supp.r. Well, one of the ducks pecks nand then they all take
off and the wne that peeked is the last one to start to run and
WE-SAK-KD-CHAK kicks hLim and breaks his hipe 1 The end of the
story is. that this is why ducks waddle today. But in the stovy
are mzny meaprinss-  tRe seanings like dor't be too curious, don't
poke your nose ints wherc it's not wantodi und perhaps you could
read into it don't clos. your eyes fer anybody you know. keep
awake. Theu we have got storius and legends series and I suppose
we've probably got 5 books done in finished form plus about 60
others in manuccript form,both Cree and English.

Some of thesc scom to me to be beyoud Grade 11 level.

ha ¥
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L. Baker The kinderparten “nd Grade 1 level aan't rcad these. But we have
tapcs, cassette tapes, onc side in Cree, thc other side in English
and they can tell you to turn the page or they can read along or
look at the picturcs and listen te what you are saying.

H. Sherk But they arc net all that interestced in th. Inglish part. Is that
g right? «
L. Baker Yo, that’s nct necessarily true. We have a lot of kids who would

just n2c scen hesr it in Enplish. But like I say the tapes arc Cree
on sidc, English the othur side. They <en listen te it in whichever
langfuace thev choose. Ddut we've deaw the books, you can sce up
Liere is the Enplish and then here is tha Crce. We've gotten the
story in Crec, then we've translated it to English and of course
our second gradere are learning to read in Crec and they rcad fairly
well but *hcey can't rcad complicated things like this. We hope by
the end of next year they wou't have tco much difficulty reading
this. So apart from the stories we've got what we call perhaps
cultural and historical stories. We've got the story developed
on the role of the Cree grardfaxther, the traditional role of the
Crce grandmother, how babic. get their nomes. This is one of the
- things that our kids really den't feel and understand is that

Indian peupl. a long tim. ago had different names within the same
familv. 4n? so we wrote a little story to explain this. We've
got one very rood thing done that's probably used by fourth grade
and u; mcr. than anyone else, on the cconomy of the Cree in 1750 -
i850. It is not that general but it's kind of watcred dovmn to that
lovel, It talks about the importance of the buffalo, the horse and
the dep. Then we've got a story about how the Cree used the teepee
~ad then we've got such things as thueso. how our ancestors used the
buftalo :ind buffalo hunt and thoese are two of the five part scries.
Wu've got the other three parts translated and they are ready to
b printed now and those sterics wers told by Raining Birddog, one
of our trital eld.rs and then we've got a history of Little Bear
and -~ history of Big Buar; we've got a history of Rocky Boy. They
arce just shert things. Welve got the materials to produce a com-
flete history of the Rocky Poy Crecs and we just haven't got
arcund to it yet. We hope to got most of it out of the way this

s sumncr.  We didn‘t want to rush into it. RWe've got, I suppose, 100
hours of tapes.

N
<
~

H. Shork Yhere would that storv start then?

Lynn 3aker The story would start in 1685 with t'2 Riel rebellion, the movement
of the Cree couthward., T night also say that we feel it is our res-
ponsibility to involve tne commurity as much as possiile in our
ducision-raking md materi:l-making proccss and so we have two boards
vst.blished, one we call the Bilingual Advisory Board/ which is com-

\ posed of just tvipal elders. They arc on loan to us from the Bur-
cau of Indian Affg:rz and we have two right now. Ve used to have
five but now we have twe.

H. Sherk Are these peopl. hired, are thuy on somebody's payroll?
1
"Lynn Bakcr You. You cculd c:11 it that. But they agree to come down and work
with us., They tcll our stories for the most part, they correct
cverything we do.  Everything, has to go through them before it can
! ' Ju o |
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be printed, and they are around just to help us. Now apart from
this, thos¢ two guntlemen, Raining Bird and Joe Small arc working

on suparate Cree-Englihhdictionarics, Raining Bird's.is just about
complete. He has been workins on it for two and one-half years

and when compl.ted, we hope this summer, it will be the first Cree-
Enyrlish dictionary to us. Creu syllabic characters. There have been
prbbably twe or threc Crec-English dictionaries done, but they have
naver us2d the gyllabic characters before. Joe Small's we hope

will be done somctime next summer and Joe's is more of a Cree-
English phrasc Look rather than a dictionary.

Could I ast a question? Are there any people of Indian ancestry,

who ~re not full-blocded Indians, involved at all in the materials
developrent, and secondly, does the schocl serve the children that
would be in thie category? We would call them non-status Indianms.

Yeo. Hoe consider all th. children living on the Rocky Boy Reser-
vation as Indians. As fzr s the bilingual program goss, we don't
discriminate apainst anyonc. Thz definition of an Indian in thez
states is by degree of blood eg. half-blood - three quarters - so
our people are listcd on the rolls for iunstance, as nine--sixteenths
Chipewyan-Cree, As for the people werking on the bilingual program,
I doubt if we've got anyonc thut is registered as a full-blood or

18 100% [ndicn. They tend to be people who are Indian in outlook
or paorhaps we w.nt all Crce speakers. That is the requirement.

1 was just going to c¢xplain about our othar board. It is callcd
the Bilin~ual Parent Advisory Council. They meet ¢very other licd-
nesday. It is composed of parents and grandparents in the bilin-
gual progrw. They have done a great deal to help us with problems
we have.  For oxampl., one of the things that has been bugging us
for two y.ars is what, if anything, should we tcach about Indian
rcligion. The Por.nt Advisory Council, just a couple of weeks ago,
adviscd us thot we should teach something about religion, a very
linit.d emount, but just cnough so that children arc aware that not
only is thore 2n Indian religion but there are also other religions
such as the rclirions we have here on the reservation, the Catholic,
the Luthcran, the Mormon. We haven't devwcloped anything for this
yet but we'll b. doing this this summer. We've two things that

help our projuct. One is a college class out of Worthern lontana
Colluge thot roots in Havre, cvery ionday from 3 to 5 and this car-
rics two crudits for the Colluge. It's taught by a non-degrec Indien
person who works within the projuct here and it is 2 course in

Cric lanpuage and culturc. how we've had this since last spring.
This i5 the fourth quartcr. Another class that we'll be having this
summer 1s 8t Nerthern Montan: College. 1ts enrollees are all the
peop.le that work here rirht now - all the Indian people and myself.
It i3 a class on development of curriculum in both language arts

md cultur. °nd will be mecting Thursday and Friday for the first
supm.r s.csion ond Friday merning for the sccond summer session, It
will be fiv credits altogether.

ilow where do they go for a prof.csor to offer a course like that?

They don't. We run the course oursglves.
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M. Callihoc 1 have just one more question, Lynn, with regard to the objective
of the vhole project. Of course I have some ideas but I would like
to hear what wou thirk is the importont thing about the project.
What can it do for ti. children?

L. Baker e always hear Lalk about the 1ajor goal of our project being the
instilling of pride in Indian children. vwhat we are trying to do
lieve, is through tczchiny the children about their language, their
culturc, their heritape. We are trying to improve their cducation
~nd teach them more about themselves. We hope to give thuem scme-
thing to be proué of so that when they do face discrimination, they
h.ve something to fall back on. Now most of the people I've talked
to in tne years that 1've worked with Indian peonle say that they
70 to a white school, they think they are white, you know. until
the fourtn or the fifth or the sixth or sometimes the scventh grade.
Then, at that time they find out they are not white, they are Indian.
The «olor of the skiu is different and then what do they know about
being an Indian?  Mell they haven't Leen taught anything about being
«n Tndian; they don't know anything about their background or their
cultur.. or wih~t their people did. They certainly have gone to a
white school, don't know their languag. and they say well Gee, I'm
not whitc. These kids arc calling me an Indian; what do I know
about being .n Indi®n? We have the opinion here that this is where
a lot of problums start, the drinking problems, drop-out problem and
ao forth, 50 =o I way, we feel that if we can make childeen proud
of who they ore, we hope we will climizmat. a lot of these problems,
tht arisc, perhaps for the most part in junior high school.

H. Callihoc  Can you s.. any results £rom your progrum so far - perhaps this is
A difficult qu..tion for you to answer but is it possible to cvaluate
your program for increasing sclf-confidencs?

L. Baker wur program is buing ovaluated py the division of <ducational regeavch
1t the University of Montana and I'll gave you a copy of their last
year's report and I will also give you copics of our audit reports.

We have two types of checks on our program. Vh have independent
evaluation from the University of Montana and then we have 2n inde-
pendent wducational audit from Hontana State Univorsity and the oudit
is responsible only to the Fed.ral Goverament. And the evaluators

apre responsible to the auditors. %0 we have swveral checks on our
prosram.

Tnis year we attempted to do something difrereni. We separated the
second grade according o language ability. We put all the Cree
spuzk ris in one classroom and all the Inglish speakers in another
classroom. We have just gore through tho cvaluation of the =zffects
of that separation anc¢ we have found it has been very positive. The . _
teacher who is in the Cree-speahiny, second grad: class taught first
crade last year and she evaluated things for us. They all indicate
that each individual ¢hild, has increased at a much greater rate

+his vear than they did last vear +hun she had them, She had a mixed
group Ll-ost year. Th: Lgve also increased at a greater rate than

the Dnglish-gpeakir © clasgroom.

H. Sherk 1 think we were told carlier that the Cree is not used as the lan-
vuanc of instruction.
Q
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That's net a2ltopether true.
)

I gathered that from what you said. Would you care to explain how
it ie used then?

He use it 1n several ways for Crec-srezking children in the second
srade, we call cultural instruction. They ar: given, 1 suppose,
50% of their storie: and things in Cree.

Woulé thess be chilcren who speak Cree when they come to school?

[ ]
Yos. e are teacking in Croe culy to thosc who can speak Cree.
e are teaching {rue 3s a second language to all others and wc are
teaching the stories which wre written both in Cree and English, in
English, to Enulich vpezkers and nbout half the time in Crec to Cree
speakers. But we do not want to (I can't think of th< word) to de-|
vrade, but we want to yive English equal time because this is the
languape «f the dominant society.

These eaildpen that ace being taught in the Cree language have to
learn Dnglich at a later date and be taught in English, I would ima-
Fine

No. As I say most, almost all of our Croe speakers are also bilin-
yual. I say all of our kids opeak Dnglish to some degree and most
of our Cree speakcrs are bilingual.

I have arother question. uince this program that you are engaged in
is the bicultural and bilingual, is this the whole or almost the
sole place where the Indian emphasis comes in? In other words, is
the rest of it prerty well standard as it would be for any. other
youngster in the States?

We have to fo.low the state requirements. What we do in bilingual
and bicultural is in addition to that.

dr. Gerald Cray, the Supt. of Schools at Rocky Boy has acreed to
tell us how things have been run here insofar as these might have
implications for us in Alberte!

&s 1 was »tating carlier, with the limited amount of funds to begin
with for our project, HMr. Corken, the previous Supt. here and myself
cat down and aiscussed a number of ways to gct the imformation re-
corécd in suen forms that could bue implemented into curriculum
matupials to be used in the curriculum. Oné of the ways that we
first stapted out, wis to pecord steries about the cultural charac-
tor. In this case Wh-SAK-EL-CHAK, with Cree her: and we were hop-
ing to pget a hold of what we call the curriculum reading person who
sould pear thes¢ storics at various 1»vels, Of course this was with
A minimum of Funds and rescurces we had. So now we have just been
recopding them in a serics of reading materials in the form of a
little booklet. I am sure that you are well aware, working with,In-
disn tribes nd peoples, tnat every tribe has a cultural character
which of course takes on many forms. It often takes on the form of
being 4 very wise person, a very philosophical person. He can
chan e into any form and a lot of the early history of the tribes

of course was pass.d on to the children in the form of these stories.
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A lot of moral. and tracitions and mores of the tribe are passed
on about what we've pecn talking about to the children.

G. fray Then ¢f course we were interested in introducing the language now
and we went Sown, dr. Sair Runningboy Junior and myself went down |
tc louph Rock to thoelr school system. OFf course we were interested

——

in the kinas of materials they vicre developin, bucause they have ,
stirted % cr 4 yeurs bueyond there we were and we were just beginning '

and we were very wateresced of cowse in teaching the languape, ’
fan, int onto rhe lanruage and culture znd also comnunicatine with the /
students it the native tongue if they were dominant Crec-speaking
children.  So from thic we waployed peonle from the community that

could spezk the language throuch clgreraocem assistance. classroom-

1idie; uhoeliever oae you wantaed; the children do have & means of
cornmunicating md understandin: the instruction.

H, Sherk Mow is this peimarily us.d when children first start through school?
. Gray Yes it is. Let me pive you one wxample. Therce is a first grade

boy; a y.ur «wo Le wis tisted and he was recommended for Special
Ed. and now T und.rstand from one. of the classroom assistants in
Crev, he is one of the fuastect learning children in the classroom.

H. Sherk 1 wich that you would repeat what you said b.fore we turned the
tap: recordur on about what this Lilinguatr and bicultural program
secns £y be doing for self-Imapge of the student.

'

[re]

Cray we've witnessed or experienced a numpce Of things as £
young prosram, L think that we cculd bo considered still an infant
as far as devcloping the program gres. We are still 3 very infant
proyram but we are vitnessing many positive things as far as the
children are concerned about their attitude about themsclves. The .
children are T :coming very proud of the fact that they arc Indian.
dew 25 1 stated carlier, our education process for a great number
»f vears has taught us chit Indian peopl2 are wore or less, jammed
down our throat thit we heve put un a megative feeling about ourselves
as Tndian pecple tiat nas imade us feel very regative about ourselves
because we are not in the ingge of the white man or living like
the whit. ran ond nov sneeking Lis lanpuag.. Thereforce Indian chil-
dren hove developed 3 very nepative self-image about themselves.
But we start.d the program, of courue, just for that underlying
reason - tu chamt. the sevative scif-cencert that Indian children
bave about themsclves to @ pesitive one and to show them the many
tin. thin-s they have in their culture and their way of lifc, their
passiv. 1ift ana show them the ¢nntributions thay have made to society.
H. Zherk I would like to turn to sonetuing elsc, becouse something is coming
throagh to me loudly and elearly. There is a little four-pagc sheeot
that we prepaxed before we came out here.  In the beginning a number
of thy inturnal st2ff members in *he Dep.rtment of Dducation got
topether end leoked .t the curriculum in what T now perceive is a
very suprficial wey. because we tried to identify the aveas of the
curriculun inte which native culture ond native heritage would fit.
We looked at native arts and craftz, the sultural heritage which
we thought could be built inte existing curriculum, Inplish as a
sceond lanpuage, Cree as a language of instruction and then, later on, |
possibly othor languages, (tho pgreatcst demand now scems to be for Crec),

ERIC | ;i

- GU |
T TR IR TTRIIIIR— ==————

ar as being a




(58)

and then teaching the Cree language. When we met with some of

the Indian people, initially they were uneasy about this and they

said, you know, you're nct starting in the right place and I think

I'm berinnin~ to understand what they meant, I really mean to under-

stand it. Decause when we have been thirking about curriculum,

we've been thinking in terms of what we call the curriculum.

It's a program of studies, it's an outline and what you people are

producing are iaterials and these materials, you know, contain the

cultural heritage. And you are getting the community involved;

you are getting the students involved. I notice over here in the

production section that a lot of the designs and so on had been done
! by the students themselves. Now I wonder if this is the way we

are to be going because we don't normally work on the production

cf materials. Yc say we will produce the outlines and somebody

else will produce the materials. Lave you any comments to make for

us there<?

G. Gray We've been very successful Ly starting right away to develop mater-
ials and when you talk about culture - we had a girl here from
Havre. It was an Indian lady working with the school system in
Havre and who had told m. that she felt that the parents were
nretty receptive to teaching the Cree language and culture in the
classroom. But you can see herc now where people are very uncertain
about their culture and language and we are saying that the people
will accept it bec .use Indian people have such a lack of self-
confidence. You get Indian people, occasionally (e have very few
out here) that will say, "Why are you teaching my kids that Indian
stuff?" and this shows us how pegative they think about the lan-
rsuage and the culture, that the teaching of it is bad and the

Zirl from Havre said; "Well, we feel our kids know the culture:
they know what an Indian pow-wow is; they know how to make fry-
bread." To me that isn't even a fraction of a fraction of the

culture.
H. Sherk Now are you talking about white students?
G. Gray le. This is the Indien and white. SChe was mainly involved with the

Indian students. BRut you know when we talk about culture, we are
talking about a total way of life; that is the definition of culture,
the tctal way of life of a group of people and the total way of life
includes many, many aspects. &and of course we've been trying to
develop materials all along this line, you know, through the lan-
guage and coursc illustrating posters, flash cards, even such things
as making bingo cards out of the Crec alphabet.

H. Sherk I realize that, but I am woadering whether at the Curriculum Branch
Wwe can pursuc a scmewhat traditional approach here. Can we develop
curriculum outlines and assume that we can accomplish our goals
without producing materials and without getting somebody that knows ,
the culture_ and that has Lived it to do it? ' ‘

\
|
|

L. Baker I was just going to say that I've seen a lot of good bilingual pro-
grams. Crow is a yood example, Crow in Montana. They have worked
three years with a tremendous amcunt of money in developing curric-
ulum and they have a good curriculum developed but they are finding
right now that they don't have anything to use in that curriculum.
They have got all of the ideas in the world but they've got no
materials. to take into the classroom. Now one of the'problems they

i 3 .
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came up against last year was that they were trying to pawn this
stuff off on their white teachers to have ‘them take it. Your
white teackcr does not, in most cases, understand how to teach
this stuff; he doesn't understand the background of it. They have
to have the muaterials and they have to be coupled with an Indian
person.

'lere's what we are hoping to do. Is it possible to prepare bro-
chures or to conduct in-service? Do you think this is possible on
a province wide scale so that teachers who really don't have the
background of cxperience or understanding of Indian people can
teach whit? students about the culture in non-Indian areas?

This is one of the things we are hoping to do too. Can we do this
any way other than superficially, and if so, how?

I don't see how, I suppose, how you can attempt it on those terms

but the question and prolLlem has never been fully answered. In my
evperience, being here two years, it's very difficult to have an
in-service workshop and an all-white teacher and teach her the things
she needs to know to teach other kids, teach kids about Indians.

Onec thing you need is a kind of total immersion for a period of time.
Right. We're under the firm belief that it takes Indian people to
teach Indian culture and the arts. In this respect they have a |
deeper background. They don't have the formal working with curric-
ulu . materials i: the school system but once they are trained along
this line, thcy have a deeper understanding of course and a knowledge
of thc cultu.c and these kinds of things. One thing we must admit too,
a lot of it has been lost, you know. A lot of the younger Indian
people don't have any idea about the past Indian language and culture,
o this is where the older people play‘a vital role in developing the
program.

But tliene is a real awakening now and there are some Indian, people
that are beirg prepared, because we saw some of this going on at the
University of Saskatchewan. We saw it in the IMPACTE program at the
University of Brandon and before we turned the recorder on, you were,
rentioning the North Dakota College, was that what it was?

University of North Dakota, Grand Forest. You had asked me about the
arca of individualized open classroom instruction. This is being done
ther..

1

The course is really geared to instruction of Indian... .

|
No. Let me take it back in this respect. They are teaching Indian
people along thcse lines, working in this type of a class situation
but they've also been trying to give young intern teachers some infor-
mation and knowledge and courses in, you know with the Indian language
and culture. But of course they are using Indian people tp do it.

\

Let me give you an example of two different situations worKing with
Indian people in the classroom, classroom assistants or classroom-
aides - Indian teachers. Three years ago when we had a white principal
here in the school and cthe school was run by an all-white administra~
tion, 2?6 miles away, we had classroom assistants or classroom-aides

o 6y \




papers, record keeping, playground duty, lunchroom duty, all these
menial type things and he would even at a meeting--I was a teacher
there and I don't know why he ever made these comments in front of
me knowing that I was an Indian in the system - But he would say
you know, whatever you do, don't let the Indian people get involved
in the instruction. You let them do the correcting and the record-
ing and this kind of thing but I want the teachers doing the instruc-
ting. A fellow would go out to the BIA and drag out some wife that
has maybe never set foct in a college classroom or run over here to
the teacher housing, drag out some wife who maybe never at all thought
about teaching. ghe might have been in college for a quarter or
two in some other field but just because they are white, drag
them into the school system and have them take the place of a tea-
cher who might have been ill, a white teacher. And the classroom
assistant or Indian-aide wasn't allowed to take over their place
and here was a girl or a fellow who was thoroughly familiar with what
was going on in the classroom, familiar with the material, and
M probably knew some of the teacher's methods. He knew what was
gcing on in there but yet this was this fellow's attitude toward
Indians. Of course when we took over control, that was stopped be-
cause we have to provide our people with a change to learn. They
are going to make mistakes.

(60)
and of course he would at various meetings mention to us these peo-
ple are your assistunts. They had very menial tasks, correcting

AN

H. Sherk It's more than that. ‘It's the status of that person. Lynn, you
were telling us about getting a program going and getting the con-
4 : fidence of parents and grandparents. - J
I \ ‘
L. Baker I was just saying that when we started our program, we attempted

for awhile to rely upon our parents for support and materials and

so forth and we found out that for the most part, parents of our
kids, kindergarten through first, last year were parents who had gone
to Bureau of Indian Affairs Schools who had lost most of their cul-
ture and the traditions and the language. 'So what we had to do,

we went to our grandparents, the older people and talked to them.

The first thing we did was have a community dinner and we invited all
of them. We invited people for lunch, for breakfast, to come and
look at our program and I think we are very fortunate in having a

Director whc is very deeply involved with being an Indian and very

. " deeply involved with the Indian way and considers this his way of
life. He could go to the people in the correct manner and several
times he would go to them with a pipe and ask them for hélp and so
forth and if it hadn't been for the grandparents, we probably
wouldn't have reached the point where we are at now. We had to rely
upon them to help us and to convince the younger parents about
children. ‘ '

G. Gray, I think that ycu have to be rgsponsible because you are going to be
(Superin- working with it. When you are talking about developing a curriculum
tendent) guide for teachers in the classroom four daily lessons or whatever, to
me it doesn't make much sense if you do not, as we have stated ecarlier,
have thc materials. The development of cultural materials and putting
the cultural information into various audio-visual materials has

been very beneficial for our program and I think that we could make

up many curriculum guides or lesson plans or daily lesson suggestions
or guides with the teachers and even the Indian people themselves and

1
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they wouldn't get any use or they wouldn't know how to use them
effectively or get the informgtion. So to me it only makes sense

to start into the actual production of audio-visual materials and

then lay cut curriculum guides, after you get the material down and -
then lay out the sequence lessons or whatever you'd like to do. But

I think this is what we've attempted to do here first.

Do you think it is practical for anybody to develop curriculum re-
source materials that are unlversal in their application?

The Northwest Regional Lab of Portland, Oregon has attempted to
develop English language culturally relevant material for 27 Indian
nations in the northwest and they just gave up. They had us con-
sult with their consultants for a few days and we talked to them and
so forth. They are completely different. The Indians on the coast
don't go up and hunt in the mountains. There are certain things
that are common perhaps, too like the Northern Plains Indians but
you can't develop anything in depth, in detail.

I think tribal counsellors have been telling politicians of the U.S.
this for years, that you have to treat us as individual tribes. e
are all located in differentareas. A lot of our ways of living are
different and these kinds of things and I think that you just have

to realize that that's it. It is a major task to develop these mater-
ials but yet let's take a look at the white curriculum. The philo-
sophy is to teach a person how to survive in his local environment,
his society.

What vou are saying in effect is that here is a model for all edu-
cation.

Right. We would have just as bad a time trying to teach the kids
about the Nuvajo way of life as we would have trying to teach about
Dick and Jane in New York City.

We are talking about Rough Rock.

The people in Rough Rock were too geared to really isolating them-
selves, really, and you know, we have to realize that Indian children
do have tg learn to live in the human society. They have to have
the knowledge and understanding of the culture and the environment
of the reservaticn and the customs and the traditions of the people
and this kind of thing and they also have to, when they decide to

gc off the reservation, among the white people, they have to know
how to survive in that society. So this is. why we talked about a
bilingual-bicultural school system. Too often, you know what a
saying is and then you know this is a fact. Indian education in the
past has only bcen a one language system and teaching about one soc-
iety and that was not Indian. They were trying to force the image
of white people.

You were saying that there is about an hour to an hour and a half a

day of language and culture devoted to the Indlan way. o

Right, and the rest of the day, of course, spent on learning the '
state required subject, writing, social studies, math, English,

whatever.

.
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Thanks very much gentlemen; just one final question. We understand
that this school is operated by an all-Indian board. Perhaps Mr.
Gerald Gray could tell us a little more about that.

Yes, it is. In fact, the Indian people here took over the operation
and control of the school system July 1, 1970. So this is our third
year of operation and direction by the Indian people. Prior to that
it was operated by an all-white school system administration. It was
located 26 miles north of here at Havre, Montana and people had felt
dissatisfied with what was going on -~ the number of kids graduating
from the Havre school system and a number of other things. They
passed around a petition which helped to create our school district,
which is operated by 5 members on the Indian School Board. One
other important thing I would like to point out is we are trying very
des’ “rately and have been somewhat successful in creating advisory
boa.us to the school system. It still isn't operating the way we
want it to because of a number of reasons. Indian people still

don't want to become involved, probably still don't believe - really
have the feeling that this is their school and school system because
they just haven't beén involved for a great number of years. But
it's becoming 3 reality. More people arc offering to serve on ad-
visory boards und get involved in the school system.
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ROCKY BOY ELEMENTARY SCHOO; (MONTANA - NEAR HAVRE)

Friday, May 18, 1973

. Sherk Robert Silverthornc, Principhl of the Rocky Boy Elementary School,
is going to tell us something about the programs at the school.

R. Silverthorne The programs that we have, people at a regular school would not
have and so the responsibility of the normal school are the
principals too, to make surc that the curriculm is what it should
be, that standards for accrnditation, teachers, personal matters,
these kinds of things are taken care of. That's the principal's
job in most schools. But additionally here, we have a bilingual
program, which is under our director, Bob Muri. But because we’
work in the classrooms, Bob works closely.with me and his staff,
to make sure of the time in the classroom, these kinds of things.
Our line of command as set up is that the school board of course
is at the top and the superintendent and then myself and then
all our department heads like the director of our bilingual
program. The director of our COP and adult education is another.

H. Sherk coP? -

R. Silverthorne Yes. That stands for Core Opportunities Program and these are
where our classroom assistant teachers are actually going to
college while they ave teaching. So they are getting the
teaching experience in the classroom and they are having the
opportunity to go to college. Now this year, I believe, we
are ‘having two pcople graduate, one or two people, and next
year we will have quite a few more graduating Irom college.

H. Sherk what kind of admittance requirements are there for these peopie?
Are therc special admittance arrangements? ¥

R. Silverthorne We worked out things with Northern Montana College and most Of our
classes are up here. I think I'11 get Lydia over here after a bit
and let her'talk to you about these kinds of things. The
principal's duties here are of a variety. We have our teacher
housing. Ve have housing for 7 families. So we have mainten-
ance on that and upkeep, and upkeep on our buildings which are
getting pretty expensive now with our new additions here.

H. Sherk flould you care to tell us about that addition and why it's needed?

ot

Silverthorne Three years ago the local school board petitioned to take back the
district and take it over at local control rather than being run
by the white district or white pcople, a distance of 30 miles

\\ away. And that ftas a school. A school for kindergarten to 8th

grade, Now thesb -limitations just made it impossible to take K-8;
there were just hoo many students and we didn't have the building
requirements. Welwent to the Congress of the United States and
got a direct positional appropriation for about $650,000 to build
this building. The new addition will then have enough students so
that we can take back the 7th and 8th grades that are now a%tending
Box Elder School which is on fhe edge of the reservation and again
is a white-controlled school district. About 94% of their students
are Indian and they have no Indian scHogi.board . We've run into

o . the traditional kind of problems that we have had on the borders
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of reservations and reserves that are non-native controlled.
" N

What has prompted bringing schools back to reservations?

I %ould say thers is a myriad of reasols that we'd like to bring
control. But from the family side, arz the needs for local control,
what's happening to their kids and not someone who has a different
socio-cconomic level, who has a different economic base and who

re just a variety of things. So the need is to bring it back

to the people that should control their own schools. People that
have kids gttending.

Now you say Grade 7, 8 or 9 arc not in. High school students
cvertually are going to be included?

Some day we hope to have a high school and we hope in the future
to have a high school, let's say within our five year plan and
even the possibility of looking into a junior college program

is considered as a long-range goal.

How do you square with the fact that students from Rocky Boy are
eventually going to have to live shoulder to shoulder with the
white socicty? When do they really learn to do this if they are
being taught in such a fashion?

That ic an interesting question. Because Rocky Boy is in the
Public Schonl District #87 so far in the State of Montana, we
have a teaching class of 16 non-Indian people here--out of a
staff of 73 we have 16 non-Indian pedple. Our certified teachers
in our classrooms happen to be non-Indian teachers and the rest
of the staff are people of Indian ancestry. I think thig! does
wo things. First of all we are an accredited school. Secondly,
this gives you an opportunity to be both things. No matter what
you do to a school it's still a white man's institution and it
still meets requirements to be a state institution and therefore
it is half a blending. But we have a unique situation that we
here, the pgople in the commggipy pnd the staff people, can bring
the unique parts of the Shipéiyan~Céce culture into the classroom
without fcar of reprisal. HMany of the people on the staff, they

weren 't allowed to speak the language. Now the language is used

- frequently in the schooi and fluently by both staff and students.

Sherk

8ilverthorne

Areas of culturc that at onc time were forced down the student's

throat if it's an area that.is a little bit on the taboo side is

left alone or if it's/én area that needs fo'be stressed’.and to be
understood, that's brought in. I think this is unique. In a non-
Indian schogl controlled by the non-Indian district, these things
were not done.

T

Arc the white teachers accepted by the Indian people here or would
it be prefecrable from their standpoint to have certified Indian
teachers? .

We would love to have certified Indian teachers. ‘At such time as
they become available, we will. But I hear many comments from the
comnunity that they never want the school to be totally Indian

" . 6u
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because of just exactly what you said. It has to be a blending
of both.

bob, you're commenting now on the way that this school is different
than another schocl might be.

1 would say that there are more similarities between our school and
any other schocl than there arc differences. but I think the dif-
ferences are unique and beautiful because they are differences the
people would like to have in most cases, things like mural on our
walls. There is free writing, welcoming posters, Indian kinds of
things. Things located in our Cree cl-sses and our culture classes,
dancing in our classes. -

Let's describe the dancing her 2. It's -:t the kind of dancing that
you might have at other schools.

It's our native grass dance, plains war dance, whatever, getting
rcady for pow-wows.

Okay, here's Bobby turi, the Director of the Bilingual and Bi-
cultural program and Bob you were going to tell us a little bit
about your own background. You're from Rocky Boy initially and
you're also a college st Jent. Right?

Right. I'vc been born and raised on a reservation and probably
most of my life has been spent down around my grandfolks and
uncles. T've learned a lot of things from them as far as our
culture and traditions zre concerned. Other than that, I guess
really I don't have much of a background except that I want to
a school system here that was still run by the BIA and after
going to school system here for sewen yéaps I .went downtown to
get into high school and I didn't graduate. I only went as far
as the cleventh grade. I was in my senior year when I quit school
because I was married.

]
I see. How did you get into the college program then?

I started working for the school and then I heard about the COP
program and [ kind of wanted to get into it.

And the COP again is?

Carcer Opportunities Program which Lydia kind of informed me about.
How long have you been in that?

It's going on my third year.

Can you take courses here at Rocky Boy or do you take some of them
away in Havre?

In the summertime I take courses in Havre and in wintertime I take
them herc.

Lydia Sutherland, you are the Director of the COP program.




I,, SutherXand

H. Sherk

L. Sutherland

F. Sherk

L. Sutherland

H. Sherk

. L. Sutherlari

{€7)

I would like to kind of back up herc. 1 think Bob is being a little
pit naive. When, ecven though he doesn't have a degree, you know
college degree in anything, I think his background and his own
pcrsonality, is probab Z,why he was hired for this job. Our first
superintendent was o ERifdiydn ¥ée Indian and I think he saw that
Bobby hed potential and a background that the job required and

that is what he was hired for. MNot because he had any special
college degree cr anything.

Yes, T think he was not only being naive, he was being very modest
naybe. ;

The COP program, (Carecr Opportunities Program), we are funded
dircctly from Washington, D.C. It's a five-year program and we
are now in our third ycar of operation. We are funded for 20
people. However, at the present we have 28 people signed with
the classes. The overall COP program - there are 150 programs
throughout the United States and the overall objective of the
COI' is to change the teaching methods from what most colleges
are doing now. There it's probaply all theory and they never
really get intc teaching things rclated directly to classrooms
sc when a person graduates, they have to learn all the basics
and all the workings of it, whereas in our program and in the
other COP programs, they are right in the classroom right from
the beginning. So they are getting all the practical experience
and everyday things that happen which ic probably just as valuable
because once they graduate we feel that our people will be com-
pletely ready right' from the classroom.

Now you say "our people.'" The Carcer Opportunities Program is for
Indian people, only, Is that right?

No. The only condition that you have to - I m2an like there are
other programs across the country, you Know. So it's not only
for Indian pecple. It's probably set up for low-income people,
to upgrads their status and so that they would have not a dead-
end job. We have some things to look forward to. However, each
program was set up to meet their particular needs. Our programs
wore set up to train local Indian people to become certified
trachers. That's the goal of our program, and this is what we
are doing. We have various different linkages. Our teacher
assistants are paid from Johnson O'Malley funds, their salaries.

Wh~t is that?

\ /’
Jobmson 0'Malley. That's a federally funded program that comes into
the statc. That's how our teacher assistants' palaries are paid.’
We have some Title 1 people. Their salaries arc paid from the Title
1 Reading program. We have 3 of those and now we have the bi-
lingual program. Their salaries are paid by the bilingual but
we pay their tuition and books. And then with the exception of
the bilingual people, in the summer we pay them $90.00 a week and
we go into town for our classes.

Most of ithe special programs licre, the COP and the bilingual and
bicultural are specially funded projects. What is going to happen
when these funds run out? \

‘\ LYY
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When the program ctcrted, they started from scratch. There was
absolutely nothing. Except all they had was a piece of paper
and the symbols to start with. That's all they had. Their's

is also a five-year funded program and hopefully at the end of
five years they will have knocked the kirks ‘out of the program
and come up with ccmething they feel is workable in our reserv-
ation and have developed enough materials to that the programs
can bec absorbed - for instance the people will be certified.
They will become the teachcrs and they will get paid from the
state foundations monies which is wheve our teachers are getting
paid now. .
I wonder if you could clarify a bit more what these 20 people in
your progran actually do? Wha: is their function? I believe I
heard that they were involved in the claseroom with this being
as an aide sort of thing, as an aide to the teacher.

We have many different - what we have is our caneer ladder in our
COP program and we have 5 different steps. As they acquire the
college credit awd their years of experience, they are moved up

to the next step of the ladder and they ave increasad in pay and
status and so forth. W¥e do have them classified ac assistant on
associate and such. &nd at the begianing, when they ficst stacted
they were under direct direction of the teacher. And as they do
get more experienced they do more things and most of them are ol
the stage of actually helping the teacher teach, they are not '
only correcting papers.

It seems to me that this then implies thal there has been scme

kind of agrecment worked out with the state as far as certifyiag
teachers goes in this case and maybe with the teachers' sssoc-
iations. Have you had any difficulties getting this arranged?

Well, we haven't cad I don’t do anything formally, becamse they

are under complete direction of the teachers, so we haven't had

that problem with my district. You could bardly call it a problem
because therz is still a teacher in there, They are not the teachev
yet. But orce they get their degree - well at the oresent we have

3 seniors, 3 juniors, sud 7 sophomores.

And will these people then be qualified to teach in schoels such
as Rocky 3oy and any other sches) in the state as well?

This is what choull be brought out hecause they will be definitely
qualified and be then certified to teach, I would imegine, any place
that they want to. We've also tried to adjust some of the college
classes to meet our neads. For instance, the chillren's litecature,
we've collected. It's a requivement you know that children's
literature for your degree and so we've adjusted it so that we

are getting the Indizn legends and sturf like this and present

it in booklet “crm instead of readivg. :

Where does this come from? Yho offexs that kind of couvse at the
college Level? Where Go they get pecple that have that kind of
background?
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They don't. We do this. They just had a college instructor to
more or less direct it. She really didn't do that much. We did
all the work and we got college credits for it. Indian literature
is another thing that we've done and then the college is going to
have current issues wherv they bring in Indian speakers from around
the country and they deal on issues that we feel that all people
should be aware of.

Bob, I'd like to ask you how all these activities got underway.
Obviously something spccial has happened here at Rocky Boy that
isn't happening a lot of other places. I don't suppose it all
got started at once, but can you tell us where the driving forces
were and how you got underway with some of these programs?

The bilingual programs sStarted back in about 1970 and I guess the
threec reservations in Montana got together, Northern Cheyenne, the
Crows and the Rocky Boy reservations. These are the three places
where they decided that they had enough children speaking their
own native tongues that the bilingual program can be initiated.

By 1968 and 1969, Congress passed a law that there should be a
bilingual program in communities where bilingual programs are
needed. It was designed for low income families. It comes to
$3,000.00 or less, where children are having difficulty in their
language and so this is what we come under. When we first got
started our Superintendent was working with th. three reservations.
So in 1970-71 the bilingual program got started here. I started
working for the school in the summer of 71, under the bilingual
program. Quite a few people helped in this bilingual program.

But in '71 at the seme time, we got the separate funding because
we didn't have ecomaunication between Harden and here. It wasn't
very good because the distance was too great and things like that.
Plus we didn't know how much money we had to go on so that's whey
we separated from the program. So I guess that's how we started.

I supposc it's fair to say then that the climate was right, that
the Federal Government was wiliing to facilitate this kind of
program and you took advantage of what was avalilable.

I ypuess when we have a look back on the schools, of BIA, I guess
you Canadian people probably have experienced this. When the
BIA was running the school here we weren't allowed to talk our
native languages in the school. So because of this lot of pride
in the children was being sort of taken away from the children
and the bilingual programs are trying to instill this pride in
the children so that they will go to school maybe having a better
out lock of themselves and nct being ashamed of being called Indians.
There arr a lot of Indians today that are ashamed to be called
Indians or call themselves Indians because of what the white man
has done to us or because of what they called writing in history
books in the past about our ancestors. And these are scme of the
things that we want to straighten out in the bilingual program.

When you talk about bilingual, you are talking about bilingual
and bicultural.

/ yag
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Right. In the past, and even now, in Indian communities when they
start bringing in the certified teachers, most of the time the .
cortified teachers don't know anything about Indian culture. 5o

when they come into the school, they really have to kind of adjust
themselves to that community. A lot of time what they start

teaching the children is biased. In other words the children are
learning something about Dick and Jane rather that what they ' should
be learning. I think the child coming to school should learn some-
thing sbout himself first to be able to know where his ancestors

came from and who he is and what kind of language and culture that
they've been raised in. After that the children will feel more )
comfortable, I think, after they know all this and therefore they'll
have pride within them. In all this time the materials that they've
been teaching the children have been culturally biased and all that?®
Lven ac far as the testing goes we don't have the material and this
is what we are trying to do here for thc school, I guess, under the
bilingual program. We develop some cultural material relevant to the
children of this area.

But you are still using other materials as well?

Right. We are still using materials only we kind of modify them to
our needs.

Yes. You werc going to meke another point here Bob.

Our most importantggoal in the bilingual and bicultural program is
that the children beccme better educated. (as white man says, better
educated) so that after they go through school and college they'll
be able to ccmpete with their fellowmen '"on the other side"., We
wanted to tecach some of our tribal government to them about in the
seventh grade area and sixth grade area, because a lot of times
Indians don't really understand their own tribal government and
this is why a lot of Indian reservations today are so poorly
managed. Because they don't understand, they don't know where to
get the monies and all these laws they've got to follow on the
prescpvations. These are some >f the things we want to teach the
children. Not all of these children ave going to school here at
Roaky Boy Schcol.  Not all of them are going to be talking about
going out of the r:servation. Some of them eventually are going

to stay here And so for some of thése kids that don't want to
teach, they are going to be staying here and some day these kids
arc going to be the ones running the reservation. So when that
time comes, at least they'll have a background and knowledge of
scme of our tribal government.

So you have a two way focus here. The traditional Indian way and
learning how to exist and cope effectively in the larger society
as well.

Right:.

Thank you very much Bob, that's been most helpful. Now here is some

very important advice for us, I think. We have Lynn Baker with us again

and Bob Silverthorne; and Bob Muri is still here. Now Lynn you were
just about to tell us of involvement of some of the older pcople and

e
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I thinks that's important.

Yes. I was just saying that a major part of our budget, I should
say an important part of our budget, is money that we set aside-
about $15,000 or 520,000 to emplcy the old people to work with us,
to write down the stories and legends that they wish to write down
and to just help us with our wcrk, because as Bob Silverthorne just
said in a few years these old people are not going to be here any-
more. I see this happening on other reservations too where they
have perhaps overlooked gathering the materials for a few years and
now they are finding that there aren't that many people around that
can remember these things.

Okay Lynn, pleasc continue.

I just want to say that when Bobby and I went to a conference in
Vancouver, several months ago, we met many people that were very
intersstad in doing something for Indian kids but I think two

people we met that were really doing the most were Ida Wasacase

and I can't remember the other girl's name, in Manitoba. But the

two best cXamples of people that were really doing something for
Indian kids werc two Indian people who had never lived the Indian
way, who had been brought up in the city and who at 30 yecars of

ag. or better had realized they had missed something out of their
life and had gone back to try to find out what they had missed. They
had spent a couple of years finding out what they had missed and then
they decided that "By George" thc kids in the area weren't going to
miss the same things they had missea. And those are the two most
dynamic pecple that I've ever met that were doing somethlng in the
area of bilingual, bicultural education.

There is scmc hope for peopls who have not lived in the Indian way
if they have the right kind of sympathies, of at least getting some
understanding and passing it along?

If they are not put into the position of being a professor at that
point a person that has not grown up in these ways to be thrown in
and told well you're Indian and you should be able to teach Indian
culture. I've seen it happen, I've seen it in the universities here
in Montana and people who really have no background are put in the
role of the professor, and as Bobby has just told you, we are no
professors. The old people are the professors and that makes a big
difference.

Ida Wasacasc says that she aad a four-year college degree and was in
Africa, all over Lurope, and thought she really knew quite a few
things and she said that when she came back to take this job in
Manitoba she just had to humble herself and tell herself, "Boy
you're really dumb; you don't know what ycu're talking about; you
better get busy and lcarn before you try anything in the native
studies area.

farke,-
Herc is Mrs. Helen Héppe? ¥ill you tell us what your role is here.

To go into the classrooms and teach thc Cree language, to teach the
children how to read and write the Cree.

r7 " . .
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vhat is your background for that then?

Nothing. I work here and I take college courses two times a week
and two nights a week. .

Are you in the COP program?
Yes I am. -

Perhaps you could tell us a bit about the methods that you use in
Feaching Cree. I belizve you are using syllabics. Is that correct?

Yes I am.

Do you use the Roman alphabet ét all writing the Cree words?
No. We use the Cree syllabics.

What grade do you start youv program?

At first we started in kindergarten and I followed these children
from kindergarten; I am in the secend grade with them. I started
with them when they were in kindergarten; now they are in the second
grade. Now they are writing and reading Cree.

-
I would like to ask your opinion on the teaching of syllabics
srarting when these children are set in school and of course they
are also going to scho”l and learning to read English. Have you
noticed if there is any conflict between the teaching of the
syllabics on the one hand for Cree and teaching of the Roman
alphabet?

In the Cree syllabics in kindergarten, I taught them the numbers in
Cree. There were only about 12 out of 0 that were actually Cree
speakers and the rest could understand it but they couldn't converse
in it. ~

You are not rcally aware of any conflict between Cree syllabics, say
and the Roman alphabet. Perhaps thecre is none since you are teaching
different languages in effeeot and are involved with different
languages.

No.

This is onc thing that w. werc wondering about whether there would be
a conflict teaching syllabics say starting at Grade 1 level.

In Grade 1 we don't actually have them write these syllabics. Ve just
have them say it every day, just to get them acquuinted with it. It's

in the second grade we actually teach. Like here they know how to
read.

It ig more of an oral Crec.

Kindergarten and first.

&
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H. Sherk Is English taught as a second language here also? Or do most of the
students come to school knowing enough English?

H. Happer . Yes they all do. That is one of the reasons why we started this
foger bilingual program because our children were losing the Cree language
and we wanted to keep it.

H. Sherk At the present time you are teaching it to Grades 1 and 11 only, is
: that right?

H. Harper Kindergarten, I and II.

H. Sherk Do you intend to expand it beyond these grades?

H. Harper Yes, next year I go on to the third grade, I keep on going with these

children I am teaching. Next yaear I go to third and then fourth, I'11
keep poing with these children that I started with.

H. Sherk While you are bringing the children along you are also bringing your-
’ self along.
H. Harper Yes.
H. Sherk When do you erpect to finish your teacher education program?
~ H Harper In the spring of '74.
H. Sherk You will be fuliy certified by the State of Montana.
H. Harper It means I can teach anywhere I want.
H. Callihoe Do you think it's possible or feasible to teach Cree using the Roman

alphabet? That is an awkward question to ask you but I would like |
your opinion.

o H. Haprper When we first started out they weren't looking at this. They were
looking at the phonics part and so we decided just to take this off
and just use.symbols, eliminate the phonics part because they were
using that as a crutch.

H. Sherk You brought with you a number of sheets of paper. Vould you care
’ to describe them in a way that we can visualize?

H. Harper This is for seccond grade.

H. Sherk And that's a worksheet for the students. And\that's all written in
English.

H. Haeper " We are teaching them both ways in English and in Cree. They have to

know how to rzad this in English in order to write it in Cree. We
are not hurting the English part in any way I can see. In fact we are
reinforcing. :

H. Callihoe The Grade 11 student would certainly know those words. Horse, pig and
so on. And of course the Cree equivalent of those words they would
be writing in syllabic symbols.

'7{)
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H. Sherk Thank you very much. This is Enis Johnson's Cree language class,
Grade 1. The students are counting in Cree now. This class has
a certified teacher in charge but therc are two of the Career
Opportunity Program students, actually native students from the
Rocky Boy Reservation, that are handling this class in two lang-
uages - Cree and English. (The students here are heard reciting.)
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‘CHINLE, ARIZONA, MAY 22, 1973

The date is May 22, 1973 and the QZ;EETis Chinle, Arizona. The scenery

is beautiful; the country is arid, all kinds of mesas and red rock every-
vwhere with very little vegetation in most places. Actually very spec~
tacular scenery, however. The weather has been quite good, although on

the cool side. We arc up at 6,500 feet and it really has been a bit chilly
most of the time. People in the area tell us that the weather has been
much wetter than usual and as 2 result the country is greencr than it
normally would be, (although there isn't very much of it really that is
freen).

BIA Schools and "Contract' Schouls in the Window Rock ~ Chinle - Many Farms
Area

We left the Rocky Boy Reservation just before noon on May 18th. We travel-
led 211l day Saturday, Sunday and Monday, May 19th, 20th and 21st. ( A
lony weekend in Canada!) <co as to arrive in Gallup, New Mexico, on the
evening of the 2lst. On Tuesday, May 22nd, we arrived at Window Rock,
Arizona, headquarters for the Bureau of Indian Affairs area adminis-
tration, and also @ center for Navajo tribal administrative offices. We
had a short meeting with Mrs. F. Spell, Chief of Curriculum for the BIA.
She was extrcmely cooperative and assured us that we could visit any of
the BIA Schools in the area which we might wish to see. Furthermore, she
arranged for us to mect a number of the key pe%ple involved, and invited
us to return on Thursday for a meeting with her and a number of the
consultants who work in this region.

We then proceeded to Chinle, wherc we met a BIA official in the Education
Branch who, in turn, arranged for us to mcet with several of the teachers
in the Chinle Boarding School in Chinle. Mrs. Spell had made prior

. arrangements for this to occur. We had a very interesting meeting with
three staff members at this school. Later, we drove to Many Farms where
ve were privileged to hold an interview with the Assistant Principal,
Mrs. Rebecca Dotson. Mrs. Dotson is a certificated teacher. She is

one of the two or three staff members at the many Farms High School who
are Navajo. ’

After spending the night at 2 mot=l in Chinle, we proceeded on the
morning cf May 23rd to Rough Rock. There, we recorded an interview

with the new Dircctor c¢f the Rough Rock Demonstration School, Miss

Ethelou Yazzi. Miss Yazzi took time out from a very busy schedule

in order to show us through the school and to describe its philsophy

and its curriculum and instructional program in some detail. We drove
from Rough Rock to Rock Point--a distance of 50 or 60 miles. Once

again, we received a very fine welcome~-this time, from the Principal of
Rock Point Community School, Dr. Wayne Holm. As in the previous instances,
this interview was recorded¢ and appears in transcribed form. B

A

INTERVIEW WITH STAFF MEMBERS AT CHINLE BOARDING SCHOOL

1fAY 22, 1973

We are at the Chinle Boarding School in Chinle, Arizona, today (May 22,
1973). We are very fortunate to have a number of members of the.staff
Were with us, Mr. Bill Morris is going to speak first. Bill has had
a good deal of experience in working with parent advisors in developing
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curriculum and instructional programs. Bill you were going to tell us
a little bit about how yoy get this going.

Well, Chinle Boarding School had parent involvement, really to a large
extent, by Dccembér of 1969. Our very first year was rather frustrating
because we started with a 7oup of parents, most of whom were not English
speaking and ccncequently had little school experience to base their
decisions upon. So our first problem was to wducate these parents into
what the sche¢l programs were, what goals:were, what objectives were,’
what academic success was in terms of testing, what testing was and it
has been & lqjg process. We have to move rather slowly but in the last
year, year and a half, the committee has had very good attendance - we
have 22 members and we nearly always have 80 to 90% attendance. We do
reimburse thesce people for their acturl time.

Arc¢ these all parents?

interestcd from the community. But our guidelines from the Federal
Government require that the parents compoge 50% plus 1 of any committee
we have. This is designed to ensure that/parents are in control of any
committee and it is not controlled by cither the school or some outside
group.

About 80% arc parcnts. We do hove some Qon—parents, people who were

This is « Boarding School and therc is a Public School down the street.
What really is the difference. in the charge that your school has as
compared with the other one? ) g
Our school is, of course, a Federal school and our guidelines and™r"
objectives are established by us .and by the central office directly.
The public school's Title 1 programs or 8,910 programs are directed
through the state. They heve much more leeway to operate within the
broac¢ framework of the law. BIa schools have been recently commended
for our parental involvement by the Office of Lducation.

Could we move back then tc whdat you were telling us, these committees
that you rcfer to, arc they advisory committces or do they actually
develop curricula?

\

They are adivsory committ..s but they do have a large hand in develop-
ment of our curriculum, particularly parts of our curriculum that are
socially based. You know sccial needs of children. They've had a big
hand in identifying the special needs of our children. We as educators’
know that our children have some measurable academic needs but the parents
can rive us backgrcund on the childrcn at home, things that they see as
parents that the children do not have when they come out of our school
thot they would like to see them have.

Now we are with ¥Mre. June Reed, ihe Language Arts Specialist a? the Chinle
Boarding School. Mrs. Reed, you are going to give us a little more in-
formation on the special purpose and function of this school, I believe.

BIA schools are special purpose schools. They mect the needs of children
who qualify to attend, as Mr. Morris saiid earlier. They live too far
away from public schools to bc able to go to public schools and because
of isolation and differencc in experience backgrounds need special
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curriculum 1nd special services that public schools coulédn't provide.

We do not provide the same services for the children in the BIA Schools
as the public schcols supply. But therc are certain universal school
services provided by both. But we do meet the needs of children as such.

Czuld we get beyond the generalities e little bit, please, and become
a little more specific ac to the differences: the kinds of curriculum
components that you include here, that would be different than those

for, let's say, non-Indian students?

I think the two thinyu that the Navajo area has been working on, particu-
larly at this point, is meeting the specific language requirements of
non-native speakers of English who had to go to school in English. 1In
other words, w¢ huve an area-wide program in Teaching English as a Second
Language and we hav. decveleped two programs or two sets of ideas or
materials that are designed specifically for Navajo children and not

any other «thnic grcup. Onc program is gdlled CITE. It stands for
Consultants In Total Education. The Director of that program is Dr.
Robert Wilson of UCLA and the program is now.in its fifth year of
operation. There are over 100 classrooms in the area using it. Next
year, we will have five classrooms in Chinle Boarding School using that
particular set of materials. Actually it's a total approach, not just

a set of materials.

What prades weuld that encompass?
This was start.d for beginners and is now fully developed for both begin-

ners ané first grades. Second grade was bcgun this year and third grade,
we'll start next year.

Would you min¢ tclling us how this curriculum was developed?

‘During *he lact 6 or 7 years, the Navajo area has been very concerned with

revising curriculum to mcet the particular needs of Navajo children, of
course, uven before that we rcalized that this was a need that existed.

So there was a period spent in trying to determine what the needs were and
tEen in trying to find uxisting materials that would meet the needs or if
that wasn't possiblz, adapting them or having special Pprograms written.

I would say in every case special programs did have to be developed for them.

This is what we found at other places we have visited.
]

One other point along this line, too. The speciul programs were developed
for thc children bur throughout the entire development period we had
parents, teachers anl children invelved in some level of the evaluation
of these programs. The parents were invelved in terms of the culture.
How thev caw these naterials in relation to their children. The children
were involved as tuSters in follow-up and to see how it was working. THe
teachers were involved actively in revising and modifying the materiali.

!
Your involvement cf parents interests us considerably, particularly since
many of your students apparently live quit. a way from bere. How did you
involve the parents? And has all of the work been done here by your
teachers as th» curriculum developurs with the advice of the other people,
or have you gonc out to where thesc people live? “~

-
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Well, oripinally all of these materials began as a project under area
offices, as June seid, many years ago. Ve first went out to all of our
staff and cur parents and developed a set of what we call goals. I

guess you could call them needs of children, and from these needs of
children we've developed a whole series of curricula. Throughout this
entire period we've had staff and children and parents involved in the
on-going analysis of these programs «nd to this date we still have
parents involved, nct just in CITE but in 21l levels of our programs. /
Y« had a program in April, whereby we invited parents to come through aﬁﬁ
view our project. The parents usually end up being a selected commitzgé,
either clected by the local representatives or chosen at random by who-
ever shows up ot the mceting, to get people involved. //

But they are advisory. I would be intercsted in knowing what kind &f
involvement the parents have. In cther words, do the teachers who are
going to be the curriculum developers - the professionals, do they get
together and make some decisions first and then brihg parents into it?

Briefly we have parents tclling ue what they think the needs are. Then
this informaticn is either transmitted at one time or separately to -
anothcer body who puts in the professional aspect. This doesn't always
take place; we've had some university developments.,

I would like to add something here in that you keep referring to the
tcachers as the professional devclopers of the system. One of the big
problems that we have with Indian education in the BIA and I think it
certainly holds true of Indian education that is conducted by public
cchools and mission schools or private schools or whatever it may be,
is meeting our particular teacher needs and one of the advantages of
BIA schools is that we have an extensive in-service education prograin.
In this perticular school, (and I think this is one of the reasons why
we arc having a lot of success at this school). We have talks in in-
service oducation going op all the time. We've had an average of one
cutside person every weck come in and talk to our teachers and work
with cur aides and so on and so forth. Then, of course, we can carry
it on. Une of the things, for instance, that I did this year - 1 gave
a course in modern Lnglish grammar to Navajo education classroom aides.
Approximately half of them took it for credits in NAU (Northern Arizona
University). This course gave them a basic knowledge of English and
cnough awareness of it so that thuy can actually function helpfully in
the 2lassroom. .

You have suggested ~t least two things here that I would like to pursue.
One of them is the use of teacher aides in the classroom. T would like
to hear more about that, if you don't mind. Secondly, the aspect of
in-sepvice courscs for which students can obtain credit.

Before I answer, I would like to go back a little bit more as to who .
developed thu curriculum. Tt is true that we've done a very careful

job of tryiny te keep the grass rocts. In that sense, it is teacher

developed. Therc is teacher pacing, teacher feedback constantly. But

because of this overall training problem, we have found that in our

situation you can't just sit.teachers down and let them ccme up with a
curriculum. They have a tendency to come up with "buy this textbook or

that textbook serics and follow it'". Therc is a matter of sophistication

that w.have to develop not only among the parents but among the profes-

sional staff and it's o large job. It takes a long, time. For instance,
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the social studies matericls - we have a very effective and interesting
Indian Social Studies program.

We spoke to Mrs. Spell about that and we arc meeting with Mrs. Spell and
some othcr people that work witih her, Thursday, by the way.

Let me jﬁst pun down briefly how that came about. Mrs. Spell, when she
arrivcd in the area, set out these curriculum revision committees and
local ones werc set up at each school. Then each school elected a
representative to the agency committee and the agency committee elected
representatives for the area. In addition to that, curriculum committees
were set up so that there would be a representative from each one of the
content areas that had o curriculum revision committee and they worked
to see what should be worked out and so forth.

Could I ask a question at this point? Have you developed completely new
curricula or have you been adapting existing curricula for special
purposes? g ’

In essence, in one way you can scy it is completely new and in another
way you only have an effective program if you build on what you find
out. So you are always building in a sense. We have not adapted any
existing commercial materials. But we have certainly built on ~

I want to clarify why I asked the question. We represent a provincial
educational system. The majority of the students that we are re-
sponsible for are non-Indian but we would like to Bave the best of
both worlds so that we can improve the program, make it inuch more
relevant and pertinent to our students who are Indian and at the same
time.have new curriculum components which will add a new dimension of
understanding on the part of non-Indian students about their cultures.

It has been my fecling for - long time that what we've been doing and
what .we've been learning, is of basic benefit to non-Indiana as well.

For instance, in our English as a Second.Language program which involves
Reading and Writing 2s well as speaking, 1 think we are discovering much
about the process of reading and how to go about inducting children into
the process of reading that will be of benefit to many, many other

native speakers cof English.

Maybc we can move back to semething you aaid earlier - the matter of
in-survice work that can carn college credits.

The amount of college training and in-service work we are doing has

been made possible through the services of Dr. Jean O'Harvey. She

has given quite a number of ESL courses, I guess it's best to say,
linguistic courses. She has gone into every agency in the area and

I think she has probably travelled morc.miles in the Navajo Reservation
and she has gotten into more schools, I think, than any person I know.
She has been helping teachers that take courses for credit, the courses
that they have dusigned to meet their particular needs. Also, as I said,
it was possible fer us to arrange for the adies to get undergraduate
credits.

You do use teacher aides; and this is what I was wondering, - do the
teacher aides then have any prospects of eventually bccoming teachers?
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school; of how his own culture is structured and ihe implications and
so on and so forth. This is one of the basic fundtions of schooling in
general, although I don't think that we normally phrase it as such. It
is a matter of increasing the awareness of our own approaches as well as
the other teachers' approaches. I think that no education works for ary

‘child unless it strengthens the basic development of that individual's

human potential. I am personally very much agairst any education that
limits itself to economic proficiency, etc. I believe that you have to
emphasize the development of human abilities and potentials.

t
Do you specifically have Indian his.ory and culture courses taught io
your school; I am talking about native history and culture courses.

One unit of each year's work in the social studies is an exploration of
some facet of Navajo life or Navajo histovy or Navajo government and it
forms the jumping-off unit for the rest of the year's studies.

What grade level would you start with?

It starts at the beginning.

Grade 1.

Well, we have a pre-grade 1 I called "Beginners". Not in this school,

but in other BIA schools, ve have a kindergarten program too.
You have up to Grade VI?

This year if graded it would be five.

/

You are not graded?

We are not graded. But the practice of not giving out grade reports is
not unique to us. At the same time it fits in with meeting special
nceds of the Navajo child.

Have you been able to evaluate this type of progran with regard to native
children? In other words, in the past ycu didn't have this type of
program and now you have it. Would you say that perhaps the children
show a littlc more motivation towards learning?

I'11 say a little bit on this and then I'll Jet both Bill and Wayne say
gsomething.

I think we would like to hear from Wayne King, he is nodding in the
affirmative. I really would like to get him on tape.

Let me say this, the change of attitude among the children has just beea
tremendous in the three years that we've had our progrem functioning
here. The kids are very eager to lcarn. The other day - do you know
Allan Berger? He was here. Mrs. Spell anli Dr. Berger managed to arrive
half an hour before school was out. One of our classrocms, the children
were more than glad to stay an cxtra halfhour to show vhat kind of work
they did. They volunterred for that.
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Wayne King, thc Teacher Supervisor. TFirst of all, Wayne, you can briefly
tell us what that role entails, if you don't mind. . -

The joL I have is implementing curriculum that is being developed and
carrying through part of Bill Morris's job. When he gets feadback from
the Parents' Council, he brings it to us and tells us what they are
thinking and how they are feeling about things. From that point on we
try, if we can, to emplement what their request is and this type of thing.
For ¢xample, when the curriculum was being developed, the Social Studies-
one of the units that these parents wanted was a unit on the Hopi because
they are in conflict with the Hopi over land dispute. The parents wanted
their children to understand the Hopi, so this was included. Going back
to this other, we work with Bill and the parents. For example, we went
zfore the Parents' Council and explained to them the non-graded approach
for outr children and they readily aecepted it. So we have moved in this
direction and the program we are implementing in English as a Second
Language and all Social Studies and Sciences are fitting in real nicely
with this. This is one way that our school is different from those for
English spcakers. We use the Mind and Linguistic series in our primary
section becausc it is controlled in structure and we wouldn't use this
if it were a putlic school.

What program is this?

The Mind and Linguistic series. They are readers. These are small paper-
backs. But the readin, in it is controlled; the language structure is
controlled, so the children have a chance to start picking up the

English language at a controlled ratc rather than drawing in a lot of
structure quickly so they get confused. We use this in conjunction with
the NALAP which was objectives for instruction of the English language.

We tried to run them side to side. But this is not a program that you
would use for native Indian speakers because they come in with the speak-
ing of this language. They have control of some of the structures of

the English language but these children don't. This is different.

Let me just add - T mentioned the CITE program and in the ESL curriculum
we have developed two special programs for the Navajo child. We found
that becausc teachers are different and children are different, that one
approach and one sct of watz3rials does not meet everybody's needs, Now i
the CITE program was developed under the direction of Dr. Robert B. Wilson
cof UCLA. The Navajc area Lan?uagc Arts Program which is also a structured
sequential ESL program wh> is being developed by educational spec1allsts,
all the Navajo, and people who have taught the children in the classrooms.
We are finding tremendous response.

This is again a program that parents have asked for. They do want their
children to speak English, and learn it guite well. For they request it
"We want our children to learn Inglish".

In fact they sea.d, they don't send their children to school to learn
Navajo, they send them to school to learn English!

Their point was: "We'll teach them Navajo at home; we'll teach them our

religion at home. We don't want to have you teaching our culture and
your religion in your school by a teacher who is not Navajo."

Sa ¢
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But in our program in our primary scctions, the techniques that we
us¢ I think could bc used quit:c successfully with public school
English speaking children. But we usc intensive questioning - you
take a sentence and you get all the understanding out of that sen-
tence by asking questions for which thc answers are found directly

in that centence. It isn't an open-ended question, but we are trying
to gyt comprchension cut of the sentence or the paragraph. Then we
use vocabularly words, stockpiling, which arc werds the children know
in wnglish. Then you take these werds and develop them into sentences
and paragraphs. It is something they have said. Then they begin to
use their reading because if you can use the second language and if
you bepin tec sec it written, it becomes 2 reading process.

At what .ages or gr.des are you beaming these special lanpuage programs,
(ESL programs)? At all grades or levels?

Y.s. CITE has = language program, so w« actually run through CITE all
the way throurh th. levels that we have. If we were a graded system,
we could be a fFifth prade. But we have language in all these classrooms. .

What is this CITE again?

Consultants in Total Education. They have four years work developed now.
In this particular school and this is true of some other schools, we
start with young childrecn and we get progressively more children as we

7o along with thesc other schools. Our children in the beginning class-
rooms arc in CITE and then the children who don't start in CITE are in
the NALoF. The NALAP is a sliphtly morc flexible program than the CITE
in that upper Jrade teachers can take the NALAP materials and can spiral
them and we arc riving them the training so that they can do it. They
can spiral it up und catch the children up on certain English instruction
they have missed bufore. Ve have actually been using former ESL programs
for G or 7 years. But it hasn't been until wc've had these more special-
izcd programs that it has been as efficient as it could be.

I notic: that cvery once in a while somebody drops a comment on the N
sice, and I try tc pick it up because we come in with all kinds of
assumption that arc not necessarily right. Bill Morris, something

that vou said trigyered off one of these chains of thought. One of

the possibilities that we have been exploring it the teaching of a

native language, Crec, in our arca. Did I hear you correctly when

you said that the parents do not want the lanpuage taucht as a

lanfuage in school? ’

ihe parents don't necessarily object te the language bcing taught but
they do obicct to the languare being taught to the exclusion of
English. Thev want their children to be flueat in English and the
comment wes bascd on that frame of reference rather than not teaching
the lancuace at ~ll. They say we 2an tcach them a2t home in Navajo
but we want them to toech them in English.  New if you can teach them
both lanruases, we won't obj ¢t. But in poins back to another thing,
when we diceussed non-graded systems with the pavents, the thing that
we sot across te the perents, fastest, was the fict that bhildren no
lonser f£ail. They caught this vory raoidly. This sold the program
immediately. 5
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H. Sherk U. are back te Wayno Kine,

7. Kiny You were askins the gquestion about how do wc compare our children with
the native spezkers and Dnglish speakers. %What we have been using is
the Stanford ichi_vement tests. It's =2 test not really designed for
our childr . or for thi.r proupram. But it does tell us this. It tells
us how well our children are d-ing in comparison to native speakers on
th. norm of the nation as a whole. And we do use this onc particular
thine te see how well we 2re going. Over the past three years that
we've implemented this program, cur children definitely have shown
sain on th. national tyoe of merking. It is quite rapid and for the

g three years we focl that we've done quite well. As far as this agency

y is concerncd and zll the scheols in it, Chinlc Boarding School at the

present tlue iz dufinitcly succceding ac far as achievement goes in the
sceond, third, fourth ahd fifth (year) levels.

H, Callihoc My quusticn has to do with the Navajo language. I understand this
school is not using Navajo as a language of instruction. Is that
correct?

J. Reed Y.s, let me anseer thot. In onc sense we definetely are, one of the
main reasons that we have Navajo spcgking classroom aides is so that
the Navaje language is available and can be used fo develop concepts
as well as to make the children feel at home and to meet emergencies
and sc on and so forth. But we have vaery special training programs
for the aidus so that they will be ablc to fill in behind the teacher-
fill in isn’t exactly the right work, but they can work cooperatively

. with thc tcacher in explaining things in Navajo that even help to
develop mor.. articulateness in Navajo tha2n would be -possible if there
weren't such an aide. 1In other words, onc of the main rcasons that

we havc the aides is not as @ teacher's helper but becausc of the !

special assistanc. that she can give as a fluent speaker of Navajo.

W. King Can I give an example here? A teacher maybe trying to get across a
concept, let's say in social studics, and he does so in a large group.
say when they go into small groups, activities and these types of
thing, is the child has difficulty, then hopefully the aide will get
to that student and explain tc him in Navajc.’

H. Sherd I weuld liic to ask a very irportant question. Will any of the materials
that vou h~ave. produced b. zvailabl: and if so how wculd we procure some
of ther? I kneou that our noeds arc going te be somewhat different but I
think that we ceuld lzarn ~ et from what yeu've done and I think that
woe would find ideas therc. |

J. Reed I vould sav that anything that we've peeduced is certainly available to
vou.  The contact would be throush Mrs. Spell in the Arce Office. Even
; CITL weuld core thvouyh the Area Nffice. The CITE materials are right
/ now in th' orocess: of Lein~ developed oand there are some limitations on
Jher. But un 0w anse thosoe are public funds prosrams and so they are
irallabl . [ woul? like to add just coc more thing about the aides, the
\.B cdveation ~ides, and the matter of Navaio lanpuage. In one sense our
sreyrams At this achool and in all schocls that use the lavajo speaking
\' ati.y ar. Riciltural and bilinrual. It 1s 2 sliphtly different type of

hiculturalise ~nd bLilinpualism,  Ye are not starting literacy in Havajo
but ir the larcor sense it 15 just as bilingual and bicultural as any
that vev will find.
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Some ¢f the nides arc actually teachin- seme of the Sceinl Studics.

We have loerlszletion regarding teacher coert.fication and our teachers!
cssociaticn is watchin- this particular provision rather closely. Do
you have 2 similar situation?

Nc. The teacher 1s still responsille for evorything for everything that
takes placc in the classroom.

We have the same kind of provision and that is acceptable.

T the use of Naveio language, we have found that as a general linguistie
»rinciple, the mare articulate the child fecemes in any language, the
more 1irticulate he is as a whol.. That sounds like redundancy. But the
thing Is if hc can be helped to beccrie more articulate in Navajo, there
iz 1 let of transfer to beiny mor articulate in English as well and

this is the. basic principle. For a long time, of coursc, the approach

to teaching Indi=an children wos thet thev ad tc speak only English.

If they spoke their nativ. longuagc they wouldn't be ablc to learn
Englist.. But the CITE linguists have found thet it is just the epposite,

“that if you tan increasc the desire to talk and flueacy in the native

lanjuag., yeu have 2 person who ic mere verbal and he will learn English
better. Onc ¢ the things, =f course, is that we have aides who were
raized in the old fashion anéd we h.we some Navajo speaking aides who are
woretimes hard on the children about Enslish. Another thing I would add
abrut using Nav-jo language, we have found thet uven in the teaching of
Enrlich it is much casier to sometimes use the Navajo explanation but
nct by dircet trenslation. For instance, if the lesson is going to be
<r. introducticn <f the people ir the past, thce aides tell the children

in .avajo. flow listen the tercher is going to say scmething different;
it has to de with *hic meaning. It will mean that she is talking about
sorcthing in the post. Listen for it." " If the child has to see what the

structur¢ is by listening all through English, it is a very difficult
problem.

Thank ycu wvery much. We are just golng tn hove enough tape left to talk
to Bill liorric.

tne point I~didn't make thic mom.ing in t<rms of parental involvement:
One of the main thines thet we've bencfitcd from is that the parents

ar. mor. awar. of what we are deing. They arc going to the community at
large and tolling pecple ' Chinle Boardine School is doing this and this
ar.d this for cur children. Why don't you po over and sec?'" And we have
had parents comin, up and finding out what is going on. Consequently,
they 'ro pore interested in whet their children are loarning and are
cneruvarine thelr cnildren to come to school more. Overall the children
suem to be much more «nthusiastic about the things in school. We still
hive a dror-out problem but we used to heve three-quarters drop-out.

Thank ycu very kindlv., It s..ms to me that what you have been telling us
ibout narent al. involvement has o lot of implications for the regular
school cystems, too. T think ' heve to tale note of thet., I would like
to £1y7 thanks very, very much for taking the time and for offering the
advice and assistance that vou hove so kindly provided.
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INTERVIEW WITH ASSISTANT PRINCIPAL

AT MANY FARMS HIGH SCHOOL (BIA) MAY 22, 73.

We arc at Many Farms, Arizona and we are speaking today with Mrs.
Rebzcca Dotson Assistant Principal at Many Farms High School. Herb,
you were going to pose a question at this point.
HMANY FARL.C HIGH SCHOOL
MANY FARNS

#aY 22/73 ARIZONA

I just wanted to tell !rs. Dotson thet we are looking for ideas
with regard to native education. We are looking for advice and
hoping that Mrs. Dotson will be able to help us in this area.
Mrs. Dotson, perhaps you could tell us briefly what types of
programs you have in your school which you feel are a benefit to
your Indian students. )

As T was saying, with our school board we try ‘to get them to let
us know what are some of the things they would like to see.

Can we stop at this point and have you explain just what this
board is? .

They are all Javajo and we have a local school board. We have

an ageney and we have an intra-agency school board but the local
schocl boards are from differcnt areac, diffcrent communities
that are clucted by cach community to represent them here at the
school as we have children from different areas within the radius
of 200 miles, you might say. So we try with our schobl boaré
members to give us, - there are quite a few things in the Navajo
culture, som: things you don't talk about, some things you can't
talk about and somc things you would like the children to know.
So somz of thosc things that are sacred, you know, they prcfer
that you don't do, like basket weaving. When you do basket
weaving, there ar: certain ceremonies that ro with that and so
whocver is instructing that arca should have some knowledge of
stories or songs that go with that basket weaving. Or even in
pottery making. There is a certein way thet you make the

pottery and ysu just don't make a pot for cooking on a wheel used
to make pottiry for ceremonial purposes. That's why they have to
b made cortain wiys.

Very intercsting., This is the kind ¢f thinge that we are trying

to get at in some of our questions. Uhat are the sensitivities
that we ourkt to be avare of? Now you are from the Navéjo culture
so that ycu weuld be aware of this, but someone like myself who
dous nct have an Indian backeround to draw on (and there ane many
others oi us in the Jepartment of Education like that) - have you
any suggestions for us as to how we would develop an awarencss of
this or how we could pct people invelved who would Bave that kind
of awarencss?
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You would have to 7o right to the people. You would have to ask
the parents thet are living the traditional culture, you might

say. Like ever for me I ask questions as to what arc some of the
things that I am supposed to do andé what are some of the things
you would like to ask of me and they give you this type of an idea.

At the high school lev.l, what differences are there in your curr-
iculum?‘(as compared with 2 non-Indian school curriculum)

We have the Navajo arts; we have the Navajo studies.
Could you tell me a little about what you are doing in Navajo art?

Mostly the Navajo art is storics. They have legends which are
passed on from generation to generation and you have the sheep
story, the coyote story and stories about how things were made
and how these came into being and what have you. It is moral;

a lot of them have morals and these, of course, are passed on

so we have some of those written and we have to improvise a lot’
of them. ’

But you call that an art, why not something else?

We have that under Navajo art and then we have basket weaving;
we have painting and we have pottery.

Who teaches these? These don't sound like the kind of things
that certificated teachers would normally tcach.

I taught it for a while and I taugh% it two years, with an anglo
teacher and we worked together for two years. Therefore, I .
taught her how to tcach these kinds of subjects so she actually
is thc only one on our staff that can teach®Navajo art besides
me. I had to train her to do that.

Are therc any institutions that are preparing teachers for this
kind of role? :

We have what we call the NEAVO cup appropristion which is Navajo
Educaticn Association which was formed the first time in 1962 and
then it kind of dies off and then the last five years we reorgan-
ized with support out of ithe U.S. officec of ecducation. Thereforc
we have tcacher training, Navajo tcacher training program, and at
this teacher training program we teach about culture, what to
teach in culture and we teach all these different things but this
is morc or less geared to thc clementary teacher. We don't have
a program for hirh school tecachers.

Yow is this donc at the college?
No, this is not done. This jg donc by ar organization. This summer
we will have a proyram at Rough Rock Demonstration S:zhool. We will

have a workshop there; we call it & workshap.

How long will it last?

t
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It will last six wecks. Tt berins June 1llth and will be for six
weeks. So we have that kind of thing which is entirely different
from the Bureau, BIA. I am 2 Beard member of that we sponsor it.
This is different from the Burcau.

" This prompts ancther gquestion and obviously it will indicate how

ignorant I am of what is happenine but does this have any relation-
ship t¢ the Navajc Education Office that Mr. Pletero is now in at -
Windcw Rock?

Yes, the Navajo Education Division is a branch of the tribal
counicil., But this other one is Navajo Dducation Association
which is a group of Navajc cducators. There is no cornection
there but right now ir. Dillon is president of the organization
and he is with Mavajo Education Division. We arc hoping that we
will be abl. tc work with that branch.

In a cooperative way. Most of the activitics that we have en-
countcred in our travels and in our reading that are geared to
curriculum for nativ. students have really been geared to people
at the clementary level, Let's get back to this question, if

you Con't mind, to this question of what you arc doing at the

high school level. Is there just this one course where you really
have the cultural component? .
Under our social studies program, like I told you, we have Indian
stuédies and herc the instructor is Navajo and he has come this
year. In his studies he compared the different kinds of Indian
culturcs with our culturc wherc there are similarities and where
there are diffcrences, wherc our group did certain things and
another group did certain things.. It is more or less a com-
parison of all thc diffcrent types of Indian cultures with the
Havajo.

Would that be essentially an anthropology type of thing?

Not really, You might say that but basically it was not that kind
of a coursc.

. mecan it may be more cf a historical anthropology course?

I guess you might sec it that way but they morc or less take it
just from the cultural point of view rather thap going to thec
scientific studics,

Arc you doing anything with languag., with the Navajo language?

o we arc not doing anything with that because it appears we can't
find anybody that can read and write Navajo and so the Navajo
fssociation is teaching. We have some pcople that have taken the
studies to read and write Navejo fer threc yeers. So we do have
som. peoplc that are already out in the field to tcach our elemen-
tary.school teachurs and tcacher aides and we don't have anybody

up in high school ghat can do that. I would love to be able to
teach: the structuré of the havajo language and then also compare it
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with the Enplish laneuage since Enclish is a very difficult
subject for »ur students. 1 think it 1o cur weikest aree and
it is the area that we really necd to work on.f .

/
Lo you thirk there would be much interest in such a course on

the part of your students?

I think s». They would like to learn how to read and write in
Hawvajo,

I would like te ask 2 difforcnt kine of question and one that
Ls quitc crucial t. us. 1t would be related to the percentage
~f students thnt actually enter high schocl as comparcd with
those who cnter Crade 1 and alse the kind of retention ratc you
have herc. This is a rcal serious problem with us in Canada;
very few of our native studants actuzlly get to high school

and almost none graduatc.

I would have to say thet, for instance the high school, taken
from the ninth grade until the time they praduate. I would
say we have about %5% drop-out and this is not like the drop-
out you have in the public schools. We may have a student
who drop-out for that year,; he may be out a whole year, then
he might come back when he is 18 and then finish up.

Have you found that your uppcr grades or tenth grades are im-

proving since you had this program?

18
I am sorry to say that, no, it isn't. Wc¢ de not follow-up on
the dron-ocuts. Y. don‘t provide for our drop-cuts. We have
not don¢ any stulies on our drop-outs. It is just something
that happens that we den't do anything about. .

What would your enrelment be here?

Our cnrclnont risht now is 600 or mor. about there, but whep
the collig. lerves, we should have ¢ s»hace for 1,200, But we
are expecting ~bout 800.

The collere will not be continuine hepd?

vy

do, they will b. noviny,
t o

This cours. 4as holpad, motivat.d other students to continue
throuph cchool, thic typ. of thing?

That is a hard questicn tc answer.,

Well 111 I bnew is that the boys that T had in'my first year
ape. srradurting this year. Anc a goud por cent arce graduating
this yeae and they ore the ones that still ~ome and sce me in
uy offiee,

/
I could gec thot 2 course like that might do a lgt for making
students ferl comfortable in thc;school environment.

I
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Well, for instance, when I taught the class we had a lot of
fun becausc we talked the Navajo language and a lot of times
I'd say "you are not supposed to do that" and they'd come back
and say "why, it wouldn’t hurt mc", and I tell them that this
is what grandma would do,

So you are actually teaching @ lot of culturc in there along .,
with the arts?

Yes, along with the arts - a lot of the Navajo wavs and a lot

of the do's and don'ts or a lot of the aawings that grandmother
had. The other teacher and I taught the course for a half a

taking ov * and that I wasn't and they uséd to come after me and take
me back ov.r therc.

Because she is not Indian?
She is not Indian. g

This is the attitude - to teach Indian &ulture, you have to . \
have an Indian teacher?
4
Do most of the students enrol in that course; 1t is open to ~
everybody? - /
~ ~-—/ - - ’ L
It is open only to juniors and seniors,-the courde that I had.
g

.
i

«

Do most of them enrol in this then? ﬁ //

Yes, those are thc two classes that usually f:ll up before the
other classes. .

L
Je would appreciate learning any words of advice that vou{ﬁlght

have for us in regard to procedurc. 'ju

Community involvement. I rcally fecl that you could get all
kinds of support and I donst know what kind of situation you
have, you know. 1 would like to have time in the dormitoxry.

I would like to scec parents in the dormitory and have them talk
to children because a lot of the culture - the kids don't really
know which way to go, whether they are going to take the anglo
or whcther they are going to take the Navajo and they don't

know too much zbout both sides. :

0

They nead to be prepared for cither or both? i\ .

For cither one. I fecl that they should have the information
from the heme. They should have that down pat and if they want
to take it and use it, fine. If they don't then they have some-

And you've mentioned the dorm. Obviously then 7 ‘ot of the
students are living away from their homes here. .re most of
them in that category?
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Yes, particularly the bureau school, with the public schools
the kids can ccme home. oo

*

Is your school serving as a public school?

Ours is a burcau school. Therefore, we have the dormitory.
We house and feed the students here.

4re all of the students here in dormitories?
Yes.

Will they have come from other BIA schools? Does this mean
that thesa- students have been away from their homes a great
deal? .

Yes.

Is this a real problem, or not?

I think it is a real problem because the students really never
learn what life is all about. They are mixed, I won't say they
are mixed up, but they have a living situation at home. They
don't have the running water. You don't have all this and then all
of a sudden you have all this water and all these facilities
that are provided free. So when you graduate all of a sudden
you are out in the open, only ycu don't know how to tackle life
because you've had your bed and meals prepared for you all the
time, When you get back then you don't have this. I feel that
our kids are really strong and they have to get out. Especially
the pnes that start in the first grade in the Bureau school.

Is there much concern about this? Is there any likehood that this
will change? .
The yavqjo people are very concerned about it. In fact one of
the reasons the school is here is because they demanded that they
have.a high school here on the Navajo Reservation where they
would be closer to .home so th¢ kids can be home on the weekends.
We used to send them to Oregon and then over in Intermountain.
. R

f . _ . !
To what extent, then, 1g the 'school Navajo run? Now, you ob-
viously are a rcpresentative of the Nawajgp people. To what
extept is this the case? You mentioned that there are some
angle teachers; arc there many other Indlan teachers? /
No the percentage is verv low. We have one in music, one 'é
social studies. So we have two Navajo staff members, iwo in
admiéistration and one is an educational specialist. A
Ts this largely because there just aren't people with the qual-
ifications available. ’

A lot of our Navajo people that get degrees, they don't come back
to the{féservation. They go to the bright lights.

e e et e e et i e
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- This lgppens in our area toc.

It is when they get tired, they ceme bogk, like me! Iaughter

Thank you very much. A lot of time has gone an¢ we would like
to thank you very much for having us herc.

"

That was Mrs. Rebccece Dotson at the Many Farms High School. Mrs,
Petson was Vury yenerous in giving us her time because she was
busv prepaving for the high school ecraduation which was to occur

on the fellowing day.
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VISIT TO ROUGH ROCK DEMONSTEATION SCHOOL
AUD INTERVIEW WITH THE ROUGH ROCK EDUCATION DIRECTOR
¥[SS ETHELOU YAZZI
(CONTRACT SCHOOL OPERATED BY THE NAVAJO SCHOOL BOARD

4T ROUCH LOCK, NEAR CHINLL, ARIZONA)

This is May 23rd., We arc at the famous Rough Rock Demonstration
School which ic seme 14 or 15 miles frem Hany Farms. We are priv-
ilercd fhis morning to te talking to iliss Ethelou Yazzi, the new
Dipectcr of Rou~h Rock. She is not cnly director of the elementary
schocl but of the junior and scnicr scheols as well. We have just
had a most interestiny tour of the Rough Rock Demonstration School
and Miss Yazzi has agrced to tell us A littlc bit about the history
of the orsanizaticn and also what is bcing attempted and accomplished
here.

I think 1966 was the first year Rough Rock had input in terms of
community-oricnted schocls where the community had a voice in de-
sigmine the school or desifning cducation for their own children

and at this time the BIA built the whole compound. But they had

nct hired the teachsrs or personnel yet and so the church here and
the community through the chapter came and got this school bhuilt

and at this time it became a contracted school. We have our school
board members. W have seven positions in there where the community
actually clects a rupresentative from different sections around here
within the wvadius of 30 miles. But we have seven positions to fill
and the board members are represcntative of the community. We have
community peeple come in and the board meets every week, every
Tuesday, to considur some of the problems here ns well as negot-
jation with othcr parents. We do a lot of decision-making here

and mainly the decision-making is in the homes.

I can rccommend and mak- all kinds of suggestions and implement
their suggestions and implement most of the plans that they have.
But I am not hore to make the final 2ocisions on certain things
and hiring people and they prefer to hire people from the comm-
unity if they have a qualified person and if they don't have that
qualified p-rson in certain positions, they are cpen, and these

__care for oth.r Indians of othcr tribes who come in.

I

We have noticed that ycu do have some Anglo tcachers on staff at
the present time. We have heard that ycu arc geing to have quite
a turnover this year. Is that right?
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Ve thic vear I don't think sa. DBut ip Yish school there are five
iticne that are open ard thin 11 mainly hecause two of our
Navaio teachers are going bact to school to get their Hasters'.
fue is coming over here as calling officer and I don't really
deW two of ther,. I thinhk they applied for anotner scholarship.

7,11 that is neither hers nor there. 'k are primarily interested
in learniry abclt the involvement of the Navajo people themselves
in the developront of curriculur and in vour school program. I
vonder 1Y we could turn to that question?

Yas. I tiink thi~ is part of what we were saving, ['d like to make
7 v ‘ vl
some reforcnec € Those. .

everal veare ago I was atill a tcacher. Still at that time I had
some inforrmation or seme other things in the office; I had some
aseifhmerts.

£t the time when T was -till 2 tcacher, I didn't know hew to write
navajo, T didn't know Low actuallv to present myself inf the Navajo
lancuar.: - Gifferent people and different suhbjects. Rikht now you
can't tell thot T Pad any problomi because I can communicate with
ther. and 7 have lesrred hov to communicate with neople in the Mavajo
lampuace. I thought T had those ~kills when T wont through collee |
“ut wvhen I%car. back herc T learned how nwuch I didn't know. At

this +im- the board vas .avin, thot these are the thines that we
want taught, naturallv the Navajo vniverse which is a little bit
diffarent than th2 classification in terms of scicnce and the

wavajo life style and means of income. the plants and the food,
evervthing. These cubdects are implicated in terms of curriculun.
Evers tine we nceded bilinrual people, cultural personnel to really
picl. up these thinps, but that really didn't happen. So T ar saying
that tio savaio people vho didn't roceive the forral education had

1 far better idra of what they wanted to be taught to the students -
gtudents ro b’ taupht Sn the Navzsio wav, the scinsnce srea and social
studies evea, ir a roading avea, in a math area.

Our rroblem ras 1o have a Dereoi to be able to pick up these things
and irplenent it into the cuwrriculum, We didn't have thet person.
And the Navajo poople have yet to have a pcrson to pich up these
thinFe and implement. Right nov the trile is poing through the
proc:sr, of a standard curriculurm or education system for the BIA.
Iut they are having nroblem.. right now, Lecause they dom't have a
definite plan or understanding on pickirg up this or that. The
boird members weren't really satisfi.d with repular report cards
with students' marks on it, with the comments we veceived from

the community and the parents. fo, T chang.d it, for at that time
I had the position of the principal, and I told my tcachers to -
write persoual letters and tell them about the child. So we
~rhanacd -1 the renorti cards irt~ the form of a letter. About a
wionth later, parcerts came ir complcmenting how well T have done,

ana now I can understand how wuch work the teachers had to go \
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izing the oval-
uat: on r.,‘-m thie waept srarting fror the regirning settirg
11 esfcetives In ouwr fcelal ltudies. io tepch Frglish as a
Cemhe Luaguare - thiz T2 vhers ve ére now and we arc in the
procass ~F gstting e ovotir.  Iothink thet vesponse is rather

P
e
TOCLTLY

=reurh,ere 1 tholy b e e 11 To indiidus)
i

Te ohat ntent ave marents ovelve? ir weveloping the curriculum?

™hev Lave reven.. In “he clessroonc.  When T owes 2 teacher I knew
“aw Lource behind the legend ’tOrl”‘, and the other stories, but
rot w1l :nough te precert it te the ¢hildron and I had my lanp-q)
nage oot lenc ot the time. Tuv this ic tle tine the parents came
amd helied me cut  The narcrt becars as a tcacher

Yes le vea Tonaze to get the parents irvolved ir the class rooms?
T tuiny toas tol 1o lecause the parsnts fecl that the school he-
long: te them, rot the EIA. The parents <it around here, btut if
vou et to o to other rlaces, 1 der: 't think they have that.
Are thov naeid for thig?

Nat antipclv; thev beve & lot of werh to do aft home.

Feh)

Ta the pararts take turns coming in here?

Y., We tricd ?cr trio ronths, 2 whole semestur. Right now th:
narants ar. conplaining, "but bv b time we £otovned to the
clansroom:. -t 1o Time fO fO

Lot's ~0 w2l to sonthing else we cav in the classrooms. Youa have
to~chor who “ﬂve teachir g certificates,,you have teaching aides,
and you have the marents. Would vou care to tell us about how these
reople wtork topether? '

pk ir an ungradec systen [t almost forces you tc have thdse
Line of noenle.  We have 20 students to a classroon and we have a
parent 2ide, o teacher ard & teacher aide in the classroom and they
17111 have ac-iTnmerts for ¢ 5D cific tashs for those in teacher aide
rosition~, They are vesponsibls for the classroor. The Anplo
teacher har O rely on the 1eacher aidec to vrovide the culture

an¢ lenguage. There ien't that much difference. The teacher aund
sorctimes the parent teke the whole clasz. The tezcher aides are
to e tyaincd on » certain dav. Ye heve a teacher education center
hore fron the Tmiversity of New Mexico.

oulé veu weve Lot Lo a description of what the variovs programs are

1itc in the warious gradec?® You were mentioning-to us about the L

hiculturnl and Lilingual prosram. No all of the students start
their inztruction in kavawo men they enter hindergarten?

Ny




(98)

.o laal Tooer do vt oa Sanrfreur . .- (Mi~~ vazzi ~ecved to & chort ard dred
3 madel oy dlegrar ).

u the chert ‘rdicates there ane varicus
ttaser nere from Kk rdorgarten runring brourr ir this ungraded
syster - cecord phase W S the eovivilent of erades 1 to 3

nd a third oha.e of grader 4 and L, There »7 almost complot.

nie rf the Navaic lentuer: and graduelly thic decreases as Englash
Jneres o and tre teachiing of Tzlich a5 2 Fecond lLanguage is

o cotually st stedents anteor school but it is not riven

“

rery tue, time, the 1iec Inereosey considerzbly later on.

Y, la rr Whar velw hev. seen pitt 'l
ra

L

Tate P{ C“
o ’p oy

EPRUE I |

~~h owhat T othind Is ¢ retﬁev cruci~l guestion? To what
Lttt cre vour oruder rzozothin same kind of education av
ouil be , 2tting 1 a purlice - choc ?  How —uch is Jiffercnt?

,a
(1]

FLoVacs student s ochr transfer fror nublic wehools, czv that Pous!. Mock i<
A e, ot thev ot congldee the 31tu1tion herc. It is & frec
atmosphere her. n tle \lk_‘roov tow many of the public schools
fF the D18 and how vany oF tne Pigh achools of the BIA bave the
sird of troader ir tho clos-room.?

VPt 4 You are TlMino 2tout sveth and Lcionce vrorrams vnich rre rore or .
leo~ staraard. T ouond:r how mues OF vour cuvriculunm really i«

Oneard arc how wuel s ditfferent, with the Nevaio culture back-
arewnd,

gt we o ricat novr thic hac been going or for two vears.
e o ets e srrrc;-i. We are uring the llavajo lanpuage for
the cohcernts Tor irese diffevint sul jecte.  The reading mokes @
At ferinee. MNeth e 3 vt the came, Sceial “tudies ‘s just the sawme.
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"hen ther jeo levend the elementary -chool how wuel of the Navadio
culture ~nd Navaje lencuage - .

T. Yauri It ¢ trcatee ag 8 subject

. ¥Yr-od "ohave @ noelalict, a Navajo specialict, ond an English specialist

mne ether speclelists around Liere t~ help in these areas. DBut then

ue fo o hael to . tronof®rrced ctucerts.  They say it is too casy,

Patowhern e put the work before them, they can't actually do it.

Mut the  aln cthings that are ‘different for them we discuss with the

napents apd ctudents thenselve: . With the etmosphere in the class-

roorz we don't leve to sit down at the desks. And it is hard for

Y1 to aeccept that. You have to-5o at vour owm speed, and therc

Lhay conldn’'t dn th=t |
\
\

.ol AME T ow Lo vol merege to teech these; do vou have teacher sides?
1

— L. “er Now it -eeis ‘o me you .av. ra.oed ~noth.y crucanﬁl we. You fiel S
that 1% iz a value, and T would 2 ﬁrée thet it is. Vowev»r, students

Arv. goini, to hege to mak. thelir oy i1 this bicultural milieu, You

w.ve Jrat montioning that there iz much more of the cultural emphasis )
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in your nrooran than others.’ "o vOu v any indicati~r how your
2 mtudonts 111 Fare acadvmically a7ter they Firdsh iph school? You -
Saven 't had ey praguntes R vt have rout

E. Yazzi 1 den't thind w can sy houw our cuccess will cowpare o others. In
scv.pal aazos, narente Lave pev.d awse From this community to where
tho'r childrat had to Le wnroil.l in public schools. In those

c~scu we round that th~ studeonts who iransivrred to znother com-
runity arc ome erade Ligher thon thuy wers here. In one cage wherc
th. child vas ~ilinruel, trilingual, he was in the 5th ;rade and

n. was put in the &th ~pade, so I think ue have some indicaticns
thrt identity and cnlture o help in Thc academic program. The chilé
Fmove thot he has somethany ir nir or in the fanily line. He can
stay in school n? ean bo a succlss.

H, “herk One auestion I unuld like to ask about the hish school. Is it acc-
rodited in the same way other uchooals 2re?

L. Yazzi Uc havir't really eraduated any siudents yet and next yoor will be
thoe first ycar we'll have a Senior closs. Right now we have two v
people from forth Contral fssociation down therc talkine about our
application. \

S

1erl So you will have an svaluatiorn tean coming. n%ft year? i

2\

L. Yazzi Yes. lewt time there will be things vou will have to do to be \
aualified. . ‘,

H. “her) Herb, vou have a2 aucstion or two you want to ask? 2

4. Caliiho. Yoo, we werc in your material scetion for a short while, I wonder
if you would wind explaining how materials ore develop.d by the
Rough tock @chool for use of the students, tuacher input, this
sort of thin:.
E. Yazzl We have oup ovn curviculum tct-up here.  CSome things you sce hero
. apre wpitten in Havajo  Communitivs provide this kind of thing for
2 bicultvrcl nroyram and the poverament schools havs becn here for
mor.. thar = hundreqd years. A child feels that his jiavaio language
is irportapt, thot his culturc is important in the scinool systen.
This “-ym we didn’t have that wmuch matorials we teach then how to
write «nd x ~¢ Mavajo. Haterials to read, s/nd wprite, we haven't
come bv. We cre coing ac fact as e can, but we can t keso up with 7
the studonts.

H. Sherk I can sce another problum heru, you have 2 curriculum center and extra
staff in cach classroom, a terribly expensive operation.

E. Yazzi W.ll, financially, we have auditors come in and go over sow¢ of the
papers., In the process we lose things, peoplc come and ask where ave .
the reports, yet we have been fortuhate enough to keep up with all these
forms. We have a Navajo training program going on right now, with our
tcacher education.

o H Sherk This is apart from the school?
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You have to consider all these other departments, the janitor service,
the teacher service, the bilingual education, the elcmentary department,
the high school department, the Navajo medicine, the community service.
This comes directly under the Director of Rough Rock.

There must be a number cf specially funded projects, that you are busy
writing proposals for.

We have at least six dlfferentfoundations, financially involved.

Is this likely to continue for some time? >

@
This is another reason why we den't have to remove 'demonstration" from
our name now; we have to have a grant.

Miss Yazzi, is therc any way that we could possibly obtain samples of the
raterials thut you have produced here at the Rough Rock Demonstration

School? N

24

I'm not sure in tcrms of samplcs, but I belicve that they are availatle
for purchase.

You say there is a list?

/

Yes, you may drop by the Curriculum Center and pick up a publications
list., This will give you the titles of the books that have been
published and will tell you what is available, the price and the post-
age required if it is to be mailed out.

. . 4
Fine, that is the Navajo Cur~iculum Ccnter at Rough Rock. And Herb, you
had another question?

Yes. I just wanted to know something more about what you alluded to
concerning the tribal elders in the production of materials.

There arc consultan*s during the winter. You see, there are certain
seasons and the legends are a seasonal thing, There are certain seasons
of the year that you arc not supposed to tell the legends. Most of our
stories arc told during the winter. Therefore, there are certain
pcriods when we are very busy at the Curriculum Center, But during the
summer, there are certain materials relating to our culture that we
cannot even type. So the summers are just pretty easy around here.

Well, Mics Yazzi, you have been extremely cooperative, extremely gracious.
You arc a very busy lady; we have had ample evidence of that. You have
had a number of callers since we startcd this; you have had a number of
phone calls, We surely-do appreciate the time that ydu have taken to
give us the benefit of your background and experience in the area. I

was just wondering if there is anything in summary you would like wo say
that would be particularily important for us to remember in our work and
relationships with people of Indian ancestry in Alberta, _

We are quite accustomed to hav1ng p<ople come”in and ask questions and

I can say that we want to give the information. But I think Rough Rock
and the communlty here, and on behalf of the board I can say that we are |,
interested in the-Indian tribes. I think the board here is willing to
help. But at times Rough Rock is in the hole financially. But we can

J 1.
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. - . . .
learn to overcome some of these things and we don't get too excited
about it. But | think we have come & long way with Rough Rock, Ve
have the concept of Indian control, and invoivement in the "grass roots."
Otherwise, | don't think a lot of things that have been accomplished
would have been done here.
b
H. Sherk Well, | can certalnly assure you that what we have seen today has
lmpres:ed us considerably. 1 was erv fevorably impressed with what we
saw in the classrooms. And we surely do appreciate the time that you
have taken to give us some further insights.

b

E. Yazzi | would like, as Director of Rough Rock, to have a written summary of
your impressions of Rough Rock. And this could not only be to me, but
to the school. | think that the school board ought to know that you
have been here and your purpose, and your plans for the future. |
think they would be Interested.

H. Sherk Well, | would be glad to do that Miss Yazzi. As you know, we have only
been here a relatively short time and, therefore I+ will only be an .
impression. And once again, thank you.

'Ir. Lerendzen and vir. Tennant drew to our attention a new book which has
recently been published. It reports in some detail on a study of MNavajo
educaticn at Rough Rock, Chinle¢, and some othcr places. Ve Trecommend
that this book be obteined and placed in the Jepartment of Education
Litrary, as well. The autiors are Estelle Fuchs and Robert J. Havigchurst,
The title is TO LIVE O TEIS EARTH: AERICAI INDIAN EDUCATION. It is
published by Doutleday ana Cowpany, Incornorated, Garden City, New York.
Publication date is 1972. Price marked on the jacket of this book was
$8.95, (U.S.).

-
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ROCK POINT (CONTRACT) SCHOOL, ARIZONA

It is May 23rd p.m. and we are now at Rock Point School. Ve are
fortunate in being able to speak to Dr. Wayne Holm, the Principal.
(Rock Point was formerly a BIA school)

You have almost completed your first year as a contract operation?
Yes, that is correct.

We have been travelling through parts of Canada and the United
States. On this trip, we have been primarily interested in learn-
ing what we can about procedures which we might possibly follow

in building a workable curriculum or at least in developing com-
ponents in Native culture and Nativé language, which you refer to
as bicultural and bilingual in this area. We would be very intepr-
ested in hearing any suggestions you might have as to how we might
procced. In doing that you might want to tell us the kinds of
things you are doing here.

Well, I"think in looking at bilingual education - a friend of [ 3
mine is sort of in a career in Sacramento State. I think she makes
very useful distinction because bilingual education has all kinds
of arguments - maybe even more in your country. She makes a dis-

+ tinction in four kinds of programs. A specific education program

could have any one of these four components or more. I assume she's
starting off with your countryman, Mackey. He's probably the
foremost authority on bilingualism in the world. He is Canadian;
his name is William Mackey. There is a center for international
research on bilingual education which does absolutely fantastic.
things. Mackey, a number of years ago, did some very interesting
work,

JHe is at lLaval?

Yes. 1Instead of having people argue on whether you had a bilinpual
program or not, he tried to set up a typology of bilingual programs,
and he broke it down to a number of criteria for analyzing types
of bilingual programs. So, he would look at things such as, for
example, a distinction between transfer programs and maintenance

programs which -you used clhild's language as gimply a bridge into
the national language or one in which you maintained the two lan-
guages parallel., Assuming that in-a transitional language you
would make a distinction between an abrupt transition and a gradual
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transition, he would analyze the areas in which you taught one sub-
ject and areas you taught another. He would analyze the govern-
ment's peascns for doing'this. In other words, he had what he
would call & culturalist Yhing or irredentist type of thing and
then he had a number of cross-cutting classifications and another
+ypology for classifying language communities such as for example

_we are one of these weird type of conmunities where.you have an

“ English speaking school in"a. Navajo speaking community, and a Na-
vajo reservation in an Lnglish speaking country. He would analyze
these foup levels. Now what Tina did is to go a little bit further
than Bill Mackey. ) :

Looking at schcol programs, I think she makes some very useful
distinctions that, I think, at'least allows people to have rational
discourse instead of arguing. So she talks about four kinds of
programs. She says ve have a bilingual program and all that this
really implies is that the two languages are being used for instruc-
tion purposes. So, for ifstance, in teaching Cree, some other in-
struction may be included. 1nstead of teaching Cree as Cree, it
might mean that some instruction is in Cree his.ory, Cree reading,
anything. This is what she would call a bilingual program.

She has what she calls a biliteral program, and this is a program
where kids are being brought to literacy — to read and write in-two
languages, and it is pretty hard to have bilingual---

In other words, we didn't have the right terminology = (f
She is one of the few people I know of that supplied the terminolo-
gy for this sort of thing.

How dc you spell her name? Krear? -
Kprear - Then she takes a third area that a lot of people talk abou
that's fraught with emotion - bicultural. This would involve,
say with French or Spanish, the national literature; the world
1iterature. It would also involve things like dance, music, reli-
gion, mytnulogy. this sort of thing. So these would be bicultural
elements whereas both cultures are actually used in the program.

Then she has what I think may be the most important of ail, a
bicognitive program, where in fact you are making explicit efforts

¢» to teach kids to think in both languages and this is the thing
you find missing in so many bilingual programs. People have a
»ather naive assumption that talking to kids in their own language
will cause theri to think more effectively in their own language,
and it may, but only indirectly. We don't make that assumption
about English only programs. It is rather naive to make this assump-
tion about some other-language DYOgral.

——H;-Sherk-—- 7v1~hope;ygn_ui;lﬁteilAggAyhichofﬁthese you are adopting here.

W. Holm

I would say in effect that we are trying to work in all four areas,
,but there sre people who don't work in all four areas. And you can
have a bilingual program that is not a biliteral program yhere
literacy does seem to be a problem.

9
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But, to go back to your‘original question. The sorts of things
Spolsky was talkinz abcut (University of New Mexico) - The Summcr:
Institute of Linguisitcs, has had a great deal- of experience in
literacy programs. ®hat you find more and more is that linguists who
work in this area are recognizing <hat most of the deci@%ons in-
this area are socio-political decisions, not linguistic degisions.
The BIA thought rather seriously of sctting up oilingual programs,
selected 2 number of areas, asked Spolsky to come in and give his |
advice to them and his advice was so simple that, it wmay cound ab-
surd, but they were questions that these people had not asked. In
the first place, the question was, '“Is there a bedy of native speak-
ers of this ianguage, and what is the language cencus data. Ave
there young children sr2aking this language?” We had literacy
material prepared several years ago for Hopi, and it just may be
that we don't have enouzh young people coming into the schools

that speak hopi to, justify the cffort that went into the:prepara-
tion of these materials. So I thirk the first thing is that we

have to identify a speech ‘community *that is large enough and has
speakers in the age group that have children coming to school.
Recently, the University of lew Mexico sent ouf a 5-point question-
naire to each teacher of 6-year olds on the reservetion and got

a very crude, but probably still the bes: piece of language census
in this country. It is hard to find out; a few kids come tov school
speaking the Navajo language. You go from one portion of the com-
munity to another, and you will get very conflicting situations.

By polling, getting very crude five point scales of Havajo mono-
linguals, lavajo dominant with some English, but not with the
ability to do first grade work in Inglish; Lalanced bilinguists -
English dominant with some ability in liavajo, and English monolinguals.
And wetting teachers.to rate on this, we are getting fairity useful
demographic information on communities and on language groups.

So I think it is important to locate a group that has a strong mar-
gin of or body of young speakers of the language to justify efforts
in that area.

The second thing Spolsky would.say relates to the fact that you have
to identify groups that arc essentially receptive to this idea. The
official attitudec and the personal attitudes are not always the
same thing. In our  own area herc in the southwest, we have a
Laguna community that is showing a great deal of interast in having
a bilingual program. This actually cos'ers up the fact that in the
last fifteen years tne language has almost ceased to be spoken

to kids in the home. The kids are enterihg school no* speaking
Laguna, and what parents really want, and grandparents, and people
in the leadership category want is a revival of spoken Laguna. The
Laguna tribal council is rn vrecord as favoring a bilingual program
fer their kids At the same time, until fairly recently, The.Santa
Domings Publie.Council has actively resisted. any type of bilingual.
program in the schocl, This actually covers exactly the reverse
situation. The language is very strong in the home, but is so closely

_related to religion and culture, the people jusi feel that the line

between seculay and sacred can't be drawn. And until quite recently
they were unwilling to allow their langudce to be used in the schools
for secular purposes.
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Whav you ar> deseriizing 18 very similer tc our own situation in
“which “hevre is great™diversity in the desires that different bands
and tribes have with regavd to education.
KR &

.
One very irporrant vealization ls,ihat you simply cannot impose
thic sure of thing at the.tep. Whac you have to.do, if at all
possille  is to find embryenic programs that are struggling along,
and try to Lelp T2 develep, ra*her than atte$pt to develop
prograws at the top. o T

D :

That is an {oteresting comment - leci. fo» something that is al-
veady being trieed, and try Yo build on thai! .
] . .

- L]
fie have o ptograw\that is sirugpl ing alohyg end going into its third
» ey@ur. It mey be begiwrivy to straightenrout. It has had a long, .
slew growwng paried.  Simply because scm: well-intentioned people
in Vashingion came to thic achool oi Spolsky's sugyestion. and asked
e school bDoard if they woudd be wiiling to rug the *eacher train-
~ng program.’ The boarl] safd they {.'¢ that they had all that they
.couvld handl.. Jec they vent{lo anocher ecmmunity that.dida't have
anything going and did nol thave any edvéation leadenship that showed -
‘ntesest oo Liue ard altempted to get comething going. Maybe after -
o years now,~things mav begin to happepr. Il's been a iong, hard
ilamz. : ‘
I think, though, what you may besimplyiug could be significant too,"
Therc is ro unilateval type ol program that can be utilized in this -
Tield. N

L ver; strongly that it would aimost have.to be home gre'm.
i ingvedient yeu heve w Find is at least a few ecapetent
v*sicaal poorle who  have an interast in this area, and of
cours:, if yen ace lucky enough you can put the tuo together.
you have an enbiycuss prop am -

. v ’ .
1 am gure it take~ move thac luck, and £his is where we need help.
Fany of thé placee we have hLeen, we have been told you have to in-
volvs {he native people and cfren Lhe older people who really have
a fe=) for what the cultural conponents are, who know +the legends
and uo on. And some people ray, as yov have said, you need the pro-
fessional people too, Wow, du you have anr suggestions for us-as
Fo b we get these two groups vorking togathen cffecrively? Be-

cauce I don't think lhese grouns normally do work closely together.

3
9.
-+

Af

U thinlk you have to g5 the politreal rovte. I thiak +that literacy
haés ben used for chuveh purposer, ce al least in some areas, na-
tive langiage liiercey has boen wsed for political purposes. It
wes rake pative groups sucpicisus. Native language literacy can

2 uscd fov assimiiaticnict pueposes. I do think the thing you will
find ivh groups who suppdrt this, 7or wbatever “heir reasons are,
maybe an in-trumentorist tvps cf suppert, wnere they actually feel

. this wiil help vheir kids leann English bettes,—on it-may-be-an
irredentist attitude whece they feel it will help them preserve
tha:lr culture. Eut I do think it is almust impossible; it was tried,
in the late 30's and #0's. There was a bilingual program on the
recervation liere, strugyliug along for 10, L1, 12 yéﬁﬁs. But bhecause

B

of the fact that it was tied with a political progrdmn, it was linkeq,
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with an unpopular political program, the Navajo livestock pro-
gram. The people wouldn’t accept i.. You almost have to find
a group that shows an interest -

H. Sherk You are not nccessarily speaking about groups who officially
represent the Indian people.

W. Holm I think it almost has to be at the community level. When you
really get doun to it, the rcal decisions are made by bili kual
parents. - 23
H. Sherk Now are you including tire bicultural aspects in this?
a
W, Holm No, I think ccmmunities have the option of whether this is what

they want or nct. Somz Deople may take iv as a very narrow
thing and they might say all they want is a bilingual-bilateral
program. We have controversy on the reservation right now,
because of a small cadre of college trained, Navajo teachers are
some of the most articulate opponents of bilingual education.
They have been trained to teach in Inglish. They feel threat-
ened. Their "“union cards" cheapened quite a bit. You see we
have a Navajo population of 130,000 and we would be lucky if we
even have 150 coliege educated teachers. Another thing is that
a fairly large percentege of those people went through mission
schools. In fact we have NHavajo teachers in'fﬁzs school whom we
call Lnglish language teachers. They are Navajo: they speak
Navajo; they speak it quite well. They do not want to teach in
Navajo. They teach in English. Onc lady that I am thinking of
has a mission background, and she would feel entirely uncomfor-
table if shc were asked *o teach in Navajo herself, because her
training is in English.

H. Sherk Obviously any teacher likes to work in his or her arca of com-
petency, and 1 suppose this is no different from that.

W. Holm Let me tell you how we got into this backwards. There are ways
of backing into this witheut a lot of expertise if you have a
few school people who arc rcally iutcrested, and a community sup-
porting the school. We actually got into this when the Title I
monies becamc available to the community. Schools started hiring
aides, who did the unpopular jobs that the teachers didn't like
to do. Ve set them wp right away as teachers and we had them
teaching in Navajo. We were far away enough from supervision.
What we simply did, that first ycar, was we moved into what we
called coordinate bilingual situations. In our school you will
see in eight of these classrooms, a Navajo language teacher at
one end and an Englisn language teacher at the other end. They
plan together, but they teach separately. It is more like team
teaching than a teachcr-aide relationship.

H. Sherk I think it is similar to that at Rough Rock, too.

—

W. [iolm Rough Rock tends to have a teacher, Navajo aide and a parent
all in the classroom. Our situation tends to be that you will
have usually a non-Navajo (Anglo teacher) and a Navajo teacher.
This teacher, by credential would normally be considered an aide.
[ERJ!:‘ In fact, the essence of our program - we are saying that it is
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casicr to teach the basics of education in literacy and in mathe-
matics to brisght young tigh schivol graduztes who can communicate
with the kids than it is to teach the native language to college
graduates. In fact we are using aides with teachers and I think
ve have somethinc tremendousiy exciting. These people are ac-
tually becoming teachers.

h. Sherk Can you ‘tell us hew this will take place?

W. Folm It has been A leng time evolving. In the early stages you had
aides and fairly sympathetic teachers whe worked with the aides
in the classrooms. We are now wecll out of, the teacher-aide
state. e are in a team-teaching stage,

H. Sherk May I change the topic? On this tour we have noted that each
native studies project has a curriculum resources component.
Is it essential that rcsource materials be developed locally?

W. Holm I think if you are guing to have a biliteral program, it is
essential that somebedy develop materials. Unless you happen
to be fortunate enough to find that some other agency is de-
veloping materials thaq’you can use, you may have to do this.

H. Sherk But is it likely that materials produced elsewhere will fit a
local situation?

W. Holm Probably, Havajo is in a preferrsd positicn as compared with any
other minority language in the United States. My wife and I
prepared a bibliography on it. We were able to identify about
forty items, mostly initial reuaders for kids. Still, it is a
very limited range of materials and we have big gaps in anything
beyond the initial resource materials. What we found completely
missing were veading readiness and learning-to-read materials.

H. Sherk Vill you please tell us something abcut your program - its nature,
etc.
W. Holm It keeps changing because »f thz circumstances surrounding the

funding. At present, we are operating under a five-year grant
(assuming we don't bomb-out some way). We are required to have
criterion-refercnced geoals. We arc allewed to add one grade
each year but one grade is suptracted at the bettom, which has
to pe picked up by local funding. This year our program is at

“second grade; next year it will bLe at third pgrade. So we must
pick up the funding for cur beginner or "pre-first' level.

H. Sherk What age groups do you have here?
W. Holm Our children range from five through thirteen. (Ve have a kin-
derzarten in this schoecl). |
|
H. Sherk Do you include studies designed to enhancc the self-image of
Navajo youngsters through kuowledge of their language and their
cultural heritage, at all levels?

liv
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W. Holm We have tended to put scuewhat more cmp.asis ou the biliteral and
bicognitive aspects psrhaps than has been ti.e focus at Rough Rock
where they have in the past put more emphasis on the bicultural.

In the primery grades - kindergarten thiough sezond - we have

eight classes. They are coordinate bilingual classrooms with two
teachers in each. The cultural component is relatively modest.

The board has insisted on (criterion - refnrenced) objectives

such as knowing kirship ties, knowing how ycu adress scmebody.

(This implies a knowledge of appropriate behavior, usc of kinship
terms, etc.). The Navajo peopie place importance upon knowing

clan relationships and the appropriate kinship terms in yowr nuclear
and extended family. = :

In thebrightmpgrades (three and higher) the language of inscruction
is English. But the studeats g> out of the seif-contained class-
room at certain points during “he day in half-class groups. One
half of the year they go to a ‘'process approach" that is taught

in Navajo; the other one-hals they go to what we call "Navajo Social
Studies." o ;

But this is a difficult area. Fcr you are concerned with a culture
which dces not have & sacred - seculav distinction. And this i3
the first year that this community has had an cducation committce
for fifteen years. They have been reluctant to have Niavajo sing-
ing and dancing in the schools. Becavse, fer iasvance, mest of
their dancing and singing is peevformed for curative purposes. 1T
they are improperly done, they may ke like ap over-dose of medicing-
actually cause people to got sick. The board does not want to be
held responsible for this.

s

So this is the first time that we have #sked to have Nava}B\QSSCing
and singing at the school that the board has allowed it %o go er
And not just because we are a contract school. It is that they
have confidence that it will be done propecly.

H. Sherk This is an important matter. We want to Le aware of matters like
this that ave sensitive aveas rclated te the beliefs and heritege
of our native peonle in Albaria.

May I ask you whathoer there have been major chanzes in what is .
being done here since Rock Poinl hecame a centract school.

W. Holm I have been in this schesl #o2 tharteen years. Ve have been moving
in this direction. So *here has not been an abrupt change to intro-
duction of cultuval zspects of Navajo like.

But the Board has the option of hiring perscus whone credentials
would not normally b2 accepilrblc to *he stote.

H. Sherk We hope to offer opporiunities for study of native culiwre nnd
languags to non-Indian students as well as to those of Indian anc-
estry. Do you thirk that it is feasible to wo.k toward such a dual
goal? Can one currxiculum sexve both gronps?
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W. Holm 1 feel very strongly about thc need for Indian control of their
own schools. I have just finished writing a paper which I have
titled "The Decolonialization o§§Navajo Education."

You know, I was very depressed during my short stay in Canada to

find that the Indian grouvps were so small and had such small land
bases; and that in many instances the children were being taken

off the reserves to go to the public schools. This is essentially

an assimilationist type o7 system. I believe in quality education,
but I also believe that Indian control over their education is
extremely important. So you zre asking me for my opinion about

what can be done, and I really can't say, because I don't really
believe in the system as I undevstard it there. R

H. Sherk Obviously, I have not made myself clear. Vhat can we do in schools
that have no Indian children?

W, Holm I do think there are possibilities. For instance, a course was
taught in Gallup, where the Navajo language was used. (I believe
this has been done in places in Canada. I think Calgary has offered
Blackfoot, at least in summer courses.) They taught it in High
School. They paired Indian and non-Indiun students. So the Iician
students had the greater competency of the two. For a few years
there was a fine program in Gallup. But when the teacher left, the
program died.

There are some organizations that can be tuw-ned to ~- for instance,
those of some anthropologists. There is au 0iZ~&" 20t of the
American Anthropological Association. Some of their papers are
based in Canada (e.g. Kwakiutl school study and the Horepass

school in Yukon Territory). They are interested in both Anthyo-
pology and education.

I think they could develop adequate matru;als ior non-Indian child-

ren. The only thing that I would see as semaly critical is
that at some plac: there ougat to be an cvalnat*ve cormittee of
the people concerned -~ you kxow, the native grouvp being discussed.

There should be two or three siages, then, in the preduction of
the metearials.

H. Callihoe Can you expand on the matter of evaluation, please.

W. Holm Here, we set out a number of performance objectives. And we have
a person working on a full-time basis who does nothing but eval-
uate kids. A teacher can say, "I feel my students are veady to
do this ---", and he will come in n7d gpot clieck some students.
If they seem to be ready, then he will test the vhole class. And
they have to be tested at he end of the yeowr,

H. Sherk ' How do you report progress to parents?

(J
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Our school district covers about 1200 square miles. And in this
area there are perhaps 1200 people, because the land is arid.

We invite the parents of students in one specific class to come
in at a certain time. They come in the mornings and go into the
dormitories (we have about 40% day students and 60% residential).
We attempt to group our children in the dormitories by families.

%
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VISIT AND INTERVIEWS AT WINDOW ROCK, ARIZONA: NAVAJO DIVISION

We spent the night of May 23rd at Gal‘up, lew Mexico, which is adjacent

‘ to the Navajo Peservation, On the morning of May 24th we returned to
Window Rock, Our first interview was with Mr, Dillon Platero who was,
until recently, the Director of Education at Rough Rock. He is now
head of the Navajo Division of Education, Mr, Piatero took time from
his very busy schedule of activities to share his views on Indian

cultural and language components in the curriculum with us. We think that
his comments will prove very useful to us in Alberta,

Mrs. F. Spell, Chief of Curriculum for the Bureau of Indian Affairs at
Window Rock very kindly arranged for us to meet with her and some
members of her staff in the afternooy of May 24th, Due to her involve-
nent.in some commencement exercises,’ Mrs, Spell could not arrive

until approximately 2:00 p,m, However, she arranged for us to meet with
two members of the CITE program, This is the "Consultants in Total
Education" program under the leadership of Dr. R, Wilson at UCLA, and
involving other staff members of the University of California, Los
Angeles, together with a considerable number of staff members in the
BIA Schools on the Navajo Reservation, Our interview with Mrs.

Dorothy Birch and Miss Ethel Yazhe yielded a good decal of information
concerning the CITE program and applicable aspects that may ba

relevant t6 the Alberta situation., In this particular 1nstance, the
presence of the tape recorder caused some jinitial apprehension. lowever,
this was soon overcome, This was, in fact, the only time that any
concern was shown to our plan to tape record the interviews. From

our standpoint, it was quite important that these talks be recorded,
sincgywe could not be certain to Treport accurately on what we had
heard, otherwise. We spoke to and listened to so many people in the
space of two short weeks that it would have been almost impossible

to sort out the volume of information that had been made evaiblable to
us had to not been for ‘tape recording of these interviews,

Following the very interesting conversation with Miss Yazhe and Mrs.
Birch, we were able to meet again with Mrs, Spell, We also interviewed
Mr. Eby, a language arts specialist working on the NALAP project which is
somewhat less highly structured language program geared to the needs of
Navajo children, The interviews with all of these people appear below in
transcribed form, We would be very remiss if we did not acknowledge a
sincere debt of gratitude to Mrs. Spell who is Chief of Curriculum for the
BIA Schools on the Navajo Reservation, Mrs, Spell greeted us warmly and we
were made to feel welcome from the moment of our arrival at Window Rock.
She was extremely helpful in "opening doors" for us so as to facilitate
our meeting with koy people in education at various points of the
reservation,
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INTERVIEW WITH MR, DILLON PLATERO (HEAD OT' EDUCATION DIVISION, -
.NAVAJO TRIBAL HEADQUARTERS)

May 24th, 1973 Window Rock, Arizona

Mr. Platero, we are interested in lcarning as much as we can about
how we might proceed in curriculum and we will welcome any ideas =
that you may have to offer. = ™

Does the Province of Alberta have a Curriculum Branch that would
correspond with one here in the State Department of Education?

Yes, we have a fairly well structured curriculum... It would correspond
roughly to the situation in California or New Vork.

Here on the Navajo reservation, we have been saddled with all types

of requirements. The state of New Mexico has its requirements: The
State of Arizora has its own requirements; Utah has its requirements;
the Bureau of Indian Affairs has its requirements and then the churches
have pretty much their requirements and then as an umbrella over all
of this there is the North Central Accrediting Association. So

there is a maze of requirements, and this is not good.

You can go from one school to another and find that students want.
certain things. At Rough Rock, the Navajo culture and Navajo language
area was introduced. That was something that just wasn't done -» it
wasn't suppose to be done. %ell, the local people there felt that it
should be done. They felt very strongly that their language should be
used in the schools, that it could be instrumental in the learning
process of children, that it should be learned to the extent that
students could become literate in their own language as well as in
English. There are enough Navajo people here today that the language
can be useful., More and more you are going to find schools that are
beglnnlng to implement this kind of program but at that time, which
was six years ago it was really bad

I think the local pe0ple have a right to simply say what it is that
they want to have in their curriculum,

Yesterday, when we were at Rough Rock, we saw that program in operation.
We are wondering how you strike a balance between the two aspects,

state requirements, and the native culture and language culture. Most
places that we have been at we have been told that the native students
need to be given the regular curriculum of this state or province,

and to have the native cultural part, in addition to that. How do you
find time to include both in the schooling for your students?

Just like here -- do you wan* to spend all day talking about the Boston
Tea Party?

What you arc saying is that there are some things in the state curriculum
that you think could be eliminated?

|

11, -




i

H. Sherk
D. Platero
)
H. Sherk
D. Platero
H. Sherk
D. Platero
H. Sherk
0. Platero
H, Sherk

D. Platero

(S ) S
Certdinly. One point is very evident. The mothers and the students
and the Navajo leaders want the Navajo students to have the compet-
encies that will enable them to cope with college programs. They
want to assure that there will be no difficulty for them to enter,
college. I think that there are several ways that we can integrate
the various parts of this curricula. You are located within the area,
and the curriculum can include studies about the local area. You
can learn alot about yourself, your tribe and your customs, your
values and things like this. So it can be integrated into the
various areas. and I don't mean simply taking a small piece of it
and saying 'well, we've done the Navajo language and culture bit."

The Navajo tribe is now setting up the Navajo education requirements

for all schools on this reservation -- the public schools, the parochial
schools and the BIA schools. ¥e are saying to the Bureau, '"now look

you have your requirements and cach jurisdiction has another set.

In each area there seem to be another set of requirements.‘ Now

we'd like to draw up another set to which you and the state would
adhere." These will be relevent requirements. for the programs that

we see as desirable. Why should we be taking Arizona constitution?

Why should we be studying New Mexico constitution or Utah constitution?

But isn't it important that your students know about these things, too?

Oh, certainly. But right now you don't have Navajo language in the
curriculum requirements. You don't have Navajo history; you don't
have many other things.

Would you mirnd telling us about the various programs that you have
underway? Your main plans for the preparation of teacher aides and
teachers, and you have some curriculum development projects in mind,

All right. The aides, themselves, have requested opportunities - .

t¢ learn more about the Navajo culture. They want to learn some songs

that they can teach te the Navajo children. They would like to learn

some Of the crafts that the children can do. They would like to learn

about historic happenings and their significance to the Navajo. And

they want to talk about the Navajo fouds and Navajo medicine. Because

we might be getting back to this.
|
|
\
\
|

And this would be for teacher~aides rather than for teachers?

It could be for teachers too. But the aides want to be able to work
on the units and to be in a position to help implement them in the
schools,

What kind of preparation do you now have for teacher aides?
They have no preparation other than working with the teachers following
a period of observation. Now they want to get into a more formal

situation for their own benefit in the future. They want to become
teachers., )

That is what I was wondering. Is there a plan whereby the teacher aides
may become teachers?
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_people have told us that it is virtually impossible for non-native

(114) | Q.

The aides would like to be able to teach the Nava]o language. So
they are esking us whether the Navajo Education Association and the
Division of Education will teach them to read and write Navajo and
teach them to apply this in a classroom to children. Now this is one
area. This summer, in Rough Rock, the Navajo Education Association
will be sponsoring such a program, The State of New Mexico had
enough faith in them to run this workshop. We will have one over in
Rough Rock that will involve thirty teachers and teacher aides. It
is an all Navajo group there. Some of them will be more advanced
than others., Then, we have linguistics (Navajo).

L]

The DiBolta Association will run some workshops June 11 through 20.
Workshop I is Navajc language and culture, with Navajo music, read-
ing and writing Navajo, child language and behavioral patterns and
history and culture. So this is where that group who are new to
Navajo languagejand culture go.

The second workshop is in Navajo linguistics: a) Navajo grammer

b) Navajo sound systems c¢) Navajo writing system d) meanings of
Navajo words and culture. So, these are all Navajo people instruct-
ing other Navajos, and they are all getting si® hours of college
credit for this. Nows this 1is the workshop that is to be held at
Rough Rock. Some of the language part of the workshop will deal
with unit usage, because some of the aides do have difficulty with
this.

A

May I ask ycu a question which is of some concern to us. Several

people to present the native culture effectively. What would your
opinion be on this?

Well, they probably wouldn't be as objective as the other person
would be. But they would be more knowledgeable.

Yet, it seems to me that someone like Wayne Holm, for example, who
has so much interest in this area might be able to do a reasonable
job on some aspects of Indian culture.

Yes. That's what I neant.
Often, a professor comes to us from a university to participate

in a workshop and to the Navajo people he may appear stupld because
he does not undertana the Navajo way.

Yet, thcre are many situations, in which, at thds, time, it may not be
practical to obtain the services of native people.

 But we can puint cut instances in which the behaviours of one group

differ from those of another..

Now in an Indian-held workshop, run by Indians, they would get right |
to the point because they are learnlng more about their culture. |
They're no@ 80 concerned about comparing one culture with another, . }
They don't go into that. They will go into '"this is the way they used
to do it - this rs\fhe real way." Do you see the differwence?
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I think zo. But may I explain the reason for my question? Our
government has a two-pronged goal. One would be to help the students
with Indian background to have a better understanding of their culture
and to develop, self-pride and identity. But at the same tlme, they
would like to build into the curriculum more emphasis 1pon native
studies for the benefit of everyone, with both those of native ances-
try and thosc who are not. The goal would be tc develop better under-
standing and some kind of empathy for Indians on the part of other
students. Is it feasible to gxpect that teachers who have not really
had much contact with Indians can do this job?

Certainly, to some extent they can do the job. They can bring in quite
a few consultants and this should reinforce some of the things that
they are saying. So you could work it in that way. But I would think
that as time goes on, the Indian people, at least here, will be quite
resentful of having a non-Navajo run the Navajo studies program. For
instance, if we get a person talking about Indians, who comes from

New York and, maybe he is very kncwledgeable from studying books, but
what the Indian is today and how he lives and how Indian might commun-
icate what they do are important to the Indian people. For instance,
here the rodeo is a big thing on the Navajo reservation. That is the
number one sport. -

I see.

And, everybody just flocks to rodeos. It gets in your blood, even if
you are just a spectator. And, what do you do at rodeos. Well, I
would expect to find mud and stew, fried bread and a cup of coffee.

And probably some fried ribs. Now some go there to take a bottle of
whiskey and some beer and some wine and its a good place to get to-
gether and socialize with some other people. Still others take in

the whole things. It's a weekend in itself, because one night you have
a big western dance and the next day -- it's a relazing situation.

And here you have a person who tells how the Navajos live, which really
isn't true for today. Actually, less than 10% of our income is from
ranching. But people feel that that is still a part of their life

and they cling to a few head of sheep and a few head of cattle. They
have a lot of horses. Horses have a high value, but we don't use horses
anymore. Now, presenting the true Indian of today as opposed to the
way he was yesterday means two different things. It is possible to

get the twc all mixed up. So I think this is important.

Would you not say that the traditional values are still very deeply
held by the Indian people?

Right.

I am reluctant tc ask that we move on tc another question, but time is
short. Alsc, we appreclate how busy you are and we are very grateful
to you for receiving us so well and giving us your help Now, we have
visited the Chinle Boarding School and the Rough Rock Demonstration
School as well as some others in this area. We are left with a number
of questions that have implications for our own educational programs in
Alberta. HWould you have any comment to make concerning the relative
efficiency of a PIA operated school such as the one at Chinle and a
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contract school like the one at Rough Rock? -I see two kinds of
approaches being used here -- one in which the native people are
taking over, but they do not have the experiencial background to
do it and another which is somewhat more traditional in approach.
What do you consider to be the best way tc move in this whole area?

There is always going to have to be a beginning. And there will
always have to be a developmental period. This is what Rough Rock
is going through and they are going beyonrd that now. Now, right
here at the department level we have 2806 teachers on this Navajo
reservation. Of those teachers, 188 arec Navajos. 188, that is all.
Now what happened to the 100 years of education? You say that the
people in the Chinle system are competent. We have a lot of other
systems in which these people are holding on to their jobs; it's a
relazed situation in terms of tenure and the real "zip" which makes
education what it shquld rcally be, is rot there. At Rough Rock
there is a difference. New ideas are generated. New things can be
tried without fear of reprisal. So that we are really talking about
two situations that are quite different.

Oh, I would agree. But, in this new kind of situation, would you agree
that there.is likely to be a period in which the quality of education
may suffer? Or do you think that tnis is not likely to happen?

It is not likely to.happen. I really don't think that this is true.

I think children are going to learn. Any dormatory situation, 1f we
can come within 10% of what the professional educators can do, then
I think we're doing a pretty good job. i

Mr. Platero, obviously you are in favor in continuing and extending
the contract system so that there can be much more control over
Navajo education by the Navajo peuple. Would it be in order for us
to ask you what your main guals and cxpectations are in your present
role? You are head of the Navajo tribal division of education.

I have indicated that we want to continue to pursue the Navajo involve-
ment to the maximum extent possible. By this we mean that we want to
be recognized as a state education agency equivalent. States have
privileges of getting moneys directly from the U.S. Office of Education
which are supplemental funds tc foundation funds which they have to
operate various schools. We don't have that kind of opportunity now.
We Ffeel that with the 100 or so schools on the Navajo reservation

we should be eligible for that type of designation. This would also
give us the leverage to say to schools for the first time: "this is
the way we like to have you run the schools." So there is some author-
ity beginning to come from the Navajo tribe rather from the.states
which are somewhat alien to the situation.

Cecondly, we want to establish educational requirements for all schools
on the Navajo reservation, which means accreditation, certification

of personnel, curriculum requirements, facilities requirements, pupil
service and other areas of cducational requirements. We hope that the
agenciec nuw operating educational programs on the Navajo reservation
will cooperate with us and agree to abide by our educational require-
ments. So, the Navajo people are beginning to exert their ideals,
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their philosophies and to indicate some of the areas in which they
want changes. Right now, we have fewer Navajo teachers than the
number that we would like to have. In the next five years, we would
like to increasc from the present 188 by at least 1000. So this is

another objective. .

The all important objective in the future is the unification of
Navajo schools on this reservation, sc that it becomes a Navajo
school system.

Will you explain what you mean by unification?

Right ncw, ycu have public schocls, you have bureau schools, you have
locally controlled schools, you have mission schools and everyone is
doing his bit. But the Navajo tribal government sits hers without any
requirements or authority over any of those schools.

If you do attain the goal of certification of teachers, would you be
undertaking teacher education programs, too, or would you still expect
to have this done through the universities? _ i
We are going to train 200 teachers, starting this summer. These will
be Navajo teachers. We will take them after their second year in
college. We have plenty of Navajo people who have completed two

years of college. They have dropped out. They have big families or
other responsibilities which kecp them at home. We are going to pick
these people up. The two years they have remaining in which they will
fulfill all requirements for specification and a bachelors degree in
elementary education will be completed at schools on the Navajo reserv-
ation. This will be done in cooperation with universities who have
agreed to do this in th- way that we want it.

So the students will not have to leave home in order to take these
courses?

No. That is correct.

So 200 of them will be trained. This will be 50 for each university;
the University of New Mexico at Albuquerque, the University of
Arizona at Tucsor, Brigham Young University at Provost, and Fort Worth
College cver at Durango. TCome on, I will show you what we are planning.
(Note: Mr, Platero took us into the board room and showed us an out-
line of the planning that is going cn. This is being <raced right
through from statements of objectives through all of the aspects of
this program that are being planned. Fcllowing that, he commented tc
us that one of the keys to involving parents in curriculum development
and other educational activities is payment for time and services.
Some people will work voluntarily, he stated. But he mentioned that.
they really should be offercd some kind of remuneration.

With rcegard to native people assuming responsibility of school board
menmbers, he was quick to point out that bankers, store keepers, and SO
on do not necessarily bring an educatioual background to school board
membership in the normal or traditional setting. If the implication
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is that the native people will be at least as well equipped for such
responsibilities as people are in non-reservation school districts.

With regard to teacher education, Mr. Platero has a proposal that will
involve the training of teachcrs mainly on the Navajo reservation, with
only a minor part of their training taking place on a university campus.

Just befere we left Mr. Platero, we invited him to call on us in Alberta,
sometime. He sand that he would be happy to do so, and suggested that
he would appreciate receiving an invitat’ n to come. He also expressed
interest in the idea of a conference de. g with native studies in the
school curriculum.) g
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INTERVIEWS AT BUREAU OF INDIAN AFFAIRS AREA- OFFICE
"WINDOY ROCK, ARIZONA

May 24, 1973

’

Interview with Mrs. Dorothy Birch and Miss Ethel Yazhe.

Ye are at Window Rock in Arizons and we »re smesking todsy with Miss
Yazhe and Mrs. Birch. These meonle are associsted with the CITE
Project. This is "Consultants in Total Educstion.™

What is CITE? CITE (Consultents in Totel Educstion) is = nrogrem
designed and develoved svecific~lly for the Nzv=jo child, Initirlly
CITE meterials are designed so thst the teacher and ride teach: 1)

how to learn, 2) what to lesrn in » sequenced »nd structured way. 3)

how t0 transfer znd =nnly lesrning. »nd 4) how to lesrn in snymstructurod
wey. VYhile it is imnortant to tesch » child facts »nd d-te, CITE :
believes it is more crucizl to tesch the child how to use these facts

to gather more knowledge on his owm, s

The program is "totzl" at the K-2 level.
Vhat do you mean by "tot~1" Mrs, Birch?

T mean that the child is tsught throughout the de:r, using CITE's
structural-sequentinl avproach »t the K-2 level. ILevels 1 and 2
encompass a total language arts vrogrem. Non-CITE strands are
integrated into the totzl nrogram at these levels, using CITE
techniques for implementation.

Bubt this doesn't mesn thsat it is 211 Navejo culture »nd langurge,
does it?

Not ot 2ll. It is not the teaching of Nevajo culture and language.

The Navajo srtifacts =nd toys found in a Navajo corner of » K-2 level
classroom are "renlicas" of the culture. They ere there to help the
child adjust easily to the school environment which, in meny instances,
is foreign and frightening on his first entering school. CITE, designed -
specifically for Nevajo children. recognizes their snecial langunge

needs as well 2s universal needs.

And, cnother question to clorify this--Does it extend béyond Nevajo &
culture snd language? In other words, do the children get into the
traditional subject zreas as well?’ - ' .

"Reodiness" skills are taught within the frsmework of the childrents
needs for learning English »s a second lerngurge. Within this framework
the children are taught how to think: "how to lerrn" s well as the
content thet is to be learnéd, “Strategies" for lerrning are trught

and emnhasized initially at the K-2 level (nre-first). CITE techniques
and procedures are used throughout the day,--both with CITE strands, and
at the first and second levels with non-CITE strends »1so. Each lesson
incorporates three specific devices for individualizing instructiom.
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1) Volunteering - thc child rlwavs hrs the choice either to
narticinete or to observe in the nerformrnces of
the lecsons! objectives.

2) Evalurtion - for every child's resnonse. te~cher »nd teacher-gide
ask for =n evalurtion from his neers.
e
3) Correction - for each incorrect reswonce the child makes,  the
tencher demonstrates the correct one by 1mmedlately
re-vresenting the lesson objective and giving the child
& second chance to nerform,

And most of these I would rresume, would be ~pnlicable in =ny cless-
“room. P

Yes, in any classroom implementing the CITE nrogram.

How did you get this vrogrem under way?
, .
Four teachers were initially selected to nilot test the materials in
early develommental stages, and were =sked to nrovide "feedbsck" to
the CITE staff e the mrterisls were being tested in the clsssrooms.
Gradually more classrooms were ~dded »& meteri-ls were revised.
And now the crucial question is. how were the new meteri:ls develoned?
- . .
The mzterials were develoned by Dr. Robert D. Wilson Linguist. U.C.L.A.
and a staff of writers, Assistance was sought from » host of others in
the field.

50 it is an educestors develoned nroject?

Not entirely. As staled earlier, many nzonle who were contacted by
Dr. Wilson, not =11 educators, contributed to the develomment of the
progran. ¢

‘le would like to know to what extent it is desirable erd fersible to
have professional educators develon curriculum comvonerts in this
cross-cultural ares, without the a2id of veonle who ar: a vwert of, and
familiar with the culture involved. There seem to be sery few peovle
with =n educational background who zlso have the cultursl beckground
and understanding. Miss Yazhe, wouldl you csre to comment on this?

Well, I don't think it csn be said thet the vrograms thst heve been
develoned were instigsted by community grouvs. Even =t Rough Rock
there was somebody that thoughi, there was a nced for it. It has to,
“begin from 2 need that is felt. . They say they do have the community
dnvolved, but it took s lot of promoting by, the necople who wanted to
start the progrem. The Navsjo neonle themselves did not start it, Even
with the CITE program, I think from the beginning we beg>n with » |
group of teschers who were interested. There wes Miss Ruth Werner at
Shiorock, and one or two others. They used msterisls that hed been
developed for the Puerto Ricans by Fries-Rojes, Then when Inkachukai
and Rough Rock were uelected Dr. Wilson and the staff of 10 or 15
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teschers arranged to tame and film clazssroom zctivities at Lukachukai.
And that is how the new progran got its start.

But the Nevajo neople were involved, were they not?
Yes, they were.

Then how did their involvement come nbout? This is something that we
need to know.

Were
The Fries-FRojas msterialévbriginplly develoved for Puerto Ricans coming
to the United States. These materizls were ~danted to fit the needs
of Navzjo children by an English as a second Jangunrge committee. In -
some cases, the nrograzm plamners did not consult the vrrents or children
if they wanted changes, but seversl Navajo teschers end other nersonnel
were involved. '

1 would like to ssk your ovinion on something. In our initi»1 thinking
we have questioned whether English as a second languege might be the
best plece to begin in orgesnizing sny cross-Culturesl education vrogrem.
But this seems to be the nlace th~t you sterted. What is your oninion
on this? .

Vell, I think that is the best olace to st:rt., For instence, how else
could I be tualking with you if.I had not learned the English language
when I wes little? I hrve not forgotten my Navajo langupge., I have
not forgotten my culture or customs or religion., I have high reswect
for those things but I do not think thet I would feel at home. And

I do not want to have it said that I blame the boarding school o the
education fgr that. I cen work quite well in what we ¢all the Anglo
Society. There are meny things I like sbout my netive way: but I
surely wouldn't like to bo going back to vwhere there sre inconveniences
in some cases, to live.

I think that you mey be implying, if nol staling in so meny words, thet
Nevajo young peonle need to be @able to function in both zn Indian-
oriented society ard in society-at-latge. .

Yes. Very much so. Otherwise, they don't know just exrctly where
they are. There needs to be a balance.

But_anywa;r, Dr. Wilson started with some terchers who elready hed 2
background in teaching Novajo children, Since the esrly beginning,
feedback has comc in from tenchers and the progrsms have been rewritten
on the bssis of information so gained,

The situstion has changod since I went to boarding school. Children
are now allowed to do » lot of things., Thev seem to be hanny. Iven
though I do not really think that the boarding school is the enswer,
due to geogravhiczl isolation, noverty snd health nroblems we need
these boryrding schools, '

s
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I could verify the comment about hanpiness to some extent. We visited
the Chinle Boarding School at Mrs. Snell's suggestion. We were very
fuvorably impressed by r number of things. Some of the evidence came
from the hzppy smiles on the faces of the children there. At the seame
time, we were somewhst concerned thet we did not see the ssme thing

et Rough Rock. There, the children vere working verv hard #nd they
seemed tc be struggling to mester the work thest was set out for them,

We go zround zrd see happy chlldren st the bcarding schools. any time.
Because, now they erc zllowed to go home any weekend that they want to.
They are not in prison., Mind you, we do have some walk-eways. children
who go AWOL, But if they really want to see their parents, this can *
be srranged through the nrincinal of the school for the child to visit
at home,
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I think that ovrogramc are flexible enough so thet a child cen learn in
some ways in his ovm language zs well as in English., These can be
parallel with one snother. It is easier to learn langurges when you
are young.

I take it that you would fovor meintaining a bsl-nce between netive
culture and traditionsl content of school nrograms.
L

Well, I rezlly believe thet you should not stress Nevajo 211 the way
and wait for Inglish to be introduced »t some time in the future,

The peovnle =t the Chinle Boording School told us that when they do
have the two programs going cide by side thc le-rring of Nevajo
actually seems to fzcilitete the learning of Inglish. I would like to
ask whether most of the youngsters come to the school snesking Noavajo
only, or whether most of them are reasonably fluent in Inglish,

Some sre totally lrvejo svecking. with very limited English words here
end there. And then there arc some thet come to school with ~n English~
spezking besckground bectuse the mother and father have been to school
and have comnleted up to fourth, sixth or eighth grndes. or mey have
even comnleted high school. And we have had some children who
supposedly sveck only English but the Inglish usage thcy have learncd
somctimes is stilted,

ey

In the CITE program. is there instruction in the Navejo lsnguage?

No, not exactly. Just during the two weeks that we cr1ll "orientation
period" the teacher and the aide work together and the vprocesses and
rovtines that are to be used ia the classroom are nresented. Both
Navajo and English are uscd. In Socinl Studies Jessons Novajo is used.

It sometimes is o frightenlag experience for a child to vome to school
and find a completely "different" kind of situation facing him, It is
importsnt that he feel comforteble and secure in his surroundingg. He
should feel free to uge his native lengusge to heln him in his adjuet-
ment to school,
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Can he b2gin to feel at esse in his new surrounding within two weeks?
We think so.

There is po intent in the wrogrem to initi:lly curtail the child's use
of his native lenguage.

Arc there speckers, then, of the native languege in each CITE
cl-ssroom?

Yes. There zre sume children who come to schocl snerking o very
limjited amount of Inglish. .

1ill you exolain whel the K-2 nrogram enterils?
K~2 is the level preceding lst grade,

I see. This gives esch student » yesr to become frmili~r with the
school 2nd to g:-in readiness.

Yes.

Then what is different ;bout the CITE nrogram as comwered with other
curriculums? I reczll thrt CITE stands for "Consultants in Total
Educztion. ™

It was decigned ond developed specificnlly for young Nevajo children.
K-2 level formal lessons are tought for twenty-minute neriods with
alternating twenty-minute "breaks".

Bul whel arc these lencons about? Could we be more snecific?

The lessons, called "strends" include Symtax, Phonology, Auditory,
Visuel ‘ence, Math, Bi-dialectsl Switching, Tactile, and Cetegori-
zatior sons, :

This is =a kind of readiness program. then?

Yes, that's right. At the K~2 level. children are given the onmort-
unity to internalize the synt:ctic structures and nhonological sounds
of English before they sre reqiired to smpesk the langunge. And, they
sre given onnortunitie: to sveank the language before being required to
rend it 3zt the first and second levels,

Ie it a kind of langurpe expericnces t-ve of rrogrem too?

Yes it is.

Ve might go even further srd cr11 it » :ind of snecislizdd languege
erts program,

Ye:s. The children begin lesrning English through auditory. visuel,
ond tectile activities,
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Are there writlen wroor-ns? Arc Jher teachers! guides?

Yes, w2 hove menuilc - one forr the teacher, &nd one for the teacher-
aide,

Are these zvailnble somewhora?

A1

Tee  Thuy rre avell-ble. teazcliers have them+ 211 2ides have them,
Ve ¢re lrying now go got confes of them into the hands of 211 teacher
supesvisor,: beczuse the ﬂOIb school yesr tercher sunzrvisors ot each
school will be responsible for the E-2 and the first grede levels of
this program. Ue plen to have o treining session after school begins
to further ncquaint tencher sunervisors whe work closely with CTE
teacnors in the vrogiam,

We have not dealt with ths
grades docs it extend?

extent of the nrcgram., How fzr througb the

The »rogram is being imnlemented 2lso at first snd second levels of
instruction with ¢ telal lenguege sris curriculum: integrating non-CI%.”
subjects using CITh teciiniques and nrecedurce to comnlete the child!s
total schorl day. -

Thewn, beyonc. the langusg: arts nrogram, do the students in the CITE
pregron get essentinlly the cacz kinds of school exveriences that any
other student in Arizons mdpght hove?

In eany bozrding school. Yes.

Will you repeat whol you told vs a few minutes ago about the main

thrust of this wnrogremn?

The main thrust of the ClTS perogrom design is Shat the child is taugnb
how to thinl: hew o leern, »« well ac the content that is to be
learned: whri to Jearn in a sequenced and structured way: snd, how to
learn individusdd;y in ot unstructured wey.

Mow, Mis.r Yazhe you have just made sveileble some
information os to whire Lhese meterisls mo- be obtsined., Just for the
record, ithe source "Conz:ltants in Total Rducation, Incormorated,
1021 Garley Avenue, 3rd and ALh Floors, Loc Angeles. California, 90024, "

Thonk you.

.
Jae
e

Now, the one that I have /n ny hand is crlled "The Teschers Manusl for
Navajo First Grmdo, 1971/72." And there is another called "Teachers
Henual for Navajo RBeginrers, 1971/72" and Herb you are holding 2
"Suvervisors Manuel for Navejo Beginners, 1971/72,0

And there is one for second grale too.

Now, in conclusion, I would like to ask if there is any advice in part-
icular that we should hsve concerning this curriculum end instruction
plan.
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No. None with osrticular concern: excent thet children seem to enjoy
learning with s puopet doll named Mary-Ann nresenting lesson objectives
that they will later be exvected to perform themselves. -

Has Mary-Ann replaced Dick and Jane?
(1laughter) . .

For ch@ldren learning r.:2nd lengusge through CITE methods yes.

Miss Yrzhe has Jjust pointea out thrt this is ~11 set out in ch-rt foru
ond we ore taoking » cony of the chrrt with us., Thank you for this, It
revresents the scone and sequence of the CITE progrsm for K-2;, or Level
A and 1lst grode or Level B. .

Mey I ask z mean question? Is Mrry-Ann bicultur»l? I would have
thought that she might have been » Nevajo doll,

We do hnve scme Navéjo dolls. Yes. But Msry-Ann re»lly does not have
any specific. cultural identity. The children simoly ~ccent her »s e
verson who snswers yes-no questions as they will be exvected to do
later.

There sre some interesting curriculum develonments outside of CITE
as well. Perhaps you could tell us » little bit »bout same of them.

There are other orograms being develoned and revised in otheg aress.
Mrs, Spell, Chief of Curriculum »nd Instruction. crn vrovide specific
information concerning orogress in those ereas,

Is there a good deal of Nevajo culture built into the Soci»l Studies
orogram, for examole?

Again, vlease see Mrs, Snell.

Thank you, that is a good lead in to our next interview.

INTERVIEW WITH MRS. F. SPELL, CHIEF OF CURRICULUM FOR B.I.A. SCHOOLS
ON THE NAVAJO RELERVATION, AND VWITH MR, EBY, LANGUAGE ARTS SPECTALIST

May 24, 1973, at VWindow Rock. Arizona *

We are now speaking with Mrs. Spell, who is the chief of curriculum
with the B.I.A. here ot Window Rock and with Mr., Eby, » lenguage
arts specialist, You were going to tell us something about a n»roject
that you are engaged in, Mr, Eby,

The vroject that we are engaged in is NALAP, This is the "Navejo Ares
Longuage Arts Project." This was started & counle of yerrs ngo when

2 felt need was identified by teachers who needed secdnd language /
learning metorials that were written svecifically for the Navajo children.
We felt that there was a need for ndditionrl mrterirls beyond what wes
available through the CITE nrograsm which wes underway. This would
provide teachers with a choice of msterials. .

\ -
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Is this program bermed st the same grode levels as the CITE meoterierls
are? '

They are for the same grede levels, You elmosbzhsve to stort at 2
lower level and build up when yvou are develoning a new set of materinls

- like this.

Is it your intention to cerry them tnrough the higher grades?

It is our intention at the presen. time to develon this wvrogram right
through the eighith grad:, so we will have a lrngusge erts vorogram from
kindergarten through cighih grace. Tre emvhssis of the nrogrem is on
oral language. Ve encourage the teachers to develon reading snd
writing activities to go right 2long with the child'!s incressing
facility in the structures of English. But it is basically an orsl
language program and we give teachers heln with regard to how they cen
develop reading and writing aclivities to go along with the wrogram.
The committee is composed of basically langaage erts snecmallsts here
on the Navajo reservation vho are working with me,

[

Are these Navajo pzople?

No. At the presert time, there are no Navajos on the team, This is
simply because the Havajo neovle that are working with us don't heve
background in the field of linguistics and transformstional grammar,
We would like to have Navajo nsonle on our team,

I think thal in the next year or so we will have some. becruse we had
Navajo teachers last summer in our linguistic conference. We have some
coming back again. I sm sure that we will hove some who will have the
potential to werk in this area.

It seems to me that therc is & crucizl »rincirle involved here. I
have gained the imvression that there are neonle who believe thet en
educatisnal background is noti essentifl for curriculum nrojects of
this kind to go forwzrd, provid-d tha. the weople involved have »
knowledge of the languugc. I cverd to think thot it is highly desirable
to have psoprle with 2n educationsl and linguistic background.

I couldn't 2gree more s.rengly., Ve tell our non-Nevejo teachers. again
and again, that being gblc to svesk English as a first language end
carrying qualificetions for teaching English to veonle whose first
language is English, in no way qualifies them to teach English as a
second language. They sre not likely to hove an understanding of the
structures and the problems thet will be involved for secord language
learners. They can do s tremendous amount of damage to children.

I can give an exsmple of whal lMrs. Spell is referring to, A teascher in
a Socirl Studies cless tries to get cortain answers from Fis class about
the school and the schosl environment. But the questions asked involve
various kinds, including c molic-ted ones. The children do not resvond
because they don't understand the structure of the questicns being asked.
For example, the yes/no questions, the information questions (who, vhat,
vhere, how, etc.), tag question:, intonationel questions -- the teacher
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in this case really does not have = concent of the structure of the
language he is using, himself. And thus the studei.ts do not understani
him. So the neople who ere going to work with us in writing the kind
of materials that is going to helo Navajo children lesrn the lenguage
must have a sclid background in linguistics and the grammer of English
in order to build 2 sequence from the simple to the complex. They
should not get into structurecs too ecerly before the wrerequisite
language skills are taught.

Now you do find it necessary to premerc the meterizls zs well as to
develon the curricular outlines?

Definitely, especielly in this area of second language lesrning because
the majority of our teachers come out here with no training or only
very limited training in second langusge learning. So we really have
to heln them a lot and the more specific the meterials are for the
teachers the easier it is for them. As well, there is need for an
on-going nrogram of in-service education for teachers.

new develouments in the field? Are there unique requiremenis in each
linguistic area that mske it necessa.y to oroduce different metecrials
in each location?

Well, my first reaction is that you »re right on both counts. There is
a need for both. Here, at the present time, we are attemoting to
economize on instruction and lesrning time and effort by develoning a
sequential and structured second language learning program, We now
have a much more simple znd more effective way of teaching the lenguagec
then was vsed formerly. Once we can get the children to internslize
the rules of grammar so that they can ultimately generate language of
their own, we have achieved the resl vurwose of this nrogram. Therc ic
just no way that in s situationsl language avvroach we cen teach ell of
the language that children are going to need tc know. We have found
that there is very little transfer and »wolicstion from a situational
language approach. It is swecific language for a svecific situavion,
But with a structured-sequentisl aporoach, we feel that the students
cen begin to internzlize the rules of language and then produce languag:
of their owm.

Frow what you have said, it sounds to me that you sre not necessarily
building this progrom around the Navajo langnsge or its idiosyncrasies

so much as you are structuring it in zccordsnce with the English lsnguage
itself. Is that correct? I am wondering whether this nrogrsm would be
transferable ‘for use with a different linguistic groun. Could we teke
this vrogrem and use it with o groun of Cree sperking neonle, for
instance? <

We feel that NAIAT is being written snecifically for tﬁg’vaajo children
with their particuler language nceds in mind. The resson I feel this
way is that we can progrem into the sequence swveciel stens toy overcome
certain problems that we know the Navajo child is going to have in
learning English. For examnle, the pronouns he. she. and it -~ in
their language they denit have an equivalent of these as one vronoun
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covers all three. Thus the Navsjo child lesraing English has a lot
of trouble in his use of these three vronouns. 5o we nrogren into the
sequence certain stens to heln overcome this nroblem, which might not
be necessary for other languzge grouns. However, we feel NALAP could
be used with other lsnguage grouvs with minor ~dantztions.

To some degrecy it ic an innov:tive thirg in »s much rs it is attemot-
ing to keevo pacd with the latest thinking in the aves of teaching
English as a second language. Ten yesrs ago there was a great deal

of emphasis being placed unon = model rimic approsch to teaching from
either a submersion snprozch or using ¢n entirely situstional or
functionel one (it was progrecs). But you don't stop there. You must
continue to try to progress. Another rezson th:t we are doing this,

is that vwe have found out through zn evzluation of our English as a
Second Language Progrem thet was made by #n organization celled
Teachers of Englich to Speakers of Another Lenguzge, with some of the
most eminent pecple in the field varticinating in that evaluation ~ that
we were not doing z very good job through this particuler method. We
were using materials that had been develoved for Srenish speaking
children -- since there was notl.ing then availrble which was specificelly
written for Navajo spezking children, The materials we used were
specificrlly prepared for second lenguage learners, but were written
for Svanish snealing children. Well, the difficulties end the contrast
between Spanish and English and Nuvajo and Englich sre entirely differ-
ent, 5o there wasn't rerlly very much relevence to the Nevajo situation
in these materials. We found that just using » model - mimic anproach
doec not result in very much learning by the children, They learn to
parrot what they hear. It is rather sumerficial. It becomes whet we
call "petternese". MNow a difference in whet we are doing in CITE and
NALAD is that =ituations sre set un rnd the children must generste the
language themselves. And we feel now that this is the only way that
they are rerlly going to lesrn: they need tc generate the lsnguerge
themselves,

May I move 2wa; from language for o moment? I would like to find
out vhat you sre doing in other areas and nerticulerly with resvect
to Native Culture. In Alberts, it is evident that different grouovs
of Indian people, including the non-status npeonle, have varying
ideas as to what ought to be included in the curriculum regarding
native culture and heritage., Some of them sre very anxious to have
native languages included, but others say "no, this isn't all thet
important." But most of them are concernod sbout the cultursl back-
ground. They want that incorporated into the curriculuvm. To what
extent are you doing that kind of thing here? Do you have Navajo
history, Navajo 2rts and crafts, Navajo legends and litersture, ~--
thie kind of thing?

I gave you copies of our Socizl Jtudies Guidelines which are definitely
Navajo - culturslly based. We think thet this is nossibly the best
area in which to pry 2ttention to the culture. I think that we are
probably unique insofar as the Buresu of Indirn Affeirs is concerned

in having established this kind of a curriculum. At each level we
start with the child and hic own locel situation, If we are talking
about a community we don't start somewhere in the middle west or in the
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cast, Rather, we begin with an anrlysis ~nd sttempt to develon attit-
udes =2nd understanding on the basis of what the child knows as a
community. For many of them, thst is the boarding school community,

If it!s family, then it'!s the Navrjo familiy prior to o study of =
family in llexico beczuse there zre some ctrong similarities. Or we may
study about a family in the lletherlands or something of this nature,
Yhen it's government, it!'s chapter govermment end it'!s tribol
government before it is .tate or feder»l government. We try to use the
child's beckground as a springbosrd for him to use in lerrning and
solving problems in relation to other cultures.

Yle do have a great denl done in the arer of arts »nd crafts, More of
that is done in the dormatories in mony instances, in the clubs and

in extra~curricular activitiec., A grest deal of emvhzsis is vplaced on
dances - not only Navajo dances, but some of other tribes, also.
legends ~ ves. There 2re certain times of the year thst you can do
this and other times that you do not, in rccordance with Navajo tradi~
tions and beliefc, Ve heve in our librery the materials that have been
developed 2t Rouph Rock: the Corote Storiec and others. Through Title
I there are meny times vhen moms and nons are emvloyed. These would
not necessarily be related to any of the children in the school. but
Navajo udults are employed in the dorms to teach the children to weave:
in some instances it mey be to teach them some silver-smithing, and to
tell them stories.

Would this be considered extra—-curricular?

Well, as far as we are conccrned, ours is oracticelly » twentv-four
hour per dzy curriculum, becruse of the boarding school. We consider
the guidance curriculum guidelinec to be every bit 2s significant as
the Social Studies, or langusge arts, or whatever. So there is corsid-
erable attention paid to the culture of the Navajo people in meny ways.
Even with the English ns a Jecond Language materiel, whenever we can
tie these in with activitiec that are related to the child's own back-
ground, we do this since it makes a lot more sense than trying to work
in an arez that is absolutely foreign.

Mrs. Spell, I recall that when we snoke to you the other day, you
presented the viewpoint that there is a great desl available from the
standpoint of mpoterials relating to Indien cultures.

If you have time before you leave, I would be glad to tzke you over to
the Navajo tribel museum. This is a verv valusble resource center for
us. There ic & Navajo subject index with information devoted entirely

" to the llavajo.

Thank you. As you are aware, we do not have any Nevajo tribes in our
are.. Of course we are interested in the Nevsjo peonle or we would not
be here, But, our primary concern is to learn how to work with the
navive neonle in our srea. We rerlize that there sre certein sensit-
ivities that we must becomes awsre of #nd we will sovreciste any advice
that you cen give us from your exverience in approaching and working
vith the native psople, )
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I am not quite sure what your concexn is. But, here, I would think
that jyou could anvroach schools like Rough Rock for instence and work
through them. . You could use the contacts thal they have mode and
build on the relationchips that they hesve estatlished in develoning
curriculum snd meterials,

I would like to ask for clurification of thet strtement , nlesse. Are
you suggesting that the plece to start is where something may slready
be undervay?

I would think so.

There seem to be two extreme noints of vicw in existence. Probably:
there needs to be 2 kind of marrying of the two so thrt neonle with
educational backgrounds vho mzy not have : feeling for or understanding
of the nztive culture con work with notive neople who can nrevide invout
of that kind.

Depending on what your situsiion is I would think thot someskind of
cooperztive approach between the Indirn neonle :nd your orgenigzation
night work best. You could take cere of the menagement nossibilities
and administrotive aspecls and still get the informetion that you need
from the Indian neonvle.

Yes, I zm sure thet is truc, as long as we cen maintein credibility in
the nercevtions of the native peonle. I believe that some of them

feel that it is not possible for a non-netive tc fully understand and
enpreciate what it means to be Indian. Heve you run into thet?

You are asking ‘bout desling with the Indisns to develop materiel.

But here in thisc office, we have done much of that. Now, we do have

a bicultural program, in which new motericlc are being develoned. A
part of this includes preparing ten voung Nevajo veonle to become
teachers -~ bicultural :snd bilingual teachers. And, they are writing
things themselves, 23 parl of their educstion. They are writing little
storiec and things of this nature. I don't think we hsve to confine

it entirely to legeris. But, to 2nveal to voung children in school

ve need things that are port, of their everyday lives.

Another thing that was done took place in the public schools, under
Title I. They wrotec a series of basic resders thst were relested to
the Navajo childrents background. These were originally written in
English, but they are being trenslated into Neverjo. Instead of Dick
end Jane, they have stories about little Navajo boys and girls end
things that Navajo girls and boys do.

May I ask a gquestion about th~t? I understood Mrs. Birch end Miss
Yazhe to sey thet there is no instruction in Navajo.

Vle do have instruction in Navajo in the bilingurl and bicultural worogram.
Oh, I sec. Vherc is that being offered? ‘ '

We have this program opersting in & number of centers,
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It is not 2 prrt of CITE, then?

It ien't., In some of the morec isolsted arers where the nsrents hsve
favoured putting this kind of nrogram in, DP?Cth Dy 211 of the
instruction at the kindergorten level is in Nrvajo. They learn to
count in Nzvsjo: everything is in Navajo.

Does it go beyond kindergarten?

Yes, it docs, In the first grqde, the children are learning to read in
Navajo. Our vroklem here to some extent has been in finding msterials
because there just icn't that much written in Navajo. And the further
we go with this nrogram, the more difficult it is going to be to get
meterials written in Navajo. There are so many scientific and
technical English words that have no equivalent in Navajo.

In cooperation with the University of New Mexico, some research has
been done on the language usage of Navajo six yeer olds. On the basis
of this research, reading msterials heve been developed and we hove
that that program will continue during the next yesr. We are just at
the point now where we can really start producing after all of this
initial rescezrch., Weyme Holm, whom you met at Rock Point, was a vart
of that program, In fact he got his doctorsl degree in connection
with working in that project for two vesrs.

We hrve hod some very comoctent neovle working on this bicultural program
for severazl years. We zre ready right now to start doiig some revising
¢nd refining of what hao been develoned. We hove thot we cen continue
this program 2t leact through the fourth year with » little less
emphacis placed on Navajo each yesr.

But I should mention thet within the Buresu of Indian Aifalrs, we are
in 2 umque situetion, This is the only srea ﬁhpt desls with only one .
tribe., No other arezs have similar situations to ours. How can you
develop curriculum which will be mesningful and meet the needs of

more then onc tribe? Tt mey be that individisl units may be of interest

to more than one. That is the way that we started out in Social Studies
before we got into the totsl curriculum guidelines. We had a contract
with the University of New Mexico to write one instructionsl unit that
was culturally bﬂﬂed for kindergarten through twelfth grade. I will
give you 2 copy of one of those so that you can see what it was 1ike.
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(133)
MEETINGS WITH DR. MILES ZINTZ (U. of M.M.)

3 and BIA QANGUAGE ARTS OFFICE PLRSONNEL
at ALBUQUERQUE, NELW MEXICO

The University of New Mexico - Dr. M. Zintz. HMay 25, 1973

We travellel to Albuquerque during the late afternaon and early even-
ing of Hay\24th On Hay 25th, we kept an appointement which we made - .
earlier in the week with Dr. h11es V. Zintz of the College of uduca—
tion at the University of lew Mexico in Albuquerque. Dr. Zintz gave
us a very fine welcome and we were privileged to spend two hours with
him, one of?whlch was devoted to a most, pleasant luncheon experlence
at-"0ld Town" in Albuouerque with Dr. Zintz -as host. Dr. Zintz is a
recognized authority in the field of "bilingual" educatlon, a term
which denotes "bicultural', as well. He has written several books and
we had these recommended to us by several of the people that we met on
this tour previgusly. It is our recommendation that two of these be
purchased for the Department of Education Library. These are: Miles
V. Zintz, EDUCATION ACROSS CULTURES: Dubuque, Jowa, Kendall/Hunt Pub-
lishing Company (Second Edition), 1969, and Miles V. Zintz: THE
READING PROCESS-~-THE TEACHER AND THE LEARNER, Dubuque, Iowa, William
C. Brown Company Publishers (Sixth Printing) 1972.

We did not make a tape recording of any part of our conversation with
Dr. Zintz. Since his viewpoints and recommendations concerning inter-
cultural or cross-cultural education are available in his publications,
we are recommending that they be made available for study by persons
who will be working in the area of cross-cultural curriculum develop-
ment .

*BIA, ALBUQUERQUE
May 25, 1973

Following our very pleasant and informative meeting with Dr. Zintz,
we_proceeded to the offices of.Mr. R. Rebert and his associates, Mr.

Harry B. Berendzen and Mr. Ldward Tennant in the Language Arts Branch

of the Bureau of Indian Affairs at 123 Fourth Street S.W., Albuquerque.

This is the national headquarters for this particular aspect of the Bureau.
of Indian Affairs operations. iir. Rebert was unable to be with us on

this occasion, but Mr. Tennant and lir. Bercndzen welcomed us in a very
friendly fashion and were most anxious to share with us their understanding
of '"bilingual education' with & particular focus upon Indian people. In
particular, they were generous in making available to us a number of cur-
riculum guides dealing with Indian, culture. ) _ .

We were advisced that the Albuquerque office of the Language Arts Branch

of BIA is to be phased out in Juné of 1973, as a result of a cutting
back in staff in certain areas of the BIA operation. ’
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NATIVE CULTURE - NATIVE HERITAGE IN THE ALBERTA SCHOOL CURRICULUM
(1973)

The Government of Alberta has appropriated sums of money for the
Department o} Education under several different budget categories, which
have implications for improvement of educatlonal opportunities for students
of native origin, In the field of curriculum, an appropriation was made . for
$50,000 for the next fiscal year, for the development of curriculum materials
concerning native people. This appropriafion; although meanf£pr{marily for
the benefit of native students, also carries with it an expectation that all
students in the province will participate to some extent in studies concerning
the life and culture of Canada's native people,

The Curriculum Branch has called together several groups of people for
éxplorafory meetings intended to provide information concerning needs, issues,
sensitivities, and preferred procedures relating to curriculum development
and implementation in the "intercultural education" sphere, Injtial exchaﬁges
have involved representatives of the Department of Indian Affairs, the Alberta
Indian Education Center, the Metis Association of Alberta and the Native Com-
munications Soclety, Department of Education personnel who have participated
include the Asggciafe Deputy Minister and representatives of the Curriculum
Branch, Early Childhood Services any the Educational Opporfunlfleé Fund, The
three Intercultural Education con ultants in the Field Services Branch have
been involved in these ﬁeefings as well, since it is envisaged that they will
provide leadership in the curriculum development, diffusion, and adoption of
programs which are anticipated.

As a result of the deliberations in internal sessions to date, the follow=

ing categories for curriculum activity have been identified:
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I. Native Arts and Crafts

2, - Cultural Heritage (adaptations of existing curriculum)

3. English as a Second Language

4, Cree as a Language of Instruction

5. Teaching the Cree Language

As a result of the meetings between Department of Education personnel and
the other agencies indicated above it has been possible to formulate some ten-
tative conclusions concerning areas of need, concerns and sensitivities of
native people in the province with respect to educational programs and procedureé,
and pos;ible directions and courses of action that might be pursued by the
Curriculum Branch in this area, However, there is inc0nsi§§§ncy in the "data"
available to us at this time from the sources idertified above and through
perusal of a tairly extensive body of periodical and other literature on this
topic. There is need for consultation with representatives of the various
"nations", tribes and communities of native people .in the province and with
persons experienced in working with native people in developing and implementing
educational programs, In the latter case, it is probosed that some centers
be visited outside of Alberta so that advice of persons recognlze&'as having
some expertise in these matters may be interviewed,

Questions of General Concern:

Some questions which need to be resolved include the following:

I. what are the major concerns expressed by native people which have implication
for curriculum in this province?

2. What resources are available from native people individually or through
organized gFoups?

3. wWhat kinds of procedural structures and approaches are likely to prove
most acceptable and effective in developing curriculum components concerning
native cultures, history, languages, and current issues?

4. what must we learn about native people, their values, beliefs, aspirations,
and sensitivities, that will help us to develop enhanced awareness of and
appreciation for thair attitudes and feelings?
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To what extent is it feasible to pursue the dual goal of (a) increasing
curriculum content with a view %o achieving increased understanding of
their cultural heritage, with concomitant improvements in self-image

or the part of native students and (b) providing opportunities for
developing additional hnowledge and understandings concerning native
people--their culture, their contributions and the problems they face--
on the part of all students? .

vhat models exist for planning and implementing curriculum development
in the area of intercultural education with a focus upon native people
and their culture?

What are the sfrengfhs and weakngsses that have been ideniified with
respecf to the various models thatw-have been tried or are currently in
use in various Iocaflons7

What k| s of instructional materials are in use? What are the sources?
Who usé; nhem7

What major problems have been faced in the program(s)? How have these been
dealt with? What problems remain?

what kinds of communication exist between the organizations concerned
and the native people?

: 7. k8

8.

9. . i
10, i i i i

Questions Pertaining to Specific Centers or Localities
and programs will be of interest, as outlined below:
a. i

. W i ' i N

2, e . D.OE. i

3 . . .
4, .1.C.C, i i i i

5. i

In addition to the foregoing, some questions relating to specific centers

The Saskatchewan Indian Cultural College

What is the relationship between the SICC and the Saskatchewan Department
of Education?

- the SICC and the Sask. D.O.E. working together under some cooperative
structure?

Does your organization supply resources and materials under contrazt to
the Sask. D,0.E.?

Is the S.1.C.C, serving in an advisory function only?

s there some other type of structure for communication between your
organization and the Sask, D,0.E.?

Brandon Lniversity (their native teacher training program)

How is this program funded?
Uoes the province pay for the training of non-status Indians and Hetis?

Are native organizations involved in the operation of the program, |If
so, in what way?
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4, Are any specific curricular programs being developed for use in Manitoba
schools in this program?

c. The Rocky Boy Elementary School

. What is the involvement of the native lanauage in the school? Is it a
course of study? |Is it the language of instruction? Grade level begun?
Involvement of syllabics? ’

2. The presentation of history, culture, arts, crafts, etc. |Is this material
taught in separate courses? Is this material integrated with the language
program? .ire "native content" and "non-native" content taught separately
or inrcgrated?

3. The uses cf audio-visual aids in the classroom. To what extent is
commercial ly prepared material useful? To what extent is teacher prepared
material used? What types of audio-visual equipment are they using?
(projectors, teaching machines, "language masters", etc.)

&

4, Are teacher aides used in the classrocm? Are they natives?
5. What is the teacher-pupil ratio?

C. Are open classroom and/or open area methods of learning used? Have they
been successful?

J. Rowugh Rock Demonstration School, Chinle and BIA School at Rock Point, Arizona

Most of the questions appearing in the foregoing sections will apply in

the proposed visits to these centers. |In addition, the following would seem

to be pertinent:

What are the noteworthy areas of success achieved through Indian control
and operation of the Rough Rock School?

2. What appear to be the roots of this success?
3. What problems exist touay? What kinds of solutions appear to be vlable,
and what implications would these solutions have for bas.ic changes in

organizational structure, financing, etc,

4., How does the Rough Rock program and its achievements compare with those
at nearby BIA operated schools?

It is felt that answers to the above questions will indicate the routes that

the Department of Education should proceed §Iong, with regard to inteicultural \
education, This, of course, would have implications for the Educational
Opportunities Fund and possibly Early Childhood Services, as well, besides

heinn of joncern to the Curriculum Branch. e
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